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TEACHING AND EVALUATING STUDENT WRITING 



UTILIZING MATERIALS DEVELOPED FOR THE 
1978 ASSESSMENT OF WRITTEN EXPRESSION 



This package of materials has been prepared for teachers of Language 
Arts and English for their use in British Columbia classrooms. The 
materials include all of the test exercises, marking scales, and 
results from the 1978 assessment. Classroom-usable examples of 
student writing for each exercise, as well as further suggestions 
for teaching and evaluation each of the writing skills, are also 
included. PLtASE READ THE INTRODUCTION BEFORE USING THE M/^TERIALS 
WITH YOUR STUDENTS. 

We hope you find the looseleaf fonnat useful --you are encouraged to 
duplicate* the exercises, scales, and exemplars for use with your 
students. We suggest that the materials be kept either in a clip 
binder or in file foVders, organized according to individual 
skills. The latter suggestion would also allow for storage of 
class sets of materials, ready for immediate use. 

We would appreciate your comments on the content and arrangement 
of the package so that we can continue to improve future packages 
of materials. 
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GENERAL INTRODUCTION 



This resource package has been prepared as a means for distributing not only 
the results of the 1978 Assessment of Written Expression but also to provide 
educators with clear, well -organized, classroom-ready materials which will 
assist them in teaching and evaluating the skills of Written E' -^r^ession. It 
contains all of the test exercises from the provincial assessments, together 
with marking scales, provincial results, and further suggestions for teaching 
and evaluating each writing skill. It is hoped that the -package will enable 
teachers to clarify the goals of their composition programs and to communicate 
these clearly to students and parents. In addition, it is believed that the 
method of "scaling" compositions presanted here is a simpler, more accurate 
means of measuring and evaluating student writing than many of the more 
iirpressionistic methods traditionally utilized by teachers. 

These packaaes grew out of the 1978 British Columbia ^^ssessment of Written 
Expression. That assessment proceeded from a skills analysis of all of the 
various forms of writing likely to be required of a competent Grade 12 
graduate in his/her adult roles as a citizen, worker, learner, and creative 
individual. The test exercises were designed to elicit specific clearly 
defined skills which had been so identified and were given to sample 
classes throughout the province at the Grade 4, 8, and 12 levels''. 

Three types of exercises were developed for the provincial assessment These 
are Directed Writing materials, a Global Essay, and ^me Editing and Proof- 
reading exercises. ^ 

Directed Writing - these exercises were designed to cue ^ 
students to respond to a situation using a particular 
skill (e.g. students were asked to write a letter 
appropriate to a given situation and their responses 
were graded for the presence of the correct conven- 
tions of the formal social letter). 

Global Essay - students were asked to v/rite a relatively 
lengthy composition, choosing either a narrative or 
expository format. 

Editing/Proofreagjing - students were asked to correct errors 
or to provi'de missing mechanical elements from a pfece 



of writing (e.g. punctuation, capitalization, 
abbreviations, usage).. 

The materials presented here have been designed to assist teachers of Lan- 
guage Arts and English at all grade levels. However, since the Grade 12 
exercises would be of little instructional value to elementary teachers 
and the Grade 4'materials would be of little use to secondary teachers (and 
In the interests of keeping the sue of the package to a realistic level), 
the materials have been split into two packages. One paickage, incorporating 
the grades 4 and 8 materials, has been designe.d for teachers of grades one 
to eight; the other package utilizes materials fron. the grade 8 and 12 cests 
and is designed for use by secondary teachers. 

The assessment was conducted at the grades 4, 8, and 12 levels. However, 
since many teachers have reported that the exercises and scales could 
easily be used at, or adapted for, other grade levels, the exercises have 
been KEYED throughout the two packages. All exercises, scales, and sample 
papers for the grade 4 level were keyed as "[.XERCISE 1". At the Grade 8 level 
they were keyed "EXERCISE 2", while the Grade 12 materials were keyed 
"EXERCISE 3". . * 

I? 

V* 

Please note that only a few of the hundreds of identifiable writing skills 
are represented here. This package does not represent a iotal writing 
curriculum, but it is a beginning. 

Note also that the writing skills in this package have not been prioritized 
in any way . All of them are considered to be important, but there is no 
suggestion that they are of equal weight. The package has been organized so 
that the directed writing skills are presented first, followed by the 
narrative and expository exercises* 

All teachers who use these exercises and scales are strongly encouraged to 
read both the Summary Report and the General Report of the 1978 Assessment 
of Written Expression. The Summary Report is available in each school in 
British Columbia and copies of the General Report are located in each School 
Di,strict office. Additional copies may be obtained by writing to the 
Learning Assessment Branch in Victoria. 



Teachers should find the materials in th^s package particularly timely and 
useful since they utilize the re-emerging assumptions that the English/Language 
Arts program should be based on the competencies actually required o'n adult 
life arid that these s^(ills can be specifically taught, learned, and measured, 

• / 

The Test Exercises 

The exercises were originally developed for the 1978 Assessment of Written 
Expression. Most of them were written so as to relate to a theme which had 
bfeen selected for each grade level. ^ * - 



/ 



At the Grade k level the 
theme was general ly "Marty Mouse 
as Camp Mascot", and each exercise 
was introduced b.y some character- 
ization of Marty Mouse. 

\ 




At th« Grade 8 level the 
theme related fo an advertisement 
for a Junior Reporter and- activi ti*^s 
related to that position. 
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. At the Grade 12 level , 
the thenie concerned a mythical 
town, Gauge, B. C . ,^^AurvJ/ Li bby , 
and the running of a store/gas 
station with a friend. 



These thematic contexts were used to create continuity and heighten interest 
for students. » 

In ord^to allow more flexible use of the exercises and other materials in 
this package, they have been coded as follows: 

Grade 4 - Exercise 1 ' 
* Grade 8 - Exercise 2 
Grade 12 - Exercise 3 

Within a given school or classroom situation, the tost exercises could easily 
become overused. Use them, but also develop alternative exercises that can 
be used with the same scale and sample student responses. Once a teacher 
feels confident with the scales and the rationale behind each skill, he/she 
can creste other thematic approaches for a whole rtew series of exercises. 
Such a theme might be a 'Star Wars' thettie. Such a thematic context often 
creates continuity for students. 

The Tterking Scales 

ThKcDncept of "scaling" is presented here as an alternative to the^rad- 
itional practice of marking merely for grades. Teachers (and their students) 
re-"jire a procedure for measuring and evaluating writing which designates 
mastery of certain skills much more precisely than does a jpass' or a letter 
grade. The marking scales in this package have been designed not only to 
'indicate the presence of certain basic skills but also to measure the degree 
of each student's mastery of those skills. 

is 
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The marking scales for the 1978 Assessment of Written Expression were 
originally developed by groups of teachers using actual student responses 
to pilot versions of the tests. Each marking scale consists of several 
clearly defined points which describe in detail the characteristics of 
various levels of student response, 

A good scale simplifies the chores of marking to that of a "sorting" process 
Th^s sorting process means, simply, that < ich student paper will fall 
within the confines of a specific category, or scale point , according to the 
description of that point on the scale as devised for that specific skill. 
Thus, each paper wili fit somewhere on the scale as a result o^ the stated 
specific and unique limits of each point on the scale. Therefore, it is 
highly effective ^s a means of marking for purposes of diagnosis and msasure 
ment of student achievement and progress. 

The foil .ing are some wortliwhila suggestions for using maricing scales: 

^'1. Familiarize your students with the marking scales by which 
their work will be evaluated. Make sets of scales and 
sample responses for class or group discussion. 

2. It might be advisable to "block out" the Provincial i^esults 
and 9i.de level designation when using the marking scales 
with the students. 

3. When working with a scale or series of scales, the teacher's 
task becomes one of sorting student papers i^to piles 
ref>resentii%g levels of competency or mastery. 

4. Avoid being influenced by characteristics of the writing 
which are not being scaled. Focus only on the skill ,ju 
are scaling at the moment. 

5. Teachers should feel free to revise the marking scales. 
You may find that there are too m>my--or too few--scale 
points. Or you may wis^y to alter \e wording of particular 
scale points. 

6. The 'scale-and-sort* method of measuri/g student competence 
is not limited in its application Aoywriting skills. In 
fact, it adapts well to virtuall^j^j^^ instructional 
situations. Design your own scales for marking speeches, 
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art projects, or the content of literature essays. 

The Assessment Results and IntetDretation Panel Judgements 

Throughout these packages of materials, there is a section below each 
marking scale which indicates two important pieces of information: The 
first of these indicates the percentage of students in the provincial sample 
whose work was 'scaled' into each scale point category. The second piece of 
information is a dotted line which is the point along the scale which 
represents the dividing line between 'minimally acceptable' and 'unacceptable' 
levels of achievement, according to the collective judgement of a panel of 
educators and the public. This information is presented as in the example 
below: 



PROVINCIAL RESULTS - Grade 8 



Scale Point 


1 


2 


3 


j 4 


Percent of 










Students 


26 


10 


19 


143 



In Situations in which the 'percent of students column does not add up to 
100, the difference is accounted for by papers which were off the topic, 
blank, illegible, or incomplete. 

The dotted vertical line is the Interpretation Panel's 'cut-off point' which 
divides those papers which were judged to be 'acceptable' from those which 
were judoed 'unaccept-* ^e' . 

In arriving at tL-eir judgements, the Interpretation Panels for each grade 
level used the scale point descriptions and sample student papers which are 
reproduced i^fr these packages. Teachers, may wish to set their standards 
differently or alter the 'cut-off points' which are presented here in light 
Of their knowledge of local expectations or some other variable not considered 
in a provincial assessment. 

The Sample Papers 

Each of the sample p;^pers presented in this package was sraled by three 
different teachers duung the assessment marking sessions and was sorted 
^ Into the same scale point on all three occasions. This high degree of 
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reliability should help to make thase papers excellent teaching tools in 
the classroom as examples of the characteristics which each scale point 
will have. 

For some scales in the Narrative/Expository section there are no sample 
papers for some scale points (usually the highest scale point) due to the 
fact that none of the papers which were graded on three occasions seemed 
to fit the demands of that scale point (at least, in the judgements of 
ill three markers) . 

Further Suggestions for Teaching 

Further suggestions for teaching and evaluating each skill have been 
included in each section of this package. Use these if you find them 
applicable; in addition, design your own alternative exercises and scales. 
Send your successful ideas to the Learning Assessment Branch for inclusion 
in subsequent editions of this project. Suggestions or inquiries should be 
addressed to: 



Learning Assessment Branch 
Ministry of Educdtion 
Parliament 3uil dings 
Victoria, B. C. 
V8V 1X4 
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INTRODUCTION 



The Directed Writing exercises, as developed by the assessment Contract Todm, were ' 
designed -to cue students to respond to a given situation in such a way thai they 
would demonstrate their current level of competence with regard to a particular 
and well-defined writing skill. Levels of competence are represented by each scale 
point on the marking scale. i 

] 

The Directed Writing materials in this package deal with nineteen distinct skills. I 
Each "skill-section" consists of the following: ! 

1. An introduction to the skill. ' 

2. Exercise 1 (Grade 4). 

3. Exercise 2 (Grade 8). 

4. Marking scales, provincial results, and Interpretation Panel judgements. 

5. Additional suggestions for teaching and evaluating the skill. 

Some of the skills were tested at only one grade level provincial ly. There is, there 
fore, only one exercise provided for each of the following skills: 

1. Adjusts tone to audience (Exercise 1). 

2. Shows fluency in w;.ility to generate ideas and associations (Exercise 2). 

3. Describes human physical features and details of clothing (Exercise 2). 

4. Uses correct mechanics of quotation marks (Exercise 1). 

However, the exercise, scale, and teaching suggestions which are provided in each of 
these cases may prove to be useful at any grade level. 

Please note that specific grade level reference has been minimized to permit more 
flexible use of the,se materials. The exercises, scales, and sample papers have been 
labelled as follows: 

Exercise 1 - Corresponding to Grade 4 

Exercise 2 - Corresponding to Grade 8 

Exercise 3 - Corresponding to Gr^de 12 (not included in this package) 

As mentioned in the General Introduction, the assessment tests were designed around 
certain themes at each grade level, in order to stimulate interest and to elicit 
bettor writing from students. The introductory pages for Grades 4 and 8 are reproduc, 
in full, as is the cTass7oom poster which was used at -the Grade 4 level. 
Teachers might find students to be more aware of the situation regarding 
the individual exercises if they are introduced to the themes prior to the 
use of the exercises. Teachers might consider designing exercises for their 
Classes around current or local interests. 

# 

READ THE GENERAL INTRODUCTION TO THIS PACKAGE BEFORl 
USING ANY OF THESE MATERIALS WITH YOUR CLASSES. 



INTRODUCTION TO ^RADE 4 EXERCISES ON DIRECTED WRITING 




Welcome to Camp Elmwood. We hope 1 
you will have lots of fun at outdoor school. 
On the following page you will find a form 
we would like you to fill in, so that we can 
learn something about you before you start 
your camp activities. 



Your camp mascot, 
Marty Mouse 
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INTRODUCTION TO GRADE 4 EXERCISES ON DIRECTED WRITING 




1 
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CAMP ELMWOOD OUTDOOR SCHOOL 



Please Print 



Name : 



Age : 



Sex: 



Mother's or Father's Name: 



Home Address: 



Phone Number: 



List three things you would like to do at camp: 
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INTRODUCTION TO GRADE 8 EXERCISES ON DIRECTED WRITING 



When this ad aj^eared in your local weekly newspaper you applied 
for the job - and got it. Congratulations I Turn the page to 
^ind out what you have to dO. 



Employment Opportunities 
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JUNIOR REPpRTER WANTED 



The Fraser River Times wishes to 
employ a Junior Reporter. This, is 
a part-time job for a Grade 8 stu- 
dent who lives in British Columbia. 

BENEFITS ; 

1. Many different expei&iences . 

2. A chance to express youi ideas » 

DUTIES ; 

To« write about things tha't happen in 
your school and your community that 
are of gewjal interest to teenagers. 

- - n 

APP,LY to the editor of this news- 
paper . 
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SKILL: USES CHRRECT MECHANICS OF LETTER/ENVELOPE FORMAT 



The writing of letters and addressing of envelopes are 
naturally closely related skills. 




Students should be awarp t/iat ther^^s a correct format. 

» ». 

For Grades 1 - 5 this^^skill is practical to teach after 
Christmas or some sucli special event which prompts TKank- 
you letters. 

For Grad es 6 - 8 the skill might be worked with in conjunc- 
tion with any special event requiring an invitation. 

NOTE:., The CONTENT • of the, letter is not relevant to the points 
or these scales; 

4 

These skills ?rp referred to as SKILL 1 in the Assess^^ent 'of 
Written Expression reports. 



SKILL: USES CORRECT MECHANICS OF LETTER FORMAT EXERCISE 1: LETTER 6 




This is a letter you have 
written home. I want you to 
fill in the camp address, the 
greeting, the closing, and the 
date. 



Camp Elmwood is at 450 Elmwood 
Avenue in Saltwood, B.C. / 



We had a fun trip here, I 
made a crazy sandwich. I'll write 
more tomorrow. 



Or, 

ERIC 



SKILL; USES CORRECT MECHANICS OF LETTER FORMAT 



EXERCISE 1: LETTER 



DW 7 



Note - Revision of scale reconrinendation: The Grade 4 scale requires 
only 2 out of 5 units of correctly placed information for top 
scale points. Creating a 4 point scale by combining points 
1 & 2 as the first point and proceeding from there as the scale 
suggests would nake the scale more usable. 



Basis of the scale : (a) number of units of information complete and 

correct: (1) camp name and address* (2) date, 

(3) salutation, (4) name of person who is to receive 
the letter, and (5) appropriate closing; (b) correct 
placement of information on the page. 

Scale Point 1 : Does not have any correct units of appropriate in- 

formation. 



Scale Point 2 : One or more appropriate inforn)ation units are present 

but NONE of them are correctly placed. 

Scale Point 3 : One unit of information correctly placed. 

Scale Point 4 : Two units of information correctly placed. 

Scale Point 5: More than two units of information correctly placed. 



PROVINCIAL RESULTS (Grade 4) 





Scale Points 


1 


2 


I 4 


5 . 




Percent of 
Students 


5 


19 


15 j 12 


39 



♦Interpretation Panel cut-off point. 
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SKILL: USES CORRECT MECHANICS OF LETTER FORMAT 



EXERCISE 1: LETTER DW 



SCALE POINT 1 



SCALE POINT 2 




TMa la ■ l«tt«r you Imv* ^ 
wrIktM hom». I mat ve*e to 
cm In tiM «Mr oiiroaa, tkm 
frootliif, tiM Qlootaf, aii4 tho 
4ata. 

Caap glMuo« la at «St itawood J 
Avaotto la Saltwood, t.C. 




Tfcta ia • loCtar you liavo ^"^^^ 
ncittaii %omm. t Mat yo« to 
fill la tlw oMp «Mr«M, IIm 
frootlaf, tiM etoaiaf. m» IHa 
4a t«. 

CMP BlMoo« la at 4M kla 
^voaya la toltwootf. l.C. 





«• M a Cw trip iMra. t 
o-^cr— y,itf*wlcH, J*ll<«rlti 



'|M|4wlCll, 



SCALE POINT 3 




Tlila la B lattoy yow iMvo'^N 
mikMHi IMM. I «a«t you to \ 
fill la Um oMip atfiraaa, th« \ 
ftoafcliiff. ilM cloaliif , aiUI th* I 



CaiV Bi—OBi lo at «SB KIiMwod / 
AvoiMM la Baltwoo^t B.C. 



RIC 
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Ma hm4 a fon titp hora. t 
M4a a eraty saoArleti. I'll wrtta 
M>ra toMrtoo. 
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SKILL: 'USES CORRECT MECHANICS OF LETTER FORMAT 



EXERCISE 1: LETTER 



DW 9 



V 



SCALE POINT 4 



SCALE POINT 5 





tMa la a latiac you Imv* 
vtlttM hmm* t want you to 
rill la tiM camp aMraaa. th« 
fraaUnt, eloata?. aad 
4ata. 



ta at 4St gluooJ I 
AvaMta la Saltwood. I.e. 




Ma hatf a rwi trt^ hara. I 
I a eraay aattJwlofc. I'll wrlta 
^aaorrow. 



lie* 





C^^P IBM ^lMt«Ct^ 
















«a had a trly iiara. 1 


M4a 


a craay aaadwleh. I'll wrlta 


•ara 


toMnrow. 








J- 
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SKILL;„ USES CORRECT MECHANICS OF LETTER FORMAT EXERCISE 2: LETTER DW 10 



An invitation 

Your class is planning a Spring Party in the 
gymnasixim next Friday afternoon, from three until five. 

The class has aslted you to write a letter Inviting 
last year's teacher, Mr. Fraser, to come to the party. He 
lives in Goldville, British Columbia, at 289 Broolts Street. 
His apartment n'«nber is 302, and his postal code is V6J kR2. 
You are writing from your home address. 



ASSIGNMENT 



Write a short letter of invitation to Mr. Fraser. 
Be sure to Include your return address, necessary headings and 
closing. An envelope for you to address is on the following 
page. 



ERIC 
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SKILL: USES CORRECT MECHANICS OF LETTER FORMAT EXERCISE 2: LETTER 



Basis of the scale :^ Frequency of major and minor errors, 



Major errors : 



Minor errors: 



(1) omission of any of the four required elements: 
date, return address, opening, closing (2) ordering 
of information in address/date block. 

0) spacing/alignment (2) inclusion of unnecessary 
information (for example, 'From' or sender's name 
in address/date block) (3) punctuation in address/ 
date, opening or closing (4) capitalization in 
addi^ss/date, opening or closing. 



NOTE: Count each omission of a required element as a major 
error, each punctuation error as one minor error, etc. 



Scale Point 1: 



Two major errors or more than four minor errors. 



Scale Point 2: 



One major error and no more than four minor errors. 



Scale Point 3: 



No major errors. No more than four minor errors. 



Scale Point 4: 



No major errors. No more than one minor error. 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 


2 1 


3 - 


I 4 


Percent of 










Students 


53 


33 1 


7 


i 4 



*The Interpretation Panel did not reach consensus to whether or not 
Scale Point 3 represents a Mi-:imally Acceptable level of achievement 
for this grade level . 



SKILL: USES CORRECT MECHANICS OF LETTER FORMAT 



EXERCISER: LETTFR 



DW 12 



SCALE POINT 1 



\kk. CMC 



iJC QCi 

Ilhni^ cpi * 



SCALE POINT 2 





yjyjjjjjnn \^yi/yrr?. .^Vz^y/ J^^tL^ 



SCALE POINT 3' 



SCALE ROINT 4 



A.^ ry^i lijti- ft^A^ ^ k^iii^ 
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SKILL: USES CORRECT MECHANICS OF ENVELOPE FORMAT > EXERCISE 1 : ENVELOPE • DW 13 




SKILL: USES CORRECT MECHANICS OF ENVELOPE FORMAT 



EXERCISE 1: ENVELOPE 



DW 14 



Basis of the scale: 



Inclusion of information necessary for delivery 
(1) name, (2) street address (3) community, and 
(4) province. Urban addresses require all four, 
rural addresses may omit the street address. 
Generally, capitalization, punctuation, irrelevant 
additions and jiostal code were not considered. 



Scale Point 1: 



Scale Point 2: 



Two or more essential pieces of information missing. 
One piece of essential informa'tion missing. 



Scale Point 3: 



All essential information given but one or more 
errors in position (must be centered on the envelope) 
or sequence. 



Scale Point 4: 



All esse.*tial information correctly presented, 
PROVINCIAL RESULTS (Grade 4) 



Scale Points 


1 


2 


3 


4 


Percent of 
Students 


24 


13 


19 


40 



'Interpretation Panel cut-off point. 



mx 
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SCALE POINT 3 SCALE POINT 4 






/IfK A\/f^ 




TRIG 



37 




SKILL: USES CORRECT MECHANICS OF ENVELOPE FORMAT 



Mr. Fraser lives In GoldvMle, British Columbia, at 289 Brooks Street. His 
apartment number is 302, and his postal code is V6J ^R2. You are writing 
from your home address. Here is the envelope for you to address to Mr. Fraser. 



Canada 12 
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SKILL; USES CORRECT MECHANICS OF ENVELOPE FORMAT 



EXERCISE 2; ENVELOPE 



DW 17 



Basis of the scale: 



Major errors ; 
Mi nor errors; 



Serious omission in either address or return 
address. 

Inconsistent alignment; improper placement on 
the envelope; inconsistent punctuation; items 
out of order. 



Scale Point 1 



One or more major errors. 



Scale Point 2: 



Two or more minor errors. No major errors, 



Scale Point 3: One minor error. No major errors, 



Scale Point 4: 



No errors. 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 1 


2 


3 


4 


Percent of 










Students 


48 i 


37 


10 


2 



*The Interpretation Panel did not reach consensus as to whether or not 
Scale Point 2 represents a Minimally Acceptable level of achievement 
for this grade level . 
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SKFLL; USES CORRECT MECHANICS OF ENVELOPE FORMAT 



EXERCISE 2: ENVELOPE DW 18 



SCALE POINT 1 



-SCALE POINT 2 



IIH« U Mm «iMl«pt for i«» 



M»r« »t tM «»Ml«pt Hr I 
U >« W t to Nr FrMAr 




4rr Ak> 3C^ A-J^itcJt 




cxpt . JOT- 



SCALE POINT 3 



.SCALE POINT 4 



U % mr % \ % M Mr. FrVMr 




M'3C»-aeA^ rooks ^t: 



Mtrt It Ui Mvtitf* for |M 
u tMmt to Nr. rrtMf 




*ao*' MS ST 
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5IC1U; USES CORRECT MECHANICS OF LETTER/ENVELOPE FORMA T 



DW 19 



SUGGEST ::NS for TEACHING: 



(1) Grixtes 1 - 2: The teacher supplies students with a printed letter 
witn space and lines for them to place the salutation and closing. 
All other Information I.e. date, return address and body are supplied. 
A simple topic such as a "thank-you" letter Is appropriate. 



(2) Grades 3-5: Use exercise 1 and Its scale, 



^3} Grades 3-6: A good lead up exercise would be to have the students 
arrange all given Information In a correct order from a scrambled 
page. Any letter body may be used as a basis for these exercises - 



(4) Grades 6-8: Use Exercise 2 and scale. 



ERIC 



41 



SKILL: USES CORRECT MECHANICS OF QUOTATION MARKS 



This skill was assessed at the Grade 4 level only. 
However, it is necessary at any grade level for 
students to note t^at words written exactly as they 
were spoken by a character must be enclosedby 
quotation nrk^. 

This skill is referred to as SKILL 2 in the Assessment 
of Written Expression reports. 



SKILL: USES CORRECT MECHANICS OF QUOTATION MARKS 



EXERCISE 1 : RAID Dli 21 




I want you to read this page 
carefully and put in al 1 the 
punctuation marks. You may 
need to use ^ • / ' 



What's the matt 



A bear came to my kitchen and 
stole al l"^he syrup 




Then Cook asked What shall we do 




We'll have to eat honey instead I replied 



I hope that bear comes to a sticky end said Cook 




I 

! SKILL: USES CORRECT MECHANIC^ OF QUOTATION MARKS 



EXERCISE 1: RAID DW 22 



Basis o f the scale: (i) physical fonn of the quotation marks is not 

" consiaered - either single or double marks are 

fcceptable (Zj the quotation must be Pnrln<;pri 
K'i) relationship of the quotation marks to other 
punctuation is not considered (for example, the 
quotation mark may precede an excalmation or 
question mark) . 



Scale Point 1 : No quotation marks correctly used. 



Scale Point 2: One or two quotations correctly enclosed by quotation 

mar' s. 



Scale Point 3 : Three or four quotations correctly marked. 



Scale Point 4 : Fi^e or six quotations correctly marKed. 



PROVINCIAL RcSULTS (Grade 4) 









! ^ 




Scale Points 


1 


2 


3 


4 


Percent of 










Students 


26 


24 


23 


26 



NOTE: There has been no grade 8 marking scale developed for this skill, 
it is suggested that this scale be used judiciously at grades 5 - 
8 or thf*t more appropriate exercises and scales be developed by the 
teacher. 



♦Interpretation Panel cut-off point. 



ER^ 



SKILl^.: USES COPRECT MECHANICS OF QUOTATION hlARKS 
SCALE POINT 1 




EXERCISE 1: RAID Dw 23 
SCALE POINT 2 




I MMl FM to rM4 nu 
•r«r«llf m4f^ %• til Ul» 

Mtf to«« « >» 




$, fttir UM to iV tmi 
ttolt til %tnm * 




tMN Cm* mM ^MmI ttell «• 



M'll taw to Ml taMf IntoM I t«»ll«4 



to . .IKt, MM CM*^ I fcip. Itat ta,r *-« to . .Ma, 






SKILL; USES CORRECT MECHANICS OF QUOTATION MARKS 



DVJ 24 



SUGGESTIONS FOR TEACHING: 



(1) Grades 1 - 4: Oral lesson - students, in turn, speak to the teacher. 
She writes their statements directly onto the board without discussing 
the object of the lesson. She encloses their remarks with quotation- 
marks and adds the name of the speaker. After 6-8 such statements 
she asks, "What am I doing?" Students supply reasons for using 
quotation marks. 



(2) Grades 2-4: -Teacher can draw simple cartoons on a poster board. 
Students complete as per suggestion #3. 



(3) Grades 5-8: Take simple comic stories and transfer the words from 
bubbles to properly enclosed quotation sentences. 



I.e. 




I 'Oh, nol" said Herman* 



1C 
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SKILL: FOLLOWS DIRECTIONS WHEN COMPLETING PRINTED FORMS 

"Form Filling" has become an essential exerci?j of daily 
life in our society. 

Unfortunately many students are not aware of the fact that 
forms must be competely filled out to the specifications of 
each forn to be acceptable. 

This skill is referred to as SKILL 4 in the Assessment of 
Written Expression reports. 



ERLC 
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SKILL; FOLLOWS DIRECTIONS WHEN COMPLETING PRINTED FORMS 



EXERCISE I: FORM 



DW 26 




CAMP ELMWOOD OUTDOOR SCHOOL 
Please Print 

Name : _^ 

Age: Sex: 

Mother's or Father's Name: 

Home Address: 



Phone Number: 



List three things you would like to do at camp: 



er|c 
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SKILL: FOLL OWS DIRECTIONS WHEN COMPLETING PRINTED FORMS EXERCISE 1: FORM 



Basis of the scale: 



flo penalties for spelling or punctuation errors. 
No extra points awarded for information not in- 
cluded in the following list. One point credited 
for each of: 

first name 
family name 
age 
sex 

either or both parents* names 

house number or box number or R.R. No. 

Street name or box number or R.R. No. 

City or town 

province 

Canada or postal code 

phone number or indication of not owning a phone 
first thing to do at camp 
second thing to do at camp 
third thing to do at camp 
printing (not writing) form 



Scale Point 1 ; 
Scale Point 2 : 
Scale Point 3: 



Five or fewer points indicated on list, 
Received between six and ten points. 
Received eleven or twelve points. 



Scale Point 4: 


Received thirteen or more points 




PROVINCIAL RESULTS (Grade 4) 


Scale Points 


1 2 I 3 4 


Percent of 




Students 


1 9 ! 38 52 

■ " T ' 



♦Interpretation Panel cut-off point. 
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SKILL; FOLLOWS DIRECTIONS WHEN COhf>LETING PRINTED FORMS 



EXERCISE 1: FORM 



SCALE POINT 1 



SCALE POINT 2 




CW BUWOOD OOTW lOIOOL 



NotiMr'* or r*tlMr's um 



Ll»% tbcM thla«« yow lik* t« do at eMpt 



Ai /m^ a /Sit 



SCALE POINT 3 




MHH,r'. or r.iMr*. St^'^\ ^f\^i\ 



lUt thr«« thXm^m yoti wmI4 |lk« to do at c« 



ERIC 



^wv< \c> ■ . c^onVy. 




CAHP MiWOOD OtffDOOK XriiOOL 



»•«' ftox ^ _ . 

Nothor * p.tMt'a MM. ^yojLiiJt^-Jll4ILj_ 



SCALE POINT 4 




cm OUTOOO II tOtOOt 

' — BiiL LogdQ 

lu Boy 

Ittt lhr*« lhlll«« you would Mkm to ilo «t CM^x 

J'li^ iAifiUl 



SKILL: FOLLOWS DIRECTIONS WHEN COMPLETING PRINTED FORMS 



EXERCISE 2: FORM 



DW 29 



You ripped your favourite jeans in the accident on 
the railway tracks. With your first pay cheque you write to 
order a new pair of jeans from The Jean Machine, Their 
advertisement is below. 

ASSIGNMENT : Using the information in the 
advertisement complete the order from. You 
may use an imaginary name and address if you 
wish. 



THE 
JEAN 
MACHINE 

3557 Lonsdale Avenue, 
North Vancouver, B.C. V7J 2V3 

CASUAL JEANS 
««««««#««#«««« 



* STYLED with: 
front scoop pockets 



^ Machine wash- dry 

* Rugged 

♦ Shrink- resistant 
^ Cotton polyester 

ORDER No. 403-032-147- sizes 8,10,12 only $13.gg 
403-032-146-slzes14,16,18 only $19.99 



back patch pockets 
watch pocket 



« COLOURS : 

(54) Beige 
(88) Navy 
(74) Brown 



ERIC 
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SKILL FOLLOWS DIRECTIONS WHEN COMPLETING PRINTED FORMS 



EXERCISE 2: FORM 



DW 30 



I. Name ( please PRINT): 



/-ORDER FORM - 



THE JEAH MACHINE 

3557 Lonsdale Avenue, 
North Vancouver, B. C. 
V7J 2V3 



f.ast name First Name Middle Initial 

2. Full mailing address (please PRINT): 



3. Telephone No. 



h. Goods Wanted: Order No. 



5. Size: Colour No. Price: 



To receive your free birthday gift, state : 
6. Your Age: Date of Birth: ^ 



Year Month Day 



5C 



FOLLOWS DIRECTIONS WHEN COMPLETING PRINTED FORMS EXERCISE 2: FORM DW 



6 



The scale for Exercise 2 has inco^^porated punctuation, spelling and 
capitalization as necessary to the completion jf a printed form. It 
is recommended that point 4 read "All elements entered" and point 5 f 
be omitted in order to more accurately assess this particular skill. 

Basis of the scale : Necessary information included and properly entered. 

Points to count 
name 

correct address (not address of 'Jean Machine* or 
omitted) 

address correctly entered (not all on one line) 
telephone number 
goods wanted 
order number 
colour number 

size and price (must agree with size) 
age and date of birth (should agree) 
printing 

Scale Point 1 : Three or fewer of the above list sati<;factory. 

Scale Point 2 : Four or five of the above list satisfactory. 

Scale Point 3 : Six or seven of the above list satisfactory. 



Scale Point 4 : All elements entered but contains some minor errors 

such as punctuation, capitalization or spelling. 



Scale Point 5: 


Flawless, 






PROVINCIAL RESULTS 


(Grade 8) 


Scale Points 


1 2 3 


4 5 


Percent o^^ 






Students 


2 11 38 


47 1 



♦Interpretation Panel cut-off point. 



SKILL: FOLLOWS DIRECTIONS WHEN COMPLETING PRINTED FORMS 



EXERCISE 2: FORM 



DW 32 



SCALE POINT 1 



M Mm mam 



t. Mm iriMM fMirn 



FIrtt mm 



NMitt III Mat 



ff. f«i| «llli« ciirMt (»l«Mt MIMI : 



•. tit*. 



ft wMiw T fjpn urttiii iifi, nm, 



SCALE POINT 2 



0 • • c ■ r f III . 



I. iMi (»iMM mm\ 



NIMI* Ulll«i 



IMT MmU lay 



SCALE POINT 3 



••••t« FISH. 



mi JCMNMNIK 

3111 k 



I RMt IvlMit niVf) : 



>ll hIIImi «4 



t r»ll hIIImi «MrH« IrlMM MtMl) i 



» IIM 14^ C«l««»r to me. (J993^_ 



JC 
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SKILL; FOLLOWS DIRECTIONS WHEN COMP L ETING PRrNTED FORMS 



EXERCISE 2: FORM 



DW 33 



SCALE POINT 4 



t 9m (piMM mm} t ^ 
J*«tf< DtLbfcSL, 



t Ml wtltn MMm I»I«m NIB) : 



LIU ^ ^y*^! "-^ 



SCALE POINT 5 



-•■•CI JOIN. 

m Mm wanm 



w m 



^ f*)«n« mm) 

^"Y^ 



rint I 



i*»rt«i 



I. f«M m4iu% •Mmi MM) : 



4. ■-iilii.M. 1 pr. .T<>r,ni 



'J-£KlliljaKJcill!£lltoJia/Jk!ii' 

• ^^---H J^^ fcU •flirt* _t4^ »._J0 



ERIC 
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SKILL; FOLLOWS DIRECTIONS WHEN COHPLFTING PRINTED FORMS 



DW 34 



SUGGESTIONS FOR TEACHING : 

The teacher might develop forms to :,iow: 
Grades 1 and 2: name, age and town. 
Grade 3: name, age and full address. 

Grades 4 ^nd 5: as scaled. 
Grades 6 to 8: use Grade 8 scale as is. 

Additional teaching suggestions: Devise forms of the following types: 

(1) ordering Hot Dogs 

(2) favorite 'food forms 

(3) favorite color forms 

(4) personality questionnaires 

(5) contest forms 

(6) book report forms 

(7) joir.ing-a-club forms 

(8) simplified job application forms 

(9) ficticious fo^m on a character from a novel 
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SKILL: USES TERSE TELEGRAPHIC SPEECH STYLE 



The skin of using appropriate speech, in a 
concise manner, varies little from grade to 
gride. 

The nunter of ideas the student must refer to 
in a concise manner, however, is increased 
wi th each grade level . 

The directions to Exercise 2 could be improved 
with disfussion of "helpful" information re- 
garding the selling of an iten ("uses oil" does 
not 'help' sell a car). 

This skill is referred to as SKILL 8 in the 
Assessment of Written Expression reports. 



' SKILL; USES TERSE TELEGRAPHIC S^ECH STYLE 



EXERCISE \: POSTER DW 36 



Basis of the scale: 



F^om most verbose to terse measured by number of 
clauses and phrases. Terse clauses - short and 
to the point. Verbose - rebundant expression; 
distracting modifiers (for example, 'cute bear'); 
modifiers which are not powerful ('brown bear'); 
too many adjectives for one noun. 



Scale Point 1 : 



Poster does not deal with the topic of danger. 



Scale Point 2: 



One or more verbose clauses alone or in addition 
to terse clause(s) . 



Scale Point 3: 



One terse clause plus one phrase OR more than two 
0< terse clauses. (NOTE: In all categories, single 
words of warning such as 'beware', 'warning', 
'caution', 'danger', 'bears' were accepted as part 
of the clause and not counted as a separate clause 
even when punctuated as a separate sentence. For 
example, 'Warning. Bears are dangerous' Is counted 
as one clause. 



Scale Point 4: 



Two terse clauses with no phrases. 



Scale Point 5: 



One terse clause % no phrases. 



PROVINCIAL RESULTS (Grade 4) 



Scale Points 



Percent of 
Students 



1 


2 


3 i 


4 


5 


4 


34 


19 i 


21 


21 



*Interp:etation Panel cut-off point. 
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SKILL; USES TERSE TELEGRAPHIC SPE8CH STYLE 
SCALE POINT 1 



EX ERCISE 1: POSTER DU 37 
I .ALE POINT 2 




MM Mt cr ito Mill u 
lui !• Mto • pMltr %t mm 





Hu kmm UMt • kMr rtIM Mr lltdM 
mit mfmif. At ttU ttai yMr. kMrf 
•n kwfry M« CM* Mt MM Mill U 
ImI Hr fmi Wmfrj Imti cm to tup ■■■ 
Ml pto| U Ml« • tofUr t* Mm 



pmN* to tur 
Mif frM toMV. 

«t (to tolto»«f 






Q_ terX OA 











1 MAI rM to 
ufto •f I 
ifilfKt to Mfn 
toapi* to^tor 
Mtjr frM toirt. 

Mr It* ytw IMIMM 
•t cto totiM •t 
tM« tofttr. 




fiCALE POINT 3 




Vm toM M»t • toar ralM Mr MUmm 
mH Mmtof. M toll ttat •f fMr. toftft 
•«« toiitnr M« CMi Ml tr «• Mill to 
toto tor ImA. Itoi^ry toftft cm to to>|iwM 
Ml w« to Mto • iMtor u mn 




SKILL; USES TERSE TELEGRAPHIC SPEECH STYLE 

SCALE POINT 4 



EXERCISE 1 : POSTER 



DU 38 




fM law tut • kMT r«IM Mr fclMM 
ttit MHlf, At IkU tl« yMT. Stn 

•Ml ar m Mill u 
m CM to 4 




I UMl JNM to 
tklfH j 
MMKt to MM* 
pw»l« to itcjr 
Mty frMkMrt 

Hrlto 
«t lis MtM ar 

ttilt 





SKILL: USES TERSE TELEGRAPHIC SPEECH STYIE 



EXERCISE 2: ADVERTISEMENT DW 39 



Car for Sale 

The first writing you do for the newspaper is an 
advertisement for your sister's car. She has gone to nursing 
school and says if you can sell her 1965 Datsun you can keep 
all the nx)ney you get over $200.00. It's a small sports model 
with a stick-shift and a new paint-job: orange with a white 
racing stripe. The four-cylinder engine uses a lot of oil, but 
it still gets 30 miles (50km) to each gallon of gasoline. 

Under the paiht, the body is rusting away and the 
clutch is worn. However, the upholstery is good and the radio 
works well. There are new snow tires on the back but the 
front tires need replacing. There is only one crack in the wind- 
shield and it's on the passenger side. 

ASSIGNMENT : Write a Car for Sale advertisement. 
Do not lie, but include as many details as you think 
will help sell the car. You can use no more than 35 
words so choose your words carefully. 

finished advertisement here - one word In each space, 
words. 

FRASER RIVER TIMES - - CLASSIFIED AD FORM 



Write your 
Maximum 35 



SKILL: USES TERSE TELEGRAPHIC SPEECH STYLE 



EXERCISE 2: ADVERTISEMENT DW 40 



Basis of the scale :- Within 35 word limit. Number of extraneous words 

(not informative or persuasive - e.g. an, the, this, 

and). 



Scale Point 1: Exceeds 35 word limit. 



Scale Point 2: 


Includes more than six unnecessary words. 


Scale Point 3: 


Includes four to six unnecessary words. 


Scale Point 4: 


No more than three unnecessary words. 




PROVINCIAL RESULTS (Grade 8) 


Scale Points 


1 2 j 3 4 


Percent of 




Students 


9 47 i 24 17 



*Interpretat1on Panel cut-off point. 
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SKILL; USES TERSE TELEGRAPHIC SPEECH STYLE 



EXERCISE 2; ADVERTISEMENT DW 41 



SCALE POINT 1 



SCALE POINT 2 



«rtM • rw^ 4mrt W»nt 

%krip^S, |W4.t<7 r\V6 i^^'il. vfhi. y 



MHto • f««0 #«rt ktn* 

Car foK ^olt 

ona sVitK-«>i«f>.fovir q|,n()tr <««J«t aid otK 

>^ a good radio W lWr« x< a -fl»t 



fwiu ttm tun . • cuuirtii m fm 
f 



































































— k/lhilir 







flMli ««• flics • • OAttiriU m fOM 



Car * 








UVi 






Drunk' . 


and 














. and 






















Oncl 








good.- 















SCALE POINT 3 



SCALE POINT 4 



■riM y«Mr fl>l m lw< ■AMfilMMtt km • m asv^ I* Mdi 



rMHi Mm IMS • • aMsiriit m p 



ifM. Wilt— % 



nMMi ttm Tws • * aMsinii it i 



19 
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SKILL; USES TERSE TELEGRAPHIC SPEECH STYLE 



DW 42 



ERIC 



SUGGESTIONS FOR TEACHING ; 

(1) Poster contests. 

(2) Summer safety warnings. 

(3) Telegraph messages to a country, studied in Social Studies. 

(4) Bulletin Board captions. 

(5) Newspaper headlines. 



SKILL: GIVES SIMPLE INSTRUCTIONS CLEARLY 



At all levels, oral discussion and "lead up" 
activities are imperative to succSsful mastery of 
this skill . 

Due to implicit correct sequence in Exercise 2, it 
is recommended that prior to introducing Exercise 2 
the teacher allow each class member to operate a record 
player similar to that shown in the diagram. 

This skill is referred to as SKILL 10 in the Assessment 
of Written Expression reports. 



SKItL; GIVES SIMPLE INSTRUCTIONS CLEARLY 



EXERCISE 1: SANDWICH 



DW 44 




Now explain carefully how to make your sandwich. 
What do you do first? What next? Tell me everything 
you do. 



ERIC 
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SKIll: GIVES SIMPLE INSTRUCTIONS CLEARLY 



EXERCISE 1 : SANDWICH DVJ 45 



Clarification: 



Scale point 2 specifies the use of put, get and vague 
verbs only . Scale point 3 includes specific directed 
verbs and rna^ also employ vague verbs. 



Basis of the scale: Use of specific directive verbs and modifiers. 



Scale Point 1 : 



Merely lists all or some of the ingredients or the « 
sequence in which they are to be used: no actual 
directions. 



Scale Point 2: 



Gives directions for making sandwich using simple 
non-specific (vague) verbs such as, 'put*, 'get'. 



Scale Point 3: 



Gives directions using specific directive verbs such 
as 'beat', 'mix', 'smash', and 'knead'. 



Scale Point 4: 



Gives directions including adverbs and/or adverbial 
phrases to modify specific directive verbs. (For 
example, 'spread carefully'). 



Scale Points 

Percent of 
Students 



PROVINCIAL RESULTS {Gr^fie 4) 



16 



48 



26 



8 



♦Interpretation Panel cut-off point. 
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SKILL: GIVES SIMPLE INSTRUCT I ONS CLEARLY 



EXERC ISE 1 : SANDWICH QW 46 



SCALE POINT 1 




fift I ¥Mt yoM i« writs 
thm torn* tUliifs r«« will 
ywt tstwtM* yowr alle 
of h€mmi. 



«. trr\ir\ 



■•w e«r«fiiily how 

t» mukm ywwr MMiiwiafe. 
iai«t 4» rirat? 
Mwt Maty T«ll M 



SCALE POINT 2 




Mav m^ltia cacofully Imw 
km mM rmif MMtfviflk. 
i^t 4» y«i 4» f.ratr 
»4t Mat? Tall M 
• f*tytja«f y<M 4o. 



SCALE POINT 3 




first f w»»t yM to writo 
tJM (o«r tklMft yoowlll 
p«it irtMoo yMf ollooa 
of I 



1. _tl 

4. 



Mm* M^UlM oorofiilly taw 
to MM r*Mr mMwIoH. 
Mat to yon «o ftroty 
i^t Maty Toll K* 
•voryfhiov y«i 4o. 



SCALE POINT 4 




»lt»t I wMt yow to wrlto' 
tho CMr tJlla9« yi«w will 
pit totwMo yowr ollcoo 
of brootf 



Mew o«#loi« corofvlly how 
to Mftu f«wr mMwIoIi 
Mkat 4o yow 4o firaty 
MMt M«tl Toll m 
oworytklnf yow 4o. 
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SKILL: GIVES SIMPLf INSTRUCTIONS CLEARLY 



EXERCISE 2: RECORD PLAYER ^ 47 



USING A RECORD PLAYER i 

V 

Because you have to ,worK after school, you can't be at your 
class' Spring Party, but you agree to »end your record player. Since you 
don't know who will be u^Ing It and they may not know how it works, you 
decide to write a set of careful instructions. Your direction'^ should 
specify aJJ_ operating Instructions, IncKidlug the speeds at which dif- 
ferent records are played: r.p,m. for 7" record*^ r^.p.m. for 
12" records. 




ASSIGNMENT : Write a set If instructions for using the record player 
shown here in the diagram. Make things as clear as you can and' try 
not to leave anything out. You may write in point form. You 'do not 
have to write in complete sentences. 



ERLC 



SKILL: GIVES SIMPLE IHSTRUCTIONS CLEARLY 



EXERCISE 2: RECORD PLAYER OW 48 



Clarification: The last statement of each scale point sunrarizes the 

criteria and should be emphasized when using this scale. 



Basis of the scale : Completeness of detail for each step; completeness 

of number of steps; clarity; concise diction. Sequence 

should not be considered. (See Skill #42.) 



Scale Point 1 : Provides insufficient information for operation of 

the record player. Generally, fewer than five steps 
are given, and inappropriate detail is often included. 
These responses tend to be repetitive and contain very 
general statements. 



Scale Point 2: These responses generally provide from 5 to 7 steps, 

and cjntain insufficient or non-specific detail (for 
example, the dials may be mentioned but instructions 
for their manipulation omitted). Often repetitive and 
somewhat difficult to follow. May contain irrelevant 
detail. 



Scale Point 3 : Provides sufficient detail for operation in at least 8 

steps including starting and stopping, placement of the 
record; agreement for size and speed; instructions for 
all dials. Mechanisms are explicitly mentioned. 



Scale Point 4 : Directions are clear, complete and precise with no 

superflous detail or unnecessary repetition etc. 
. Language is compact. 



PROVINCIAL RESULTS (Grade &) 



Scale Points 


1 


2 


3 


4 


Percent of 










Students 


32 


48 


13 


4 



★ 



^Interpretation Panel cut-off point. 



SKILL : GIVES SIMPLE INSTRUCTIONS CLEARLY 



EXERCISE 2: RECORD PLAYER m 49 



SCALE POINT 1 




7 



SCALE POINT 2 



4^ 



j^tu — ra^ft- — tViT £tJUcf<^i.^i|pfa»^ f-g- 



ypg^^ A.m^Oi — ilftfl\\ — , — — 




SKILL: GIVES SIMPLE INSTRUCTIONS CLEARLY 



DM 50 



SUGGESTIONS FOR TEACHING: 



(1) Grades 1 - l\ Children follow specific oral directions to make 
chocolate milk. The *^ather gives the first specific direction 
to one child. After the completion of his activity, he gives a 
subsequent direction to the next child and so on until the choc- 
olate milk is mixed. The teacher records the children's instruc- 
tions on a chart. This process may be done with older students 
using different recipes. 



(2) Griides 1 - 4: The teacher stands with a pumpkin and a knife; 

students giv^ directions for making a Jack-O-Lantern. The teacher 
does precisely as they say, not adding any personal expertise. 
This may be applied to other situations where an oral lesson is 
used to exemplify this skill, i.e. making a sandwich, decorating 
a Christmas tree, making vegetable soup. 



(3) Grades 3-5: One student is asked to leave the room. In his 

absence an object is hidden. Upon his return each student contri- 
butes one specific clue to locating the object. 



(4) Grades 7-8: A student sits with his back to the class holding a 
simple geometr-*: shope.^ single design. The student gives oral 
instructions to the class for reproduction of the design. Without 
any discussion they attempt to draw precisely as he describes. The 
end results emphasize the need for clarity and conciseness ir. giving 
instructions. 



ERIC 



SKILL: DESCRIBES HUMAN PHYSICAL FEATURES 
AND DETAILS OF CLOTHING 

Oral activities are a useful lead up to written 
exercises for this skill. Students must become 
skilled observers before they are able to express 
their observations on paper. 

Provincially, this skill was not assessed at the 
Grade 4 level; therefore, only Exercise 2 is 
provided. 

This skill is referred to as SKILL 11 in the Assessment 
of Wr'ttC'/i Expression reports. 



SKILL: DESCRIBES HUMAN PHYSICAL FEATURES 



AND DETAILS OF CLOTHING 



EXERCISE 2: CATHY 



DW 52 



Cathy of C.K.G.E , 



Ori your first day as a reporter, 
the editor puts you right to work. 
The local radio station is offering 
free record albums to the first 
50 students who recognize Cathy 
of C.K.G.E. and challenge her by 
saying, "You are Cathy of C.K.G.E." 
The Fraser River Times has agreed to 
print her description, but they can't 
print her picture. 

To help students identify her, you 
are given the photograph on the 
following page and asked to write 
a careful, detailed description of 
whet Cathy looks like and what she is 
wearing. 



ASSIGNMENT : WRITu A DETAILED DESCRIPTION OF CATHY AND WHAT SHE IS WEARING. 
ORGANIZE YOUR DESCRIPTION SO THAT THE STUDENTS WILL REMEMBER THE DETAILS. 
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SKILL: DESCRIBES HUMAN KiYSICAL FEATURES 
AND DETAIL OF CLOTHING 



EXERCISE 2: CATHY 



DW 53 



Basis of the scale : Number and accuracy of details included. 



Physical Features 

young (15 - 25) 

female 

slim 

dark hair 
long hair 

centre part in hair 

face shape (eg. oval) 

cleft in chin 

nose shape (eg. flat) 

eyebrows (eg. thinly plucked) 

dark eyes 



Clothing 

coat or dress 
plaid 

long sleeves 
front buttons 
collar 
no cuffs 

bodice (empire waist) 
fitted 



Scale Point 1 



Scale Point 2: 



Scale Point 3: 



Scale Point 4: 



Scale Point 5: 



Provides three or fewer accurate details o appearance 
or contains a great deal of inaccurate or invented 
material . 

Provides a minimum of four details which must be accurate. 
These may be either physcial or clothing. May include 
some inaccurate or invented material. 

Provides a minimum of four accurate physical details and 
two inaccurate clothing details. Only rare inclusion 
of inaccurate or invented material. 

Must include six accurate physical details and three 
accurate clothing details. May have some inaccurate or 
invented material but not ,a great deal. 

Must include seven accurate physical details and four 
accurate clothing details with no inaccurate or invented 
material. 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 


2 


3 


4 


5 


Percent of 
Students 


6 


42 


37 


11 


3 



♦Interpretation Panel cut-off point. 
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S KILL: DESCRIBES HUMAN PHYSICAL FEATURES 
AND DETAILS OF CLOTHING 



EXERCISE 2: CATHY 



DM 54 



SCALE POINT 1 




ERIC 



SCALE POINT 2 



Si 



SCALE POINT 3 




SKILL: DESCRIBES HUMAN PHYSICAL FEATURES 
AND DETAILS OF CLOTHING 



EXERCISE 2: CATHY DW 55 



SCALE POINT 4 





_ ^ ^fTn> ji^^i^ 



3r 



\QCQt rartin .c>.w^ pn /HAri^T^. 

&K4cteni ^^ ^,Vi| i ^ ^f >e 



SCALE POINT 5 




jfaJ^.^ nlii 



/nil 



.L ihs J.J. 



will 



— y ■ ■ ... .^ 



. ' ^ 
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SKILL: DESCRIBES HUMAN PHYSICAL FEATURES AND DETAILS OF CLOTHING DW 56 



SUGGESTIONS FOR TEACHING: 



(1) Grades 3 - 7: Write a par^^raph for a "Guess Who" exercise. 
Describe the clothing and physcial appearance of a cUssmate 
or a teacher and allow the rest of the group to guess who it 
is. 



(2) Any grade - One person leaves the room; the teacher then asks 
ten prepared questions about the absent person to check obser- 
vation skills, i.e. How many rings is he wearing, what color 
is her shirt, what type of shoes is he wearing, is she wearing 
glasses, etc. 



ERLC 



SKILL: DESCRIBES A SETTING USING SPATIAL TERMS 

Children must become familiar with positional terms 
such as "beside, above, to the left of..." etc. 
First hand observation is an important aspect in 
developing this skill. 

NOTE: Students often become distracted by physical 
detail and neglect intricate spatial relationships. 
Discussion of this point with students may help to 
prevent its occurrence. 

This skill is referred to as SKILL 12 in the Assessment 
of Written Expression reports. 



SKILL: DESCRIBES A SETTING USING SPATIAL TERMS 



EXERCISE 1; CABIN 



DW 58 




\ This picture shows the part of the cab|ln where you sleep at camp. 

You want your family to know just what it is like so you are going 
to write them a letter. Tell them about all the things you can see 
in the picutre and where everything is . 

Write your letter on the paper provided. Your teacher will help 
you write the address and date correctly. 



SKILL: DESCRIBES A SEHING USING SPATIAL TERMS 



EXERCISE 1: CABIN 



DW 59 



Basis of the scale : Number of prepositions indicating location. A 

— ^ single preposition used to locate several items 

is counted once for each item. 



Scale Point 1 



No locations indicated. (Note: 'in my gabin' and/or 
'in my room' do not count as location items.) 



/ 



Scale Point 2 : Uses one proposition to indicate location of one item. 



Scale Point 3: 



Uses two or three prepositions to indicate location or 
two or three items are lx)cated by one prepositions. 



Scale Point 4: 



Uses at least four prepositions to indicate location 

of items or four or more ite^ns are located by preposition. 



PROVINCIAL RESULTS (Grade 4) 



Scale Points 


1 


2 1 


3 


4 


Percent of 










Students 


26 


11 j 


20 


42 



*Interpretation Panel cut-off point. 



SKILL: DESCRIBES A SETTING USING SPATIAL ,4 RMS 
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SCALE POINT I 



tlli««ft Mil Mt 

In yMr cAhi m4 




^^^^ -^2f^ ^A^^ 




SCALE POINT 3 




I «Mt yM to 

MrlU t^eut til tiM 
UliKft yoM c«> tM 
In )pMr c«kt» Mtf 




Cm^ [iMMt. I C 



'tf^-. J. 'S^/a^ <ualif. u^mM^^doam* 

QojtA. ^iit cuau. — 

Jir/L* 1 ../odic ^ ^/7fdr.f, ../ ^ jAi/^sf^ 

-ij Jcjoifi an. Jtt^^ 

.^aM- iaoLl JauiL .uL Aol^ 



.... . ^ 



/// 



V.' 



EXERCISE 1: CABiN 



SCALE POINT 2 



OW 60 





-J-o ^ Wtf i'*in — Ci^i £ca Qg^gg > 




_iA- — ^ GkU>4 tnoA . ^ wti 

_iu^. ipA.^ ui**Hi yn^iWi *>V 

> ^ iiliU. Wult^- Am bel. i\Att\i 
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SKILL': DESCRIBES A SETTING USING SPATIAL T:RMS 



EXERCISER: P.ANT 



DW 61 






\ On your first day al work you get 

"a difficult job. A strange story has 
been phoned m to the newspaper. Mrs. 
Cavanna openeJ the door under the sink 
and found a giant plant growing there. 
She grabbed her daughter and ran out. 
^'Your editor sends you to the scene. You 
c!imb a * adder and lock in. This is 
wh^t you see. The newspaper ar; ist has 
to be aole sketch this scene using 
on I y yoor description. From what you 
write. *he has to draw everything In the 
room in its right place. 



ERIC 



O ASSIGWMfc NT: Make a set of notes describing this scene exactly. You should include al 
the deU Hs ypu aan > and use any words wh^ch wiM help the tirtist to get ever, thing 
fn Ktf rfght pljce. , fou do not nj|cd to u$c complete sentences. 



SKILL: DESCRIBES A SETTING USING SPATIAL TERMS 



EXERCISE 2: PLANT DW 62 



Basis of the scale : Number of accurate positional terms such as: 

■ ■ — - above, below, to the right of, beside, on top of, 

up the wall. Absence of inacrarate or irrelevant 
material . 



Scale Point 1: No mo/e thin two accurate positional terms. Contains 

•a great deal of inaccurate or irrelevant material - 
often fantasizing. 



Scale Point 2 : Thr^ to five accurate positional terms. Generally 

factual - few, if any, inaccuracies. 



Scale J^oint 3: 



Six to eight positional terms. Generally factual 
fe*** if any, inaccuracies. 



Scale Point 4:^ 



Nine or more positional terms (no repetitions). 

No inaccuracies. Location cf objects and extension 

o7 plant should be clear. 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 


^ 2 


3 


4 


Percent of 










Students 


25 


19 


37 


17 













♦Interpretation Panel cut-off point. 



ERIC 



8: 



SKILL: DESCRIBES A SETTING USING SPATIAL TERMS 



EXERCISE 2: PLANT 



DW 63 




J&di MX ^f^^^^ 



SCALE POINT 2 
i U n-^ pn^ V\fs » m^rAnmnr ^^^^\t r 



nA^Oiid pnms \ar( -fhf^ Olt/ 



SCALE POINT 3 



Tl^- n^ft^^ CAftx^ ^eftCTN vAiTui^^ the ^inlr 



^ ^ir^fc: rL|fena^^^t 



Af^m ih^ t^.h'r^ ir..»^r^^ -fhr ^Uwt 



65 



SCALE POINT ^ 



tyb"^ Sitting — )lU r^pfy^^f ^f^^f/k iC i 



SKILL: DESCRIBE ' A SETTING USING SPATIAL TERMS 



DW 64 



SUGGESTIONS FOR TEACHING: 



(1) Grade 1 - Oral activities only are recommended, discussing picture cards 
and visible itenis in terms of spatial relationships. 

(2) Grades 2 and 3 - Teacher should supply a short list of "where" words. 
Students describe location of items in their classroom writing a 
sentence for each word. i.e. beside, under, on top of, next to 

(3) Grades 3 to 5 • Exercise to clarify spatM terms. The teacher place- 
objects in specific areas of the room, A corresponding worksheet is 
made on which students make up the appropriate items and locations. 




(4) Grades 5 to 3 - Student Is asked to write a description of his bedroom. 
He is allowed to take his c -cription home and alter the details as 
neccesary to accurately describe the spatial relationships. 



(5) Grades 5 to 8 - The student is asked to explain how to get to his house 
from school. Encourage the use of directional indications and land marks. 



(6) 



Graces 1 to 4 - Have students draw a simole layout of the school ground, 
parking lot, >1aygrounri and bike area while looking at it. Go outdoors 



and tour the scho^l^ gr ounds noting the layout of i ,e parking lot, play- 
ground and bike are ~^ 



Emphasis is on s 



area: Fiave students draw a simple map of the school yard, 
patial relationships. 




SKILL: REINFORCES A SPECIFIC MOOD "-"^^UGH THE 
USE OF SUPPORTING STATEMENTS 

The first exercise in this section would be most 
useful near the culmination of a unit on establishing 
mood. Exercise 2 calls for a more detailed description 
on the part of the student. 

At higher grade levels this skill lends itself very well 
to a discussion of the worth of nouns, verbs, adjectives 
and adverbs in determining "mood" in wrHing. 

This skill is referred to as SKILL 22 in the Assessrent 
of Written Expression reports. 



SKILL: REINFORC ES A SPECIFIC MO OD THROUGH THE EXERCISE 1: ALO NE PW 66 
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SKILL: REINFORCES A SPECIFIC MOOD mRQUGH THE 
USE OF SUPPORTING STATEMENTS 



EXERCISE 1: ALONE 



DW 67 



Basis of the scale : Statement of mood(s) (expression of the writer's 
feelings) end number of support statements. 



Scale Point 1 : No mood established No expression of feeling. 



Scale Point 2: 


uiic ui iiHi c iiiuuuo arc bLaLcU DUl nO SUpporu 

Statements (self-contained idea may be a clause, 
phrase, word or sentence). 


Scale Point 3: 


One or more moods stated. Only one support 
statement given for each mood. 


Scale Point 4: 


One or more moods are given. There is nore than 
one support statefnent for each mood. 

PROVINCIAL RESULTS (Grade 4) 


Scale Points 


1 i 2 3 4 


Percent of 
Students 


3 i 32 46 18 


♦Interpretation Panel 


cut-off point. 
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SKILL: REINFORCES A SPECIFIC MOOD THROUGH THE 



EXERCISE 1: A LONE DW 68 



U>E Of S UPPORTING STATEMENT S 



SCALE POINT 1 SCALE POINT 2 




SCALE POINT 3 



SCALE POINT 4 



J («M J«y 9* cmm^ you «0 
Into th« Mnotf* atOM aMi 
• M 4amf\ on • faltsa lo« 
lott ar* f>ot lo«t bwt yo«i 
OA ypwf <WA Mow 4o 
fow f«*l all I 
■Of^t by y^tti 




/ On* 4«y at r« 
/ fnto th* wood* All 
I alt dcMM on • f«ll*«i lof 
I Vot. not lost but Y9m 
j art on your omi IMw do 
yow f««l •lttl«9 la th« 
wood* by yottfMlfr 



I I 





\ it lf> tw aloft* 1ft th«y 
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SKILL: RRINFORCES A SPECIFIC MOOD THROUGH THE 
USE OF SUPPORTING STATEMENTS 



EXERCISE 2: TEAM RETURNS DW 69 
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The Team Returns 

For the first time ever, a team from Goldvilte 
has won a B.C. Championship! The Volleyball Team is 
returning today with the Mui r Cup. A big parade to the 
High School is planned. The editor sends you to describe 
the scene. She says, *'Keep your eyes open for little 
details. Try to get the pv>dc' of the people into your 
description." 



ASSIGNMENT: You are at the teamS homecoming. What is the 

mood of the team, the parents, the other students? Try to 

describe the scene to make your readers feel the mood of the 
occasion. 



SKILL: REINFORCES A SPECIFIC MOOD THROUGH THE 
USE OF SUPPORTING STATEMENTS 



EXERCISE 2: TEAM RETURNS DW 70 



The grade*8 scale is difficult to use because it is based on the frequency 
of words which "suggest mood". However, this activity is difficult to 
analyse more subjectively. 



Basis of the scale: 



Frequency of words selected to create or maintain a 
mood. 



Scale Po'i,.^ 1 : No mo- e than two^words which suggest mood. 



Scale Point 2: Three to six examples of words which suggest mood. 



Scale Point 3: 



More than six words used which suggest or reinforce 
mood. 

( 



PROVINCIAL RESULTS (Grade 8) 



,/ Scale Points 

Percent of 
Studenis 



1 


2 I 


3 


n 


33 I 


51 



♦Interpretation Panel cut-off point. 
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SKILL: REINFORCES A SPECIFIC MOOD THROUGH THE 
USE OF SUPPORTING STATEMENTS 



EXERCISE 2: TEAM RETURMS DW 71 



SCAL[ POINT 1 



-Mint i , 4 ffc i nV . iV i QMml k ^ fl f 



^ /ni..;H Aip ftf»ri4 CL — fnhiiA .kin 




SCALE POINT 2 



^■-^ --"^^ H^f^- i.\ ^ J? 



SCALE POINT 3 




SKILL: REINFORCES A SPECIFIC MOOD THROUGH THE USE OF SUPPORTING STATEMENTS 



DW 72 



SUGGESTIONS FOR TEACHING : 

(1) Grades 2 to 4 - Have a variety of pictures of outdoor settings (slides 
would be excellent) to help set the mood for each student before 
presenting exercise one. 

(2) Grade 1 to 5 - Discuss how and why we feel differently under various 
circumstances, such as: 

a) your pet is run over 

b) a thunderstorm is occuring 

c) your sister is getting married 

d) you received a gift you didn't really want 

e) you are going to Disneyland 



(3) 



All grades: Teacher shows a variety of pictures (slides, posters). As the 
pictures are shown, students write down. how they feel. Later, in group 
discussion, students tell why they feel that way. For primary children 
a similar method may be employed, tlie children selecting the way they 
would feel using happy face, sad face or frightened face pictures. 



i.e. 



© © © 



(4) Grades 5 to 8 - Students select pictures of people from magazines. They 
identify a mood implied by the picture and tell why they think that mood 
is appropriate. 



(5) Grade 6 to S - Make a "Mood Book". Teacher supplies a list of moods; 

students corr4)ile a booklet of magazine pictures exemplifying the specific 
moods. They may also include scenes or objects which establish for them- 
selves the specific mood headlined. 



(6) Make a "Mood Calendar". The teacher supplies a worksheet of a calendar 
month and a chart of various mood words. The student Identifies his pre- 
dominant mood each day and records it on the space for each day. 



SKILL: OBSERVES DETAILS IN PLACES AND EVENTS 



Students are encouraged to observe detail. The 
quantity of objects observed is the basic level 
of mastery. The detail of description of these 
Objects is a more advanced concept. 

This skin is referred to as SKILL 24 in the 
Assessment of Written Expression reports. 



. SKILL: OBSERVES DETAILS IN PLACES AND EVENTS 



EXERCI SE 1: CABIN 



OW 74 




. This picture shows the part of the cabin wh^re you %leep 
at carap. You want your, family io know just what Lt is like 50 
you are gofng to write them a letter. Tell thsm about aij^ the 
thjrt^ you can sec fn vhe picture and where everythino . . 



Write your letter on the page provided. 



^^^^ 

SKILL; OBSERVES DETAILS IN PLACES AND EVCNTS EXERCISE 1: CABIN DW 75 



Basis of the scale : Number of details (both observed and inferred, 
for example 'comfortable' bed) included, 

^ 

Scale Point 1 : Includes zero to four observed or inferred detail's.. 



Scale Point 2: Includes five to seven details • 



Scale Point 3 : Includes eight to eleven details. 

Scale Point 4: Includes twelve to fourteen details. 



Scale Point 5: Includes fifteen or more details. 



PROVINCIAL RESULTS (Grade 4) 



Scale Points 


1 


2 


3 


4 


5 


Percent of 
Students 


14 


24 


34 


15 


13 



♦Interpretation Panel cut-off point. 
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SKILL; OBSERVES DETAILS IN PLACES AND EVENTS 



EXERCISE 1: CABIN DW 76 



SCALE POINT 1 



I iiMt rm to 
Mil* feMt all Uw 

tftlH CM M« 

to y«k. caki* Mtf 
iiwrt awryUiliif It 




April tJ, l»» 



)tuu.^ v^^ 



-ifi — W at (A tv.^j^^ 



SCALE POINT 3 



I HMt JTM to A 

tfHte akMt «l| ilM \ 

to yMr cafcto m4 
iiMrt mrytotiiff It. 



SCALE POINT 2 




t MMt rm to 
hHu ikMi all Om 

tolUfl JWW CM t« 

III fur cMlii m4 
•iwrytliliif l». 




April 27. 




■ I Kn i ifl n fun r^ c ^i ^ I 



SKILL; OBSERVES DETAILS IN PLACES AND FVFNK 



EXERCISE T: CABIN 



DW 77 



SCALE POINT 4 



SCALE POINT 5 





it 



-Jfl (L. 



wito ikMt all «Jt» \ 
«*W JfM «M M* v^-^ 
!• IMr cafcta tM 
I MtryOltaf t«. 




Urn ClwM. I.C 

I', .in 



/)f7/fQ((fe 
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_OBSFR_VES DETAILS IH PLACES AND EVENTS 



EXERCISE 2: PLANT 




to get e^^eryTuT^;ri^7^;,Tce Yn'"I ^"'"'^ ^""^^ ^" ' '^•^'P ^he artist 
sentences. ^ ^" • ^° "^ed to use complete 



On your first day at wo.-k you get 
a difficult job. A strange story has 
been phoned in to the newspaper. Mrs 
Cavanna opened the door under her sink 
and found a giant plant growing there. 
She grabbed her daughter and ran out 
Your editor sends you to the scene. You 
Climb a ladder and look in. Thi- is 
what you see. The newspaper artist has 
to be able to sketch this scene using 
onlj. your description. From what you 
write, he has to draw everything in the 
room in its right place. 



SKILL: OBSERVES DETAILS IN PLACES AND tVENTS 



EXERCISE 2: PLANT 



DW 79 



Basis of the sc ale: Number of objects discussed and visual descriptive 

detail; specificity of description 



Scale Point 1 



One to three general labels (for example, a table 
a chair) are given. No aetail in description. No 
modifiers used. 



Scale Point 2: 



Four or more general labels provided. No detail in - 
description. Must include a description of the plant. 



Scale Point 3: 



Two or three objects are described in some detail, for 
example, "a broken bowl". Must include a description 
of the plant. 



Scale Point 4; 



Four or more objects are described with good attention 
to visual detail,. for example, "a terrified cat with 
his back arched, his tail sticking straight up and his 
claws out". 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 


2 


3 


4 


Percent of 










Students 


12 


31 


35 


20 



^The Interpretation Panel did not reach consensus as to whether or not 
Scale Point 3 represents a Minimally Acceptable level of achievement 
for this grade level. 
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SKILL; OBSERVES DFTAILS IN PLACES AND EVENTS 



EXERCISE 2: PLANT 



DW 80 



SCALE POINT 1 



Mi.' n,f iM fiiff 




} 1 • ' 



SCALE POINT 2 



i> ft 
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SCALE POINT 3 



3^ 



5^ 



SCALE POINT 4 

if t rirLn A itf - W a fUk > ^ 4r < U 4k. L^i .^11 



Jl -itr^ k n V>lf^ <^y^>. ^U. gLx. ^,Mt U. 



list ^ l ^m f ^ ^^ ^If^ ^ rrrfir iir 

fl t^WirVl t! Q.Lnil ^^c^ nt. 



SKILL; OBSERVES DETAILS IN PLACES AND EVENTS 



DW 81 



SUGGESTIONS FOR TEACHING: 



(1) All grades: Observation games - a tray of articles covered with a 
cloth; articles are exposed and then recovered. Students: 

a) list the objects shown 

b) describe the objects listed 



(2) Grades 1 - 8: Given a particular category such as a letter of the 
alphabet or a color, students look carefully around the room ai.d list 
asjnany objects as they can in the category. 



(3) Gt Je 2 - 6: After a fieid trip, students illustrate the focus of 
their trip with as much detail as possible. 



(4) Grade 6-8: Provide four or five similar objects, (chairs, watches, 
dog pictures, cars in the parking lot). Students must write a 
description of each noting the unique characteristics. 
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SKILL: SHOWS FLUENCY IN ABILITY TO GENERATE 
IDEAS AND.ASSOCIAnONS 

In order to master this skill, students should 
be able to note a con§iderable quantity of detail 
associated with a particular event or occasion. 
Details given as part of the exercise s directions 
are not counted in the student reponses. 

This skill was not assessed at the Grade 4 level; 
therefore, only Exercise 2 is provided. 

This skill is referred to as SKILL 25 in the Assessment 
of Written Expression reports. 



SKILL: SHOWS FLUENCY IN ABILITY TO GENERATE 



DW 83 

EXERCISE 2: TEAM RETURNS 



IDEAS AND ASSOCIATIONS 

« 

X The Team Rw urns 

For the first time ever, a team from Goldville 
has won a B.C. championship! The Volleyball Team is 
returning today with theMdir Cup. A big parade to the High 
School is plan/ied. The editor sends you to describe the scene. 
She sayi, "Keep your eyes open for little details. Try to 
get the mood of the people into your description. 



V 




ASSIGNMENT ; You are at the team's homecoming. What 
Is the mood of the team, the parents, the other 
students? On the next page try to describe the scene 
to make your readers feel the mood of the occasion. 



0 



SKILL; SHOWS FLUENCY IN ABILITY TO GENERATE 
IDEAS AND ASSOCIATIONS 



EXERCISE '2: TEAM RETURNS 



The key to this scale is the Generating of ideas and associations 



Basis of the scale : A count of "variables" or^'^details" generated. No 

, credit is given for information provided, in tlie 

question. Cliches and repetitions receive no credit. 
A "detail" showing originality may be allowed two 
points rather than one. Exemplars should be con- 
sulted for exampTes of "variables" pr "details". 



Scale Point 1 



No more than two variables or details. 



Scale Point 2: 



Scale Point 3 : 

? 



Scale Point 4: 



Contains three or four variables details. 
Contains five to sev^fTvariable^: or details. 
Contains eight tc ten variables or details. 



Scale Point 5: 



Contains eleven or more variables or details. 



PROVINCIAL RESULTS (3rade 8) 



Scale Points 


1 


2 


3 i 


4 


5 


Percent of 
Students \^ 


8 


18 


30 i 


20 


17 



^Interpretation Panel cut-off point. 



SKILL; SHOWS FLUENCY IN ABILITY TO GENERATE: 



IDEAS AND ASSOCIATIONS 



EXERCISE 2: TEAM RETURNS 



} 



SCAL^ POINT 1 



- ■ T\n^ rtynrtrt nP U r pr^^f^V- ^ ^pf 

frill fVir <nU^^i|\rijo .col^pi;^ 



SCALE POINT 




SKILL: 



SHOI^S FLUENCY IN ABILITY TO GENERATE 
IDEAS AND ASSOC FATI ONS 



EXERCISE 2: TEAM RETURNS 



DU 86 



SCALE POINT 4 



^^^^ II, 



ilr i4, fi ^i i, 



■•^i fin 



SCALE POINT 5 




-L fulfil '\Nti.JJi ;f ... .t..:^ t 




a 
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SKILL; SHOWS FLUENCY IN ABILITY TO GENERATE IDEAS AND ASSnrTATTnN<; 



DW 87 



ERIC 



SUuGESTIONS FOR TEACH I N6 : 



(1) All grades - Teacher briefly describes an event. The students 
suggest numerous objects associated with that event. Descripfve 
words are to be encouraged. ^ 



^ Slc^^K *° ^ ■ ^^^4^'' 3 3nd a scene; the students 
?c f,-nV".' '^"u* f *^ke place; for example, a dark hall 
iindii sin ' ' T ^ ''"''"s on the 



loo 



SKILL: DISTINGUISHES BETWEEN ESSENTIAL AND PERIPHERAL DETAIL 



The concept of "essential detail" is identified for the student 
using Exerci-e 1, in that all is required is to locate the 
specific statements within the exercise. 

In Exercise 2, the student is required to identify the concept., 
locate the specific detail, and par^'.phrase. 

This skill is referred to as SKILL 27 in the Assessment of 
Written Expression reports. 



r 



SKILL^ DISTINGUI!^ BETWEEN" ESSENTIAL 
AND PERIPH^L DETAIL 



EXERCISE 1 ; REPORT 



DW 89 



For your camp project you are writing 
a report telling people that bears can 
be V^y dangerous. In a book about bears 
you flncS-^ese sentences. I want you to 
under 1 ine ^ach sentence that tells you 
bears may l3^,.dangerous. 



BEARS — 

* * 

Bears are large powerful animais. Their thicl< fur Is 
some times made Into rugs. Polar bears have white fur. 
Although bears seem friendly they can get angry quickly. 
A grizzly bear can kill with one blow of his paw. Jhe 
koala bear looks like a teddy bear and lives in Australia. 
Bears In Canada live In the woods. Sometimes you can see 
a bear do tricks at the circus. The sharp claws of the 
bear can be dangerous weapons. 



ERIC 
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SKILL; DISTINGUISHES BETWEEN ESS!INTIAL 
AND PERIPHERAL DETAIL 



EXERCISE 1: REt'ORT 



DW 90 



SCALE POINT 1 



SCALE POINT 2 



•*» Mn CM k. •m) MHiiM 

•U wit (M tMn 




SCALE POINT 3 



"•^"•t • n^wt liiiiM, pggpi, 
IMt N«n CM to , 




tar yMr ci^ pratjMt lit* w« 
• fipm MltH i«pl« 

MM taMt CM to ««y «WftfMI 

rte4 tun* 
mm HU»H Mat ttltl iMn 
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1 iMn M« lir 


HIM 

«• IHMfftil MfMli. Iktlr tMcft fur It 








1 MM fHciily tt«jr CM fil Mfry ^ilckly. 


A flrlttif feM 


r CM Mil Mt Mm tr kit fM. Hm 


! feMit kMr l« 


lit lite • mmr «Mr Mi llvM la AMlr«ll« 


•nn to c«M 


illlVt to Mt Mt*. SMiM|m ^ CM Mt 


• IMT * ir«( 


M at to! circM. ^IktiMft^)^^,^^^ 
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SKILL; DISTINGUISHES BETWEEN ESSENTIAL 
AND PERIPHEML DETAIL 



EXERCISE 1 : RETORT DW 91 



SCALE POINT 4 



SCALE POINT 5 



M? urn 




"'••'^ • ilHrt (•lihii I 



M? 13211 
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SKILL: DISTINGUISHES BETWSEN ESSENTIAL 
AND PERIPHERAL DETAIL 



EXERCISE 1 : REPORT 



DW 92 



The grade 4 scale developed only to assess the underlined statements. 
The sentence that the students are to write is only a locicai way of 
concluding the exercise. 



Basis of the scale : Number of underlined statements which indicate danger . 

Underlining one word in a sentence is the same as 

underlining the entire sentence. 



Scale Point 1 ^ One or more of the underlined statements do not indicate 

danger. " 



Scale Point 2 : One sentence indicating bears are dangerous is underlined. 

No sentences which do NOT indicate danger are underlined. 

. ■• 

Scale Point 3 : Two sentences indicating bears are dangerous are under- 

lined. No sentences which do NOT indicate danger underlined 

Scale Point 4 : No wrong choices. Three sentences indicating danger 

underlined. 



Scale Point 5 : Four sentences indicating danger underlined. No wrong 

choices. 



PROVINCIAL RESULTS (Grade 4) 



Scale Points 


1 


2 


3 


4 


5 


Percent of 












Students 


3 


1 


6 


24 


59 



^Interpretation Panel cut-off point. 
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SltRL: MSTIItGUISHES BETWEEN ESSENTIAL 
AND PERIPHERAL DETAIL 



EXERCISE 2: SPONGES 



One of|the main jobs in a newspaper office is 
to make long stories and articles fit into a small space on 
the page. Today when you get to work, the editor hands you 
a story about sponges, which she wants to use in the Science 
Corner, The article about sponges Is far too long, ^ the 
editor wants you to summarize It. You need to find all the 
important ideas and write them in two or three sentences of 
your own. 

ASSIGNMENT ; Read the article about sponges 
carefully. Decide what you think are the 
important ideas, and then write two or three 
sentences summarizing these ideas. 

SPONGES 

The sponge is a water animal which is attached to 
the bottom of the ocean. There are many kinds of sponges 
and they vary in shape and size. Some sponges are shaped 
Tike vases, but most sponges have no exact shape. Some may 
be thin and flat while others may be round. Still others 
may look like the branches of a tree or bush. They may grow 
from one inch to several feet. When alive, fhese animals 
may be of many caVours. Blue, green, yellow, red and even 
black sponges have been found. 

Sponge fishermen use several different methods to 
get sponges. In deep water, such as the Mediterranean Sea 
and the Gulf of Mexico, fishermen use deep sea diving suits. 
Sometimes they go down a hundred feet or deeper to get the 
sponges. In shallow waters near the coast of Florida, fisher- 
men use the hooking method. Two mer go out in a glass-bottomed 
boat. Looking through the glass bottom of the boat, the men 
can see fifty or more feet below the surface. One man manages 
the boat, while the other lowers a pole with a hook. He uses 
the hook to loosen the sponges and bring them to. the surface. 
The* f f shermen jthen spread the sponges o^ the deck to dry. 



SKILL: DISTTNGUISHES BETWEEN ESSENTIAL 
AND PERIPHERAL DETAIL 



EXERCISE 2: SPONGES DW 94 

1 



Basis of the scale: 



Inclusion of essential ideas (1) water animal 
(2) variety of colours, shapes and sizes' (3) two 
methods of collecting. Exclusion of peri pheral 
material . Brevity. 



Scale Point 1 



Little attempt at sorting ideas. Omits two or more 
essential ideas or includes three or more peripheral 
details. Most lengthy responses fall at point 1, but 
some short responses do also. 



Scale Point 2: 



Either omits one of the essential details OR includes 
one or two peripheral details. Some tolerance should 
be allo^^/ed for peripheral detail if it is used as an 
example of an essential point. 



Scale Point 3: 



Includes the three essential ideas and No peripheral 
material except as s,upport of an essential idea and 
usually within the same sentence. Maximum three 
sentences. 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 


! 2 


3 


Percent of 








Students 


33 


55 


8 



♦Interpretation Panel cut-off point. 
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SKILL; 



DISTINGUISHES BETWEEN ESSEI^-^IAI 
AND PERIPHERAL DETAIL 



EXERCISE 2: SPONGES 



DW 95 



SCALE POINT 1 



1 ^ ' ^ — ■■ ■ ■ ni ii imi III M * \|f I M 



^ 1 1 \ mmjMU 



-Qnr fw^^ 1 ^ ^ ^^ 



. rihT p^^ iy ^^^^^ ^ 



I^^rl..rf>>*<rm..i^ ^ 

C nmg^ r#f . 7:^*^^ ^^^^^ /ww.., ^i^^/ 
^at^mi^ ^^r^.^s. ^ ^ ^^ rrmjti^ 



-r— \ ■■■■■■ inii t iiA TW^cxnji^w^ i« ^r 



SCALE POINT 2 



;/gi>V UV»VI^ A^i^^rs^ Ii>A^ - ^ ^ ^ 



SCALE POINT 3 
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SKILL; DISTI NGUISHES BETWEEN ESSENTIAL AND PERIPHERAL DETAIL DW 96 



SUGGESTIONS FOR TEACHIN(k 

(1) Grade 1 & 2 - Using selected pictures, the students identify those 

essential to a specific topic. For example; A picnic Pictures- ball 
bears, broom, sandwi^ch. cookies, boat. ants. nctures. ball. 



(2) Grade 3 tu 6 - Children are asked to locate the 3 or 4 most important 
Ideas from a selected nonfictional piece of writing. Suitable material 
may be found in children's magazines. 



(3) An exercise similar to "Sponges" may be created by using a newspaper 
erticle. 
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SKILL: FOCUSES ON ONE TOPIC OR EVENT 

At both levels assessed, the student was required 
to state and support a single point. 

Exercise 2 is designed to elicit further and more 
specific substantiation. 

At all times, digression is to be avoided. 

This skill is referred to as SKILL 28 in the reports 
of the Assessment of Written Expression reports. 



r SKILL: FOCUSES ON OKE TOPIC OP EVENT EXERCISE 1: KITTEN 




Marty Mouse Is very upset that a kftten Is being 
offered as first prize. He thinks cats are cruel because 
they catch mice. 



If you think a kitten 
why you think so. If you don't 
suggest something different <^nd 
good^r 



makes a good prize, tell Marty 
think a kitten is a good pr?ze, 
tell why you think it would be 



SKILL: FOCUSES ON ONE TOPIC OR EVENT 



■ EXERCrSE 1: KITTEN 
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Basis of the scale : Specific reference to the kitten or an alternative 

: as a prize.. Substantiation provided. Lack of 

digression/ 



Scale Point 1 



Makes no reference to the kitten as a prize or to 
an alternative prize. 



Scale Point 2: 



Reference is made only to the kitten as a prize or 
an alternative as a prize. 



Scale Point 3: 



Reference is. made to the kitten or an alternative 
as a prii'.e and in addition substantiation of view 
is present. j 



PROVINCIAL RESULTS (Grade 4) 



Scale Points 


1 


2 


3 


Percent of 








Students 


14 


28 1 


* 57 



'Interpretation Panel cut-off point, 
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skill: FOCUSES OH OWE TOPIC OR FVFMI 



EXERCISE 1: KITTEN 



DW 100 



SCALE POINT 1 




traWaafa kmt, riitt 
prlva la a kUtM. 




ofCara4 urn flrat frlia. •» 
Uiay eat«li bIo*. 



t UMt a klttM la WlBf 
ttinfta eata ara onat baoauia 



If yay thKmk a kltfcan aakaa a fOo4 yrlaa, tall Harty 
«*y y«t khlaft m. IC yM tfan't tlUak a kittaa la a food ftium, 
^^aat aoMthlBf dlCCarMt tm* tmll ^ jim tklnk it would ba 



r^A >^ ^^a/- 



SCALE POINT 2 





(a a klttM. 



. Haf^y NDvia la wwry «»a«« a klttM la bctof 
oCCaxad a« first r*!"*. tHialia aata are eraal kaaatta* 
tiMy oatoli Bloa. 

• tf yoM tUlak a kittaii ■•kaa a «o«d 

why you thtuk m. tC fau <taa*k kklak a KtktM la a food |wla«. 
■uffaat aoMtliLnf dlCforMk and tall uHy you tliiift tt would to 



■ d^tr ■^rfi'< I rfi adtr, i^t^ — — 



SCALE POINT 3 





Thara li lolag W a 
kraaaura Iwuit rirtt 
prlaa la a klttan. 



Marty Woaaa la vary a^t tlMt a klttaa la balaf 
ofCarad aa Clrat ^laa. Na thlKka eata ar« eraal hmiauaa 
Uwy eatch Bloa. , 

It you tkiak a klttait Mkaa a faod prlta< tall Narty 
why ycM tlilak aa. If you don't tklnk a kittan la a food prlaa, 
auffaat aoaatklof dlffarant and tall w*iy you thlak It would ka 
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SICTLL! FOCUSES ON ONE TOPIC OR EVENT EXERCISE 2; TEACHFR 



What Makes a Good Teacher? 

Today the editor wants to have an o pinion article 
on pfige four. She thinks education Is a topic many people 
are Interested in. She wants you to write about: What Makes 
a Good Teacher? In your many years in school, you've been 
taught by all kinds of teachers: male and female, old and 
young, beginning and experienced, strict and ea^y-golng. You 
think you know a lo about good teaching - and baV^H^ching. 




r 



ASSIGNMENT : Take a moment to tliink about 
good teachers you have known. Then i^Vve your 
ideas on what kind of person makes a good 
teacher, a^ ^ what kinds of things you think 
a good teacher does - or should do. 
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FOCUSES ON ONE TOPIC OR EVENT EXERCISE 2; TEACKFR 



Carefully note the basis of the scale, 



^asls of the scale : Clarity of topic statement and relevancy of all 
' material to topic. 



Scale Point 1: 



Either (1) not sufficient material for assessment 
of skill, (2) nO'topic stated and irrelevant or 
insufficient material included, or (3) strays 
seriously from topic at least twice. 



Scale Point 2: 



Either (1) states topics clearly but contains one 
irrelevant detail or piece of material, or (2) 
sticks to the topic, but the topic is never explicitly 
stated. 



Scale Point 3: 



States topic clearly (i.e. topic is cleair to reader), 
All material must be related to topic. 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 

Percent of 
Students 



25 



39 



28 



♦Intenpir^tatl'On" 



cut-off point. 
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SKILL: FOCUSES ON ONE TOPIC OR EVENT 
f 



EXERCISE 2: TEACHER 



DU' 



SCALE POINT 1 



"A 



lire hae'tk/nr^ JUxL 





9 ^a^^i^jy .^yy 
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SKILL; FOCUSES ON ONE TOPIC OR EVENT 



SUGGESTIONS FOR TEACHING; 



(1) Grades 1 - 3; "What am I?" riddles are useful in establishing a 
fo^.us on one topic. Tne teacher may begin by stating three or . 
four descriptive sentences about one object. Focusing on the 
details, students try to identify the object. The children take 
turns giving 3 or 4 clue^ .oout a "secret" object for their peers 
to guess. 



(2) Grades 4 - 7: The teacher supplies three or four specific points 
on a topic. The student must write one general statement to en- 
compass these points. He thereby learns to generalize. Conversely, 
a general statement is given, about which the student must write 3 
or 4 specific supportive details. 



(3) Grades 7-8: The teacher prepares an exerx;ise consisting of three 
topics and 3 to 5 statements about each topic. The students are 
required to match the statements with the appropriate topics. 



(4) All grades: group discussion on generalization and supporting detail 
help the students understand and cope with these terms. 



SKILL: ADJUSTS TONE TO AUDIENCE 



This skin is used in conversation by everyone. The 
problem arises when the student attempts to write a 
simulated argument. 

Students should therefore become aware that their 
^writing is influential and carries weight. They should 
be able to emphasize in order to influence an unseen 
audience's reaction. 

This skin was not assessed at the Grade 4 level; there- 
fore, only Exerci ;e 2 is provided. 

This skin is referred to as SKILL 29 in the Assessment 
of Written Expression reports. 



SKILL: ADJUSTS TONE TO AUDIENCE 



.C AUGHT IN THE TRACKS 

There Is a railway crossing in the middle of town that 
needs repairs. One day, on your way to work, you get into trouble 
there. The newspaper makes a big story out of it. Here is what 
it says: 



CAUGHT IN THE TRACKS 



Our grade 8 reporter almost died 
today under the grinding wheel of 
a huge locomotive. As the train 

raced down the tr^^cks, bel V 

clanging a warning and sparks 
showering from the sliding wheels, 
our reporter struggled to free his 
two-month-old pup that was caught 
in the tracks. Only at the last 
second did the dog's foot spring 
free and our reporter escape from 
the onrushing express. 

The paper will not be delivered for several days but 
when it is, and your grandmother reads that story, she is going 
to be very alarmed. You decide to write her a letter telling 
her what happened but making it sound a lot^ss excTtTng7 



ASSIGNMENT : Write to your grandmother telling her 
what happened at the train crossing. Do not change 
* the facts of the story but tell It in a less exciting way 
so that she will not be worried about you. 



You do not have to write any address. Just start on 
the story. 



1 O'^? 

X ^ 



SKILL: ADJUSTS TONE TO AUDIENCE 



DW 107 

EXERCISE 2: CAUGHT IN 1..- RACKS 



IJLII^'^r.j! '"^^"^■'•^^ ^^'^ scale is high for the 

S^":^oroJh'er^S^^fang:rr "^^^ ""^^ "^""^^^ "^^^^^^^^'"^ 



Basis of the sc aje : Number of 'units' (words, phrases or clauses) which 

evoke anticipation or danger. Length must be considered. 



Scale Point 1 



Ten or m^re units evoking anticipation or danger, OR very 
short - insufficiervt material to demonstrate skill. 



Scale Point 2: 



Scale Point 3: 



Scale Point 4: 



Six to ten units evoking anticipation or danger. 
Two to five units evoking anticipation or danger. 
Not more than one unit evoking anticipation or danger. 
PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 


2 


3 


4 


Percent of 










Students 


17 




40 


31 













nhe Interpretation Panel did not reach consensus as to whether or not 
Scale Point 3 represents a Minimally Satisfactory level of achievement 
at this grade level . 
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SKILL; ADJUSTS TONE TO AUDIENCE 



EXERCISE 2: CAUGHT IN THE 



OW 108 
RACKS 



SCALE POINT 1 



-- -- -J C*^f« 

»^ y nArt ri>»lrt , Ul;^ 



37 



/ 



-7 ■■■■■■ 1 ■ i^LJy^i 



Sl^o^ Ok^^ bi ^^ ^U.^^ { L^ 



' SCALE POINT 2 




-<V — ^ — tgf nT^^ .t 

- rf^^'° yM- tt> 

-Obi (A »u > va. ^i<« y 



ynr nr — i^^ni^ 



SCALE POINT 3 



4^ .AtW y .i/vu 



i 



.AiN JAM-i .Oiif) l^i j jfluvYx^td 




7 ^AlA^. ~~ 
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SCALE POINT 4 



ir4tJtf> r,iiw^^ -^^ \ n ft il ^f l H 



W . I , ^ , ■ ■ ■^"-■1 

'^■'^ — i dtt ^te i -^h Hftfl .■scaitt^T, 



— 1 II ■ — uB fcta in t . 



li > n«ft rtftfv fwr^ -IW y ^?ifiia4 
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SKILL; ADJUSTS TONE TO AUDIENCE 

SUGGESTIONS FOR TEACHING: 



DW 109 



(1) For all grades: Dramatization of roods such as fear, anger and 
joy help develop the ability to emphasize. The teacher might 
describe a situation to which the children respond. For exanple, 
your friend left your new bike on the driveway and it was crushed 
by a car. Discuss words, facial expressions and actions which would 
, develop the scene. 



(2) Have students write an explanation to their parents of an incident 
in which they were nearly injured on a 10 speed bicycle or on a 
motorcycle. Remind students that their parents may become concerned 
and not permit them to use their bike if they become convinced that 
their bike riding is dangerous. 



ERIC 



SKILL: MAKES A JUDGEMENT. SUPPORTS AN OPINION 

At the Grade 4 level, students are required to 
select one of tv;o positions from which to write 

At the Grade, 8 level students are required to 
create a problem and supply greater elaboration 

This skill is referred to as SKILL 30 in the 
Assessment of Written Expression reports. 
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SKILL; MAKES A JUDGEMENT. SUPPORTS AN OPINION 



)W 111 



EXERCISE 1: KITTEN 





There is going to be a \ 
treasure hunt. First 
pr'ze is a Icitten. 



Marty Mouse is very upset that a Icitten is being 
offered as first prize. He thinks cats are cruel because 
they catch mice. 

If you think a kitten makes a good prize, teli Marty 
why you think so. If you don't think a kitten is a good prize, 
suggest something different and tell why you think it would be 
good. 



ERIC 
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SKILL: MAKES A JUDGEf€NT. SUPPORTS AN OPINION 



EXERCISE 1: KITTEN 



DW 112 



Basis of the scale: 



Explicit or implicit statement of choice, and number 
of attributes referred to in support statements. If 
more than one choice 15 made or if negative aspects 
of one prize are ^iven in addition to positive aspects 
of another prize, count the largest number of support 
statements for a single prize - do not add together 
the support statements for different prizes. Count 
one support statement for each attribute discussed. 
For example, 'cute and pretty' refer to appearance, 
'soft and fluffy' to feel, 'expensive and eats a lot' 
to cost. 



ScalV Point 1 

^ 

Scale Pdint 2; 



Neither explicit or implicit statement of choice. 



States or inqjlies a choice but does not support the 
choice, or gives a supporting statement which is un- 
clear or irrelevant. 



Scale Point 3: 



Scale Point 4: 



Staltes or implies a choice (either favourable or 
unfavourable) and supports ONE aspect of the choice - 
i.e. relevant attribute or consequence. 

Stites or implies a choice AND makes support statements 
referring to two or more attributes. 



PROVINCIAL RESULTS (Grade 4) 



Scale Points 


1 


2 


3 


4 


Percent of 










Students 


4 


9 

1 


40 


46 



^Interpretation 'anel cut-off point. 
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SKILL; MAKES A JUDGEMENT. SUPPORTS AN OPINION 



EXERCISE 1: KITTEN 



»i 113 



SCALE POINT 1 





VtlM ia a klttM. 



Marty mm&m la vwy i«a«it tkat a klfttM la k*ln^ 
oftorai aa flrat pciM- tMafta aata avMl bacaM« 



If y«i Ulak a felttoa aakaa a foad ^laa, tall Itorty 
«*y y«i tklafe ao. If y«i 4M't thiak a kittaa la a %oo« ivlaa, 
a«9faat aaMtkl^t 4llffaf««t aiM t«ll my yoM tklak It mmM fea 



A^^'^ 



SCALE POINT 2 




TiMr* It lalas to ka a 
Kraaavra lanit . f f rtt 
prla« la a fcttta*. 



■arty Mpaaa la vary arMt 
effara4 aa rirat fclaa. tlilalia eats 
tkay a«t«fc alca. 




a Uttaa la baUf 
ara «r«4al bacauM 



If ya« tlOak a fclttaa aafeaa «, foa4 ^Ita, tali Harfty 
why yen thlaft ao. If im «aa-t Ulak a klttaa la a foo4 ^Ita. 
avfiaat aoMtlUai Mffarattt aa« tall t*y you tlilak It nould b« 



v.. 





























SCALE POINT 3 




ERIC 




Vkara 1» «alaf t« f)a a 
traa a aaa kaat . Vlrat 
KAm U a felKtaa. 



Matty Noaaa to «a«y apa^ ttat a liluaa la kalaa 
alfatad aa fltat pclM. 3a tUtoka aata ara eii»l baaaaaa 
ttoy aa»fl|i «iaa. 



y«. tktok a klttas .ate. a ^rlaa. tall na^ty 
-Hy y tMto* aa. xtrm iaa t tldak a Mtt«i la a ,ooi 
iMWMt aaMtklat «lffaMat aM tall «liy y«y tkiiji a wwU ka 



■ ^^^ ^ii^ft ^i^. 



SCALE POINT 4 




Tkata la t*lM ta ka 
trMMwa knat . Pirai 
f«laa la a Uttaa. 




Itefty MMaa la vacy ayaat tkat a klttaa la kaia« 
a«f«ra« aa fUat kAm. ki tklaka oata ara anal kacaoaa 
kkay eatek alaa. 

If yaa tkUk a klttM Mfc*a a ^Ua. tall H.rKy 
«*iryoii t*lak aa. if yaa 4m* t tkiak a kittaa la a yood yrUe, 
M«fl«at aoMtUaf dlffaraat aM tall aky yM Ulak U «oiil4 ka 




e«i iKrm, T^Tij ftUtac\\ 
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SKILL: MAKES A JUDGEMENT, SUPPORTS AN OPINION 



EXERCISE 2; TEACHER 



JW 114 



What Makes a Good Teacher? 

Today the editor wants to have an opinion article on 
page four. She thinks education is a topic which interests 
many people. She wants you to write about: What makes a 
Good Teacher? In yoV many years at school, you've been 
taught by all kinds of teachers: male and female, old and 
young, beginning and experienced, strict and easy-going. 
You think you know a lot about good teaching - and poor 
teaching. 



c 



ASSIGNMENT : ^ Take a moment to think about good teachers you 
have known. Then give your ideas on what kind of person makes 
a good teacher, and what kinds of things you think a good teacher 
does - or should do. 
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SKILL: MAKES A JUDGEMENT. SUPPORTS AND OPINION 



EXERCISE 2; TEACHER 



DW 115 



Bas is of t he scale: Number of opini n or judgement statements; degree 

of elaboration or support. 



Scale Poirrt 1: 



Mak^ no more than two statements of opinion and 
provides no elaboration or support. 



Scale Point 2: 



Scale Point 3: 



Scale Point 4: 



Three or four opinion or support statements. 
Five or six opinion >r support sua cements. 



Seven or more statements of opinion or judgement, 
or statements of supporting detail or elaboration 
(for example: examples) r* opinion or judgement 
statements. 



Scale Points 

Percent of 
Students 



PROVINCIAL RESULTS (Grade 8) 



1 


2 ' 


3 


4 








1 


13 


25 


24 


30 



^Interpretation Panel cut-off point. 
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SKILL; MAKES A JUDGEMENT. SUPPORTS AN OPINION 



SCALE POINT V 



1 




'^y.^zA^ ^^^^..^^ ^Y*^^ 



EXERCI?: 2: TEACHER 



DW 116 



SCALE POINT 2 



1 




Vaul g^liQ ^ Vttg^ ^>w*<v vi^^ CAl^cAp^Nt »W% 



(jftt^ b^Mift^ tfxw %^\^y€ ^,mc\mtt^ ^A^^^.^^-L 



SCALE POINT 3 




SCAtr^POINT . 



4ifftr/i iitfi^ ^ A^/i 



i 
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MAKES A JUDGEMENT. SUPPORTS AN OPINION > , _ OW 



SUGGESTIONS FOR TEACtfl : 



(1) Grades 1 - 3: Jhe teacher initiates a discussion on a particular 
topic which may -be considered a "value judgement" such as: 

- A aerb-'l makes a good pet 

- T.V. is educational 

- Skateboards are dangerous 

Students contribute 3 or 4 reasons to support their judgement. The 
degree of individual maturity of the children will determine the 
extent to which written ^rk is employed. 



(2) Grades 3 - 7: Children choose a statement from which they develop 
a paragraph giving their own opinion and -firoving it. 

Example statements: 

Soccer is the best" sport. 

I like rock music. 

Hunting is a good sport. 

Homework is necessary. 



(3) Grade 3 - 8: Ask children to develop ai commercial to sell a bike, 
car, skateboard or any item of their choice. 



(4> Grades 4 - 8: Have children develop a paragraph supporting a particular 
>Mewpoint about a character from literature. 



13^ 



:3 
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SKILL: SELECTS DETAIL tO SUPPORT A VIEWPOINT 

Students areVequired to write relevant points 
to uphold or prove a point^oLvlew, 

In the early school years, it is a "feeling" 
approach which de^velops into a factual or 
"comercial" approach at. later ^.ades. 



This skill is referred to as SKILL 31 in the 
Assessment of Writter Expression reports. 



it 



SKILL: SELECTS DETAIL TO SUPPORT A VIEWPOINT 



EXERCISE 1: ALONE 



119 



One day at camp you go 
Into the woods alone and 
sit down on a fallen log. 
You are not lost but you 





Write a few lines telling how 
It feels to be alone in the 
woods . 



Alone in the Woods 



ERIC 
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SKIlI; selects DETAIL TO SUPPORT A VEIWPOINT EXERCISE 1; ALONE DW 120 



/ 

Basis of the scale ; Number of supporting details for stated viewpoint. 



Sc ale Point 1 ; No supporting detail for a stated viewpoint OR no 

^ viewpoint stated. 



Scale Point 2 ; One supporting detail for a stated viewpoint. 



Scale Point 3 ; Two supporting details for stated viewpoint. 



Scale Point 4 ; More than two supporting details for a stated vlew- 

polnt(s). 



PROVINCIAL RESULTS (Grade 4) 



Scale Points 


1 


2 


3 


4 


Percent of 










Students 


38 


42 


14 


6 



♦Interpretation Panel cut-off point. 
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SKILL; SELECTS DETAIL TO SUPPORT A VIEWPOINT 



EXERCISE 1; ALONE 



DW 121 



SCALE POINT 1 



SCALE POINT 2 




SCALE 3 




• •* 



1^ mt^ nnfi 



SCALE POINT 4 
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^i^^ — io — fitia^ bfioc fxU^^ 
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SKILL: S^ECTS IIFTAII fi TO SUPPORT A VirWPOIMT iMMSE^aASSIFIEO AD * 



/ 



Car for Sale 



The/first writing you do for the newspaper Is an advertisement for your 
sister's c^r/. She has gone to nursing school and says If you can sell her I965 
Datsun you can keep a!l the noney you get over $200.00. It's a sn«ll sports 
nodel with a stick-shlft and a new paint-job: orange with a white racing stripe. 
The four-cycllnder engine uses a lot cf oil, but It still gets 30 .lies (SOk.) 
to each gallon of qasollne. 

/ . Under the paint, the body Is rusting away and the clutch Is worn. 

However, the upholstery Is good and the radio works well. There are new snow 
tires on the back but the front tires need replacing. There Is only one crack 
In the windshield and It's on the passengers side. 

^^^"^^"^^^ ^ Write a Car for Sale adverrU po not 

He, but Include as many det&lls as you think will help 
sell the car. You can use no more than 35 words so choose 
your words careful ly. 

I) Write a rough draft on scrap paper. " 



2) Write your finished advertisement here - one word In each space. Maximum 
35 words. 



FRASER RIVER TIMES - - CLASSIFIED AD FORM 



SKILL; SELECTS DETAIL TO SUPPORT A VIEWPQI NT 



EXERCISE 2: CLASSIFIED AD DW 123 



t 

Basis of the scale : Number of positive details; accuracy of information; 

absence of negative details; omission of irrelevant 
details. 



Scale Point I: 



Three or fewer positive points stated, or includes a. 
great deal of negative detail. Includes i-naccurate, 
misleading or irrelevant details. 



Scale Point 2: 



At least four positive points mentioned. May contain 
soi»>e negative details. 



Scale Point 3: 



At least six positive accurate details are presented. 
No inaccuracies or irrelevant detail. Littlo or no^"~^- 
negative detail. 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 


1 2 I 


3 


Percent of 








Students 


27 


30 I 


42 



♦The Interpretation Panel did not reach consensus as to whether or not 
Scale Point 2 represents a Minimally Satisfactory level of achievement. 



SKILL; SELECTS DETAIL fO SUPPORT A VIEWPOINT 



EXERCISE 2: CLASSIFIFn AD 



DW 124 



MrlW 



SCALE POINT 1 

• 'mfi trtn km 



SCALE POINT 2 



■rite iMir ftotaM •^Umm !• . 

««! flics . . ammum^m 




fMSCt HKI flics • . aASSirif ■ itC FMM 



STli 



SCALE POINT 3 
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SKILL; SELECTS DETAIL TO SUPPORT A V I EWPO I NT 



)W 125 



SUGGESTIONS FOR TEACHING: 



(1) Grades 1 to 3 - The tieacher initiates a discussion on a particular 
topic which may be considered a "value judgement", such as: 

- a gerbil makes a good pet 

- T. V. is educational 



\ 

\ 
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Studerrts-c(mtr4bu.te J jor 4 reasons .to sjipport , thei r judgement . THE 
degree of individual! maturity of the children will determine the 
, extent to which written wprk is employed, 

^' 

(2) Grades 3 to 7 - Children choose a statement from which they develop 

a paragraph giving thcfir own opinion and proving -it. Example 
statements: - \^ 

Soccer is the best sport. \^ 
I like rock raysfc. \ 
Hunting is a good sport, \ 
HDfflewDrk._is . necessary^ 



(3) Grades 3 to 8 - Ask children to develop 4 commercial to sell a bike, 
car, skateboard or any item of their choice. ' ^ . 



(4) Grades 4 to 8 - Have children develop a paragraph supporting a 
particular viewpoint about a character from literature (e.g. the 
character is fair or clever). 



SKILL: SUMMARIZES A MAIN IDEA IN A SINGLE SENTENCE 

Teaching the concept of "a sentence" logically 
precedes the teaching of this summarizing skill, 
particularly in the earlier school years. 

In Exercise 1 students are given specific directions 
as to the essence of an idea. In Exercise 2 students 
must both Identify and summarize the idea. 

This skill is referred to as SKILL 32 in the Assesstijent 
Of Written Expression reports. 
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SKILL: SUHMftRIZES A MAIN IDEA IN A SINGLE SFNTFNrP 



EXERCISE 1: POSTER 
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You know chat"^.^ear raided our kitchen 
this nwrning. At this time of year, bears 
are hungry and come out of the hills to 
look for food. Hungry bears can be dangerous 
We are .going to make a poster to warn 
people about them. 



I want you to 
think of one short 
sentence to warn 
people to stay 
away from Bears. 

Write your sentence 
at the bottom of 
this poster. 

Keep your warning 
short. 



ERLC 
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SKILL: SUMMARIZES A WlN IDEA IN A SINGLE SENTENCE 



EXERCISE 1:, POSTER 



DW 128 



This reliability of these scales is dependent upon the development of the 
concept of a sentence. 



Basis of the scale ; Communication of the message in a single sentence. 



Scale Point 1: 



Does not recognize and communicate the essential ^ / 
elements of the message (warning) AND does not 
use a single sentence. 



Scale Point 2: 



Communicates the essential elements of the message 
(warning) but does not do so in a single sentence. 



Scale Point 3: 



Does not adequately communicate the essential 
elements of the warning, but does communicate 
part ©f the message IN A SINGLE SENTENCE. 



Scale Point 4: 



Recognizes ind communicates the essential elements 
of the message (warning) in ONE sentence. 



PROVINCIAL RESULTS (Grade 4) 



Scale Points 




2 


3 


4 


Percent of 










Students 


9 


48 


12 


29 



♦Interpretation Panel cut-off point. 
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. SKIU; SUMMARIZES A MAIN IDEA IN A SINGLE SENTENCE 



EXCRCISE 1: FOSTER 
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SCALE POINT 1 



I MM Wt if ttt Milt It 

ImI Ifcf ima l^Mvy Ittfi tM ftt 
ft tr* fMiii tt t pitlir tt m 



SCALE POINT 2 




l«ilMf,lftt|«lt./fftlMMrll tet 
IMe MfMi«. M ttit ti« tf yttr, totn 
lai^ Mi MS ml tf «N M1U It 

m 9m pit! It ait I mur it Mm 




IMM IMit 



»Mplt It fttr 



«Hit n 

M Mt IttlMff 




Ih^^u^ fix til B^^Ko . 



pHpl* I* ttar 



•I tt»itt*Mfr 





SKILL: SUHMARIZES A M AIN IDEA IN A SINGLE SENTEN CE EXE RC I SI 2: HOMEWORK )W 130 



As a reporter you must llstan to people atrd riifce 
notes on what they say. To give yourself practice you sit 
In on a discussion of homeworlt. Each student has several ideas, 
You listen-carefully and try to summarize, in one sentence, his 
or her main idea. 

ASSiGNpg-NT: Read each student's comments. Try tc 
summarize his or her main idea' in one sentence 

Kolf: I spend less . /le at homeworit this year and get more 
done- because I organize my time. I vmrk one hour 
after school and one hour before I go to bed. This 
gives me enough tlme^o go out or to watch television, 
if you plan your time, you can get everything done 
and still enjoy. ybursel f. 



Write 
Rolf's 
main > 
idea 



i don't think we should have homeworit at all. I 
have %o take care of my younger brother and sister. 
1 alsr have tip help with the coolting after school, 
i don|t have the time or the energy to finish - or 
sometimes even to start - my homeworl<. 



I 



Write 
Gil's 
main 
idea 



i thinl< we should have a little home^rark. We 
can't do everything 'in class. There's not enough 
time to reaH all the stories in class and discuss 
them. We should read the stories at home, if I get 
homeworit in other subjects, I worl< an hour on each. 
1 don't nice homework, but you can't avoid it. 
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Write 

Anna's 



Idea 



SKiyj_jyjtWRI.ZES a main idea in a single SENTCNCF exercise 2; HOMEWORK ^- . DW 1 31 



Basis of the scale ; Three basic considerations: effective sutmiary; 

- satisfaction of the one sentence condition; number 
of speakers whose views are satisfactorily sunmarized.' 



Scale Point 1 : None of the three viewpoints sati.'factorily suiwarized ' 

one may contain the niain idea, but vaguely stated with" 
interpretation required. 



Scale Point 2 : An attempt at sMinmary of two or three 'of the view- 

points but not in one sentence each. 

Scale Point 3 ; One of the viewpoints is satisfactorfly presented; 

one main idea in one sentence. 



^"^^ • i^'"^^ viewpoints are satisfactorily presented. 

each with the main idea in one sentence. 



Sca]e_Polrui: All three viewpoints are satisfactorily summarized, 

in one sentence each. 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 


2 


3 I 


4 


5 


Percent of 
Students 


18 


10 


35 i 


25 


n 



* 



♦Interpretation Panel cut-off point. 
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SK11L;\ SUMMARIZES A ,^AIN IDEA IN A SINGLF <;FNTFNrF 



EXERCISE 2: HOMEWORK DW 132 



SCALE POINT 1 



SCALE POINT 2 



•vita Mf 
Mia Mm 



^^Jn f" * >i iiil^il 



I ipM« toM tlM ftt feMMw% Uia fu* tmt ft mmm 

*M» t I I M MlM ay turn, I Mtfe MM kMr 

•ftM MkMl Mi M» ftMK fesfw* I f» M M. T»U 
fIVM M MMffe Um to 9» m MMI MtovUian. 



Mrl 

mU Mm 



km Uto MM t w , , 

I alM ham to toto ulto to* 
I «M»« tow tto tLa M tto 
■M HJn tfVM to stort - ar 




•« all. I 
toatoac aa« aiatar. 
kim% aftor aatoal. 
n to i%mim - wr 




I «M*t MOali to atovM I 



I alM toto ( 
I «M'« toto 



I •# ay yaaw 

mlm Willi tto 
I Um w tot 



ato at all* i 



toaitor aai alator. 
aii>t H aftor aatoal. 
Mi>n to f lalak - a* 



I tolak M atoaM tow • litlU i 
aaa'% to awaytolaa to sUm. TI 
ttaa to laai all ito atovMa la alaM aai Mi 



tolto toM'i 
^ M*Jb Itoa 



ttoa. to toMM taa« Ma atoclaa at toM. If i rat 
I Mt« M toa* M Mto. 



to 

t Itto 



AJL 



I tolak M toaaM tova a Uttto towaato. i 
aM*% to atoqrtotof * alato. ftota*a aat < 
Mm to Mto all %ia atoitoa to atoM aai 41a 
toM. to atoaU na« toa atoalM at toM. if i < 
I M iiiaito to attoa ato j h m . l Mct aa toM m aa« 
I toa'% Uto fetoaawt* tot vm aM*t awM It. 



■tlU MM'. _ . . 




SCALE POINT 3 



toll I I m w i toaa ttoa at toMMrt UUa yaar aatf fat Mra 

toM t u aa n I arfMla^ ay ttoa. I mcIi aM toar 
aftat aatoal mm \mm tofata I 9a to toi. tola 

?l«af M aMMfii tiM to fa o«t aa to Mtto tolavlalM. 
f yw alM yaw ttoa. vm aM yat awcytolat toM 
aai atlll Mjaf yaavMlf. 

.ritotoif.. fHiQim i n .t MiMifyi i /viQtn 

Mia Itoa .1^^.^ ^^p^.^ ^^»a>|p^vU.,^ 
icw^ .Ua. ^-tlOfl Ua^^ x^'^ 

Olli 1 toa't tolto M toMU tova toaawrt at all. 1 

tova to tafca aaw af mt yiaay w tosttot aai alatw. 
I alM tova ta tola wlto tto aatolay aftar aatoal. 
S toa't tova tto tiaa m tto aaatfy ta fl-«lto • m 
a«Mttoaa avaa to aCaat * ay toMvato. 

atit. aira rwvu L t^rtft rvi in /ri dvfA , 



O -la 



toaai 1 miak m toaaU tova a llttia liniiit. to 

eaa't to avarytklaa la alaM. Ttora'a Mt aaaato 
tiM ta raa4 all tto ataclaa la alaaa aai ilaaaM 
ttoa. to atouM rato tto 8t*rlM at toM If t aat 
toMMrk la attov ttojaata, I «Mk aa toar m aaaC. 
I iaa*t llto toMwark. tot yw aM*t avali It. 
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SKILL; SUMMARIZES A MAIN IDEA IN A SINGLE SENTENCE 



EXERCISE 2; HOMEWORK 



DW 133 



SCALE POINT 4 



-scAur tofntT" 




1^ §•* mrmttki^ 4aM 



YtXQCt. 




•lit I 



M all. I 
M« stattft. 



••.lift* Mn War M, 



Writ* ui'a 





■alt itfM 
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SKILL; summarizes A MAIN IDEA IN A SINGLE SENTENCE 



DU 134 



SUGGESTIONS FOR TEACHING: 



(1) Grades 1 and 2 - Place several objects on the table (or use pictures). 
Students must idericify certain objects according to given criteria. 
For example, use an umbrella, some kleenex, sun glasses, and a pencil. 
Have students identify the most important thing if it's raining, the 
most important thing if it is a sunny day, the mosx important thing 
with which to write grandma, the most important thing if you have a 
cold. This exercise in sorting is a preliminary process to summarizing. 



(2) Grades 3 to 6 - The teacher supplies sentences on a specVic topic. 
The students make up one sentence of their own to tell the essence 
of what they have read. 

i.e. (1) Bears have been know to attack without warning. 

(2) They are from 75* to 400 kg and need lots of food 
to give them energy. 

Summary: Bears are dangerous. 



{i) Grades 6 to 8 - Have students write short stories on their own choice 
of topics. After each student reads his story the class writes a one 
sentence summary of it. The student must decide if in fact he receives 
a suitable summary from the class. 



Ji sj 
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SKILL: ORGANIZES DETAILS ANO IDEAS - 

At the grade 4 level the fecus of organization Is 
sequencing whereas at the grade 8 level the focus 
Is classification. Students should be made aware 
of the usefulness of transitional words which 
facilitate organization. 

This skill is referred to as SKILL 33 in the 
Assessment of Written Expression reports. 



SKILL; ORGANIZES DETAILS AND IDEAS 



EXERCISE 1; SANDWICH DW 





First I want you to circle the four things you will put 
between your slices of bread. Then write carefully how 
to make your san-iwich. What do you do first? What 
next? Tell me everything you do. 



ERIC 
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SKILL; 



ORfiAMXZES DETAILS AND IDEAS 



EXERCISE 1 : SANDUirH 



DW 137 



d^rfjJa1]on'^f1fJl%f:'^' ^"^^ d«P«"dent upon teacher 



Basis of the scal ^ : Inclusion of selected ingredients in logical 

sequence. ^ 



Scale Point 1: 



The sequence is completely illogical. 



Scale Point 2: 



Either omits a selected ingredient or include 
ail ingredients but one or two of these are not 
in logical order. 



Scale Point 3: 



All selected ingredients are included in a logical 
sequence. 



PROVINCIAL RESULTS (Grade 4) 



Scale Points 


1 


! 2 


3 


Percent of 








Students 


24 


' 47 


28 



^Interpretation Panel cut-off point. 
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SKILL; ORGANIZES DETAILS AND IDFA<; 



SCALE POINT 1 




- fitU, fL i ii ^' 



9m0 MTUla MTOffvlly tav 

«• r«i «• f imt 

■l«t Mtl ••11 M 



1 



iiiX 



EXEi^ISE 1; SAftPWirH qW 138 



SCALE POINT 2 




M Matt Ml M 



SCALE POINT 3 




••«m>Uif urn 
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SKILL: ORGANIZES DETAILS AND IDEAS 



Cathy of C.K,G ,E, 

: ,^0h your first day as a reporter 
the editor puts you ri^ht to work. 
The locaT radio station Is offering 
free^recofd aUjirrns to tl^^4r5^t - 
50 students who recognize Cathy 
of C.K.G.E* and challen^^ her by 
saying, "You are Cathy of C.K.G.E/' 
The Fraser River Times has agreed to 
print her description, but they can*t 
print her picture. 

To help students identify her, you 
are given this photograph and asked to write 
a careful, detailed description of 
what Cathy looks like and what she is 
wearing 



A?^lffH>1gNT: WRITE A DETAILED DESCRIPTION OF CATHY AND WHAT SHE IS WEARING 
ORGANIZE YOUR DESCRIPTION SO THAT THE STUDENTS WILL REMEMBER THE DETAILS. 



/ 

/ 
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SKILL; ORGANIZES DETAILS AND IDEAS 



EXERCISE 2: CATHY 



DW 140 



This scale demands a fairly sophisticated degree of competence in this 
skill (perhaps too much so for the Grade 8 level). 



Basis of the scale : Organization into three clusters: physique; face 
and hair; clotnlng. 



Scale Point I r 



No organization - simply a list of descriptive 
words and phrase^. 



Scale Point 2 : One cluster developed. 



Scale Point 3 : Two clusters are developed. No more than two 'strays*. 



Scale Point 4: 



All three clusters are present, each with complete 
unity - I.e. no strays. 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 


2 I 


3 


4 


Percent of 










Students 


39 


28 i 


25 


7 



^Interpretation Panel cut-off paiati 
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SKILL; ORGANIZES DETAILS AMD IDEAS 



EXERCISE 2: CATHY 



DW 141 



r. 




SCALE POINT 1 



SCALE POINT 2 



•SCALE POINT 3 




SCALE POINT 4 



-5^ 








jT ir/^i 111 111 
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SKILL; ORGANIZES DETAILS AND IDFAS 



DKJ42 



SUGGESTIONS FOR TEACHING : 
1 



(1) Grade 1 to 3 - Provide a series of pictures of clothing in a 
Similar manner to that of exercise one. The students select 
several articles and theft €xplain how they would put them on. 
"r"J'^''ercises of this nature are useful introductions to this 

III* 



(2) Grade 3 to 8 - The teacher supplies a picture of a person. Three 
categories are supplied as a framework for the studervt to logically 
organize his Ideas: e.g. physique, face and hair, clothing. 



(3) Grade 6 to 8 - The teacher writes a synopsis of three comnon fairy 
tales, and then separates the sentences by cutting them. The 
students are required to: 

a) sort tne sentences into the appropriate story 
categories and 



b) arrange them into logical sequences. 
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SKILL: CONVEYS PERSONALITY THROUGH SELECTED DETAILS 

Students must be made aware of various personality 
traits in order to identify those which they find 
attractive. 



This skill is referred to as SKILL 39 in che Assessment 
of Written Expression reports. 



SKILL; CONVEYS PERSONALITY THROUGH SELECTPn nPTMi c 



EXERCISE 1: FRTFNn<; 



Dl^ 144 




SKILL; CONVEYS PERSQKALTTY THROUGH SELECTED DETAILS EXERCISE 1 • FRI5ND dw 145 



Basis of the scale; 



Scale Point 1: 



Scale Point 2: 



bcale Point 3: 



Scale Point 4: 



NiiiTter of details or generalizations which related 
to the friend's actions or personality. The word 
'nice" is not to be counted as an acceptable detail 



Fewer than three acceptable details or generalizations. 
Three or four acceptable details or generalizations. 
Five or six acceptable details or generalizations. 
Seven or raore acceptable details or generalizations. 
PROVINCIAL RESULTS (Grade 4) 



5"cal9 Points 


1 


2 


3 


4 


Percent of 










Students 


54 


25 


10 


4 



"Interpretation Panel cut-off point. 
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SK^L: CONVEYS PERSONALITY THROUGH SELECTED DETAILS 

* 

SCALE POINT 1 

I IIM afeM* him w tm, I 










Set 














■if fc. 


















Jit i^l^f 


)ltliL 

















EXERCISE 1: FRIEND 



SCALE POINT 2 



%hi9 Uimi, Mi I 

I •tank kla w iMff 






_,- J^rUM /tijjflA^ 



He J;^ a\;[^.Hp. 1: 



OW 146 



SCALE POINT 3 



SCALE POINT 4 



r I mmt 

I tJiU twii 



fM to toll M •toJtX 
•4m Ma w kw. / 




Jhai giiA 



rtifg, 



nr. 



Wirt 



I <M«» y«« to toll M atovt 

UkmA ckovt hto w tor 




A y*y J — Mf 

-^•A^ A.^/ /^A^. i^ ^f^ f AA,,, ^y,^^ 

.^^mUj. — ^ -"^^^^ it, 



Ui. rt^iy , A^^nj 
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SKILL; CONVEYS PERSONALITY THROUGH SELECTED nfTAT LS 



EXERCISE 2: PARENT 



OW 147 



Parent of the Year Award 



The Fr. ser River Times is going to present an 
award to the Parent of the Year . You know someone you 
thinl< really deserves the award. You decide to submit an 
entry, describing this outstanding mother or father. You'll 
need to concentrate on the parent's personalit/ and give 
examples of things she or he has said and done. 



ASSIGNhFNT : Write about a parent (real or imagined) 
whom you think is outstanding. Explain why he or she 
should win the award. 3e sure to give examples of 
things this parent has ssid and oone which will help 
to show the judges the kind of person he or she is. 



J- ^yj 
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SKILL: CONVEYS PERSON UI.Y THROUGH SELECTED DETAILS 



EXERCISE 2: PARENT 



DW 



Only detail s su pporting generalizations are to be counted. 



Basis of the scale: 



Number of details prrsented to convey personality 
or support generalizations about personality. 



Scale Point 1 



Presents no more than one detail to support gen- 
eralization about or convey personality or 
personality trait. 



Scale Point 2: 



Presents two details to support or convey personality 
or personality trait. 



Scale Point 3: 



Presents three or four details to support or convey 
personality or personality trait. 



Scale Point 4: 



Presents five detail to support or convey personality 
or personality traits. 



Scale Point 5; 



Presents six or r;:nro detailr to support or c-^ey 
personality or personality traits. 



Scale Points 

Percent o^ 
Students 



PROVINCIAL RESULT3 (Grdrlr ?.] 



T3 19 



40 



10 



10 



*Int^rprotrition ^anel cii'^-nff point. 



SKILL; CONVCYS PERSONALITY THROUGH SELECTED DE1AILS 



EXERCIbt 2: PARENT 



Pit 149 



r 



SCALE POINT 1 




SCALE POINT 2 



SCALE POINT 3 



i rww^ tw ^rrnf ffi 



— 



iitta mHwr li iri i. vwt^ tr^ unnui ^ ' ^.^ 



lB(lL «^ fcnif , 



SCALE POINT 4 
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SKILL; CONVEYS PERSONALITY THROUGH SELECTED DETAILS 



EXERCISE 2: PARENT 



OW 150 



SCALE POINT 5 



artif nnA r,^ U^^^j ^ 

^. -yik^ riim^^j ^^^^^ hnirv 
^^Jl%<l — I i ^^-^ -ffi^ 



£ iwT ^'^-^^r (Vri'rfr • 



, f# A>j , jiirf .-J . 

nnA hilir, hrr ^t.t P r.^ ^^ihUjr^P^^S "^^. > 
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SKILL: CONVEYS PERSONALITY THROUGH SELECTED DETAILS 



DW 151 



SUGGESTIONS FOR TEACHING: 



(1) Grade 1 to 3 - Stories about personified animals are frequency 
less complicated for younger children to study in identifying 
characteristics of personality. The characteristics of the animal 
may be listed by the class and then individuals may suggest people 
they know who have similar traits. 



(2) Grade 4 to 8 - Students may be asked to "construct" a friend by 
combining the best qualities of a few people they know and like. 



(3) Grade 6 to 8 - Given a personality trait, the students must write 
a paragraph describing a situation which illustrates the person 
exemplifying the trait. 



ERIC 
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SKILL: ORGANIZES EVENTS IN A PLAUSIBLE SEQUENCE 



The word "plausible" is the key to this skill. In 
Exercise 1 the students must number the pictures 
first, thus establishing their own sequence. 

In Exercise 2 the sequence is "fixed" due to the 
nature of .the task. 

This suggests that b- '.ween the Primary years and the 
later Intermediate years the student's perspective 
must move from an interpretive "malce-believe" sequence 
to an ordered, more universal sequence. 

Due to the implicit correct sequence in Exercise 2, it is 
recommended that prior to introducing Exercise 2 the 
teacher allows each class member to operate a record pi aye 
similar to that shown in the diagram. 

This skill is referred to as SKILL 42 in the Assessment of 
Written Expression reports. 
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^/ SKILL; 0RGMI2ES EVENTS } H A PLAUSIBLE SEQUENCE EXERCISE 1; FRANCO » 153 




EXERCISE 1; FRANCO 



OW 154 



S>sf&^^ tbe.-4ca1e: Plausibility of sequence and relation to the four 
— ' — ^ pictures! picture themes are (1) helicopter/ 

plane rescue {2} boy falling from boat (3) boy 

paddling (4) telephone. 

Scale Point 0 ; All stories which may or may not have a plau«^ .e 

sequence but are unrelated to the theme of a 
accident In the water. 



Scale Point 1 ; St^ry Is based on the pictures but le sequence is 

not plausible. 

Scale Point 2 ; A plausible sequence about an accident In the water 

which Includes ONE picture. 

Scale Point 3 : A plausible sequence based on two picture themes. 

Scale Po1nt-4 : A plausible sequence based on three picture themes. 

Scale Point 5 : A plausible sequence based of FOUR picture themes. 



Scale Points 

Percent of 
Students 



PROVINCIAL RESULTS (Grade 4) 



0 


1 


2 


3 


4 


5 


2 


4 


<1 


3 


9 


73 



♦Interpretation Panel cut-off point. 
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SKILL: ORGANIZES EVENTS IN A PLAUSIBLE SEQUENCE 



EXERCISE 1 : FRANCO 



OW 155 



SCALE POINT 1 



(••«*• writ* til* atory tN«\ \ 
pu rur»a Mil yaw I 




7 



L „ JL^y^ L / 

li. H. .y/.. 



SCALE POINT 3 




SCALE POINT 2 
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SCALE POINT 4 
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franco'a Karroi* gacay 



ERIC 



S»ILt: ORGANIZES EVENTS IN A PLAUSIBLE SEQUENCE 



EXERCISE 1 : FRANCO OW 



SCALE POINT 5 
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SKILL: ORGANIZES EVENTS IN A PLAUSIBLE SEQUENCE 



EXERCISE 2: RECORD PLAYER DW 157 



Using a Record Player 




Recluse you have work after scTiooI,, you can't be 
at your class* Spring Party, tjt yoii agree to !end your record 
player Since you don't knoiv who will be usinr it and they 
may not know how it works, you decide to v.rite a set of careful 
Instructions. Your direct! ms should specify an_ operating 
instructions, including the speeds at whJch different records 
are playeJ- r.p,.n. for /»' records, 33 r.p.m- for 12" 
.records. ' 



A SSIGNMENT ; Write a lee of ins t ructions^ for using 
the record pla^-er shown in. the diagram. Make things 
as ciMr as you can and^try not to leave anything out. 
You may write in point form. You do not have to write 
in complete sentences 
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SKILL: ORGANIZES EVENTS IN A PLAUSIBLE SEQUENCE 



EXERCISE 2: RECORD PLAYER DW 158 



Suggestion to Teacher: This scale cogld be improved were the teacher to 

allow more leeway in SLquencing at each scale point. 



Basis of the scale : Number of steps; logic of sequence. Steps must be 
given in order specified. 

Constants : (1) plug in [2] turn on power 

VariabV . (these may occur in any order, but must come BEFORE 
the next two constants) (a) adjust speed (b) adjust 
size (c) adjust selector knobs (d) position records. 



Constants: (3) set to auto/start (4) adjust vol 



ume 



Scale Point 1: Four or more steps are omitted or not in the specified 

sequence ^ 

Scale Point 2: Three steps are omitte d or not in the specified sequence . 

Scale Point 3 : Ei ther one or two of the steps included in t^ • response 

are not in the specified sequence, or two steps are 
omitted. 

Scale Point 4: All steps mentioned are in the speciTieH order. No mn>-o 

^than one step may be omitted. 



\ 

Scale Points 

Percent of 
Students 



PROVINCIAL RESULTS (Grad^ 8) 
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2 ' 


3 


4 


37 


18 


29 


14 



^Interpretation Panel cut-off point. 



ERIC ^ 



SKILL: ORGANIZES EVENTS IN A PLAUSIBLE SEQUENCE 
^ SCALE POINT 1 ^ 



EXERCISE 2: RECORD PLAYER 



DU 



1^ 



^a^^ ^ — 



SCALE POINT 3 
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SCALE POINT 2 
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SCALE POINT 4 
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SKILL; ORG ANIZES EVENTS IN A PLAUSIBLE SEQUENCE 



OW 160 



SUGGESTIONS FOR TEACHING.: 



(1) All grades: The teacher should forewarn students of the idea of 
fixed and rluid reference points in a sequential description, 
(some must be done first - you put on socks before shoes). 



.(2) Grades 1-2: The teacher supplies a worksheet of pictures of 
articles of clothing. Students cut out the pictures and arrange 
them m a logical sequence for dressing. 



(3) Grades 3-5: The teacher supplies a worksheet with a simple recipe 
typed up ',n a random order. Students read each statement carefully 
and estaolish a logical sequence. 



(4) Grades 6 - 8: The class is asked to help write a "How To" book. 
Each student is requested to submit a unique "How To" article. 
Particular attention must be given to sequential organization. 



1^? 
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NARR/>.riVE WRITING SKILLS 
(ELEMENTARY GRADE LEVELS) 



TABLE OF CONTENTS 



Introduction ^■^ 

Grade 4 Exercise . . . 1^2 

Grade 8 Exercise 1^4 

Narrative Writing (Scaled for OveraH Effectiveness) .... N5 

Subscales: Originality^ ... nzz 

Organization N27 

Sentence Structure and Usage n32 

Spelling N42 

Handwriting HjSI 

Punctuation and Capitalization N59 



NARR/.TIVE ESSAY WRITING 



The Narrative (and Expository) w.fting exercises, as developed by the Assessment 
Contract Team, were designed to elicit from students rcoZsilion several d^J 

a'l iSiHn"f ''''''' ''"P^"^^^ ^^^^^ eS?? e (at J c le'd 
Globa Writing exercises) were assessed, the first rating assigned reflected the 

caTpl hni?^-'''"\'^ °^ Thif ; e 0^ rading s a?so 

lluu rlnliZ "^'f'"^' ^^"^ "^^y^ ^'^'-^ re-eiamined for certain specific 

of "]ub.rJlP." '2 llT' • °f This was accomplished using a SSer 

Of subscales . Both types of scale are included in this package. 

This package ot materials contains: 

1. Narrative exercises 1 and 2 (including the Exercise 1 poster. 

Marty Comes to Our School"). . 

2. Marking scales for measuring "over vfectiveness' of a piece 
of narrative writing at both cf these revels. 

3. Sample papers for each scale point. 

4. Marking scales for marking certain specific skills, along with 
sample papers for each scale point. 

5. Suggestions for fostering creativity and competence in writing in 
the classroom. ^ 

fl!!ihif reference has been minim...: to permit more 

J^I^UbenidWfonow™:"'"" ""^'^ 

Exercise 1 - Corresponding to Grade 4 

Exercise 2 - Corresponding to Grade 8 

Exercise 3 - Corresponding to Grade 12 (not included in this package) 

During the provincial assessment. Grade 4 students were given approximately 3S minutes 
in which to complete their stories. Grade 8 students we?e given a choicl of eiJJer 
a narrative or expository tcpic and had about 55 minutes of writing tir!.^ 

NOTE: Expository Writing is not discussed in this package 
as It was not assessed at the Grade 4 level. Exposi- 
tory exercises 2 and 3 are included in the Secondary 
Resourc Materials package. 



READ THE GENERAL INTRODUCTIO N TO THIS PACKAGE BEFORE 

USING AMY 0^ These MAterimls with your classes 
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NARRATIVE WRITING: NOiES TO T EACHERS 



EXERCISE 1: ADVENTURE N2 



Introducing the Story Wr i':1 nq Exercise 



In order to compare stories, it is best to have them written on the same tooic. 
Aim to help all students to write but avoid helping some more than others. The 
poster entitled Welcome tn Camp nnunnH nay be helpful in setting a scene for 
writing. The theme throughout tne grade four exercises is related to Marty 
Mouse and an outdoor camp. The second poster entitled h^'irty Mouse Visits Our 
School sets the theme for the story wr.ting section. Reading or telling the class 
the following information may help them organize their thoughts and identify a 
way to begin their story: 



Today we are supposing that Marty comes to visit us. He comes 
to our school and while he's here something exciting happens to 
him: He has an adventure! 



Remember that Marty can talk and is very clever, but he's only 
a mouse. 



I'm going to suggest some things that might happen to Marty in his 
adventure; I want you to listen and choose one or two for your 
story. 



Do you think Marty might get into trouble with some children? or 
one of the teachers? or the janitor? or the principal? 



Could Marty have an adventure with one of the pets we keep in the 
classroom? 



Think about the many places where Marty might have an adventure: in 
the gym, the staff room, the office, the library. Perhaps it would 
be in a cupboard, a de*,k, a pocket or a shoel 



Here's what I want you to do. Think about Marty Mouse coming to our 
school. Think about an a«jventure he might have whiU he's here. May- 
be your story will have something in it that I suggested; maybe it will 
be all your ideas. Write the story of Marty's adventure. 
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NARRATIVE WRITING 



What's the Story? 



EXERCISE 2: PEOPLE 






Problems are a part of life, everyone faces them almost every day. 
Sometimes problems are large but often they are small: something we need or 
would like to, have, something we don't war.*- to do, or something we forget 
to do. Sometimes it is another person who is making us sad or we are making 
them angry: Whatever the problem is, it makes a story. 
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^"'^^^^^^ ^ Look at the people in the photographs. Each of them has 
a problem. Choose the one person you want to write about and decide 
what the problem is. Now write a story telling about this person, 
the problem, and the solution. You may add any other characters you 
need. 

try to make your chara cters and story as realistic as posi^iblP . 



V3 
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NARRATIVE WRITING (OVERALL EFFECTIVENESS ) 



EXERCISE 1 : ADVENTURE N6 



DISCUSSION 



Each paper should be read quickly and an immediate reaction registered in terms 
of its overall impact upon the reader. Do not attempt a detailed analysis of the 
piece; check your assessment by comparing a composition with the scale examples- 
The following are general indicators only. They focus upon quantity of ideas 
or detail , organization and error -frequency onl v because these are jointly 
influential in affecting the reader's impression of the story. 



Scale Point 1 : Very few ideas and these are expressed in confused or fragmentary 
syntax. 

Scale Point 2 : Very few ideas; numerous weaknesses bvt the gist is fairly clear. 

Scale Point 3 : Very few ideas but greater detail. Poor expression but gist i 
fairly clear. 

Scale Point 4 : A greater range of ideas but poorly sequenced; little elaboration; 
numerous errors. 

Scale Point 5 : Several ideas in clear sequence. However, ideas not very de^"ailed 
or interesting. 

i 

Scale Point 6 : Several ideas in clear sequence with occasional interesting detail; 
numerous errors. 

Scale Poinl 7 : 'Contains a lot of ideas but the development is confused or un- 
believable and there are many errors. 

Scale Point 8 : Has four or five ideas tied together in a believable sequence but 
there are frequent errors. 

Scale Point Tells a story with several ideas developed in a believable sequence 
r and with very few (or no) errors. 



PROVINCIAL RESULTS (Grade 4) 



Scale Points! 0 12 3 4 

Percent of . — 6 9 , 15 16 
Students 



5 6 7 8 9 
14 14 8 11 4 
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NARRATIVE WRITING (OVERALL EFFECTIVENESS ) 



EXERCISE 1: ADVENTURE 




SCALE POINT 1 



xri A/n^j^^ fLf ^^^^ 



^^^^ A^ ^nn^ ^i- ^^AA^ ^«^4A^ — 'Mt) ^ i/tk 

/v^, A^AiA^i^ JLL^ .^^j^ .AfM/y i^/^L^^ 



SCALE I'OINT 2 




(ifnt . ir\f ^J ^ ; i7^^ . u ^ • /mi 



CUZUI 



NARRATIVE WRITING (OVERALL EFFECTIVENES S ) 



EXERCISE 1: ADVENTURE N8 




SCALE POINT 3- 




c^r>V 



^ : ^c.Vx<^ o\ . tK , r. A Ix^LSc^ \ n 



\m mm ■ n - i^^A A ^?^ r o 



N o \M ?i»r n^i^*-^ - f^"^ ^^^^ >NrtvrC 




SCALE POINT 4 



/JUL 




^4 i^^'^^^^At^ J4 



t 



LJ&. ^ 
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NARRATIVE WRITING (OVERALL EFFECTIVENESS) 



EXERCISE 1: ADVENTURE 



SCALE POINT 5 




^rvji^ /tin iyu i n> c l f ^^ K i 



>H..r ^mrt ^l^ll /i mA 



i.y^ l^^ty^fYxi^ hill lrirrt|yf/> 
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NARRATIVE WRITING (OVERALL FFFECTr.'^INESS ) 



EXERCISE 7; ADVENTURE 




SCALE POINT 6 



J. 



Jtu ^iirir^ — A in, tin ^fH^ttt^ 



^y^. ^J^jffjjtm^ (1 



Jr 



. . , Jhrtr^ 



9 



Id- 



t. Mi. 



Ml 



J Jit . ^^4rd^JL -Ji:^ — Ju^ 



III 
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NARRATIVE WRITING (OVERAIL EFF ECTIVENFSf;^ 



EXErXISE 1: ADVENTURE 



"A 




SCALE POINT 7 



- "li ug i t nil — y^lrrt JfmTi 0t \ct\ 



^^1 1 nm/ t wy Mf > 4 PfP fill h,lp.,j 

-^J?£ wg... W M rn.ii.Tl 

Wed ^ftPQf V,yV4 



1^. A 



\\ iifl^ i^^fA so V\v com<^ 

W V/iy u/boi \ti jo sfi 

in -bA^ 

jyfttO nri Sioki \U> s^iirvtr ,u) \Vy ni>A 



NARRATIVE WRITING (OVERALL EFFECT ! VFNF<;<;) 



EXERCISE 1: ADVENTURE 



SCALE POINT 8 




^l^ktljkj (\j»^..M^\, 

'U^.t OKf A ^ TKy .,. 



AX 



'iii^^^f^' — dtc — K^^A \^v. ^^^^ 

v-ii^ ui^ — iL ^Jt.^ 



%iiL. cSt Ha-i Jjflokf — i!2li — rnt'yt nrnrftfw^ 

UOA^k. V^a^ "iL 



ttM.. JUWU- 
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NARRATIVE WRITING (OVERALL EFFECTiVENESS) 



EXERCISE 1: ADVENTURE N13 




SCALE i^OINT 9 



TnAr%y Mftrjy Mtn,^^ r nm e, to our ho^ l 
slgff rOOn wkcn n<:>kAiy loaki nc^ 



£;f\\y a iilfillli lf ^ ^ift s*>IOu\A VvA yAVo 

opgnecl tkfc CrJgg ^AA^^y <LrQ^A;lg.<l tirv* 
^bnUnirt pari ^^f<ig<» onA jiA*«V wli^f\ 



lAf^ Parkin An J Mr, Po*>4gr ^^i/l ^^«^y wouU 
lliill' III I c^r<ot\ 

(jot ou^ r^^^Vhe »cccut>e/ 
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NARRATIVE WRITING (OVERAlL EFFECTIVENESS ) 



EXERCISE 1 : ADVENTURE N14 



General: Is there evidence of originality and competence in the in- 
troduction, development and resolution of a problem? Soine 
attempt at characterization should occur. 



Specific points to consider would include : 

A. Character: 

1. Has the writer established a 'living' character? 

B. Plot: 

1. Has a story been told? 

2. Are the situations real? 

3. Is there evidence of originality? 

4. Does something happen? „^ 

5. Is the rasolulion^consi stent with the introduction and 
development? 

6. Is there a feeling of satisfaction with the ending? 

7. Is there cohesion and unity in the plot development? 

C. Use of language: 

1. Is there evidence of variety and sophisticatio.i in word 
choice?,.^ 

2. Are trite"^>nd clich^d images and expressions avoided? 

3. Are words and expressions deliberately selected for 
effect? (as in use of imagery, figurative language and 
specificity). 

D. Style:' 

1. Is the use of conversation as the narrative style avoided? 

2. Do sentences display variety in structure? 

3. Is dialogue used effectively where appropriate? 

4. Are repetition and wordiness avoided? 

E. nther elements: 

1. Mechanical competence. 



NOTE: Not all of these would be expected at this grade level, but some 
would occur in superior narrative writing. 
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NARRA TI VE WRITING (OVERALL EFFECTIVENESS ) 



EXERCISE 2: PEOPLE N15 



Scale Point 1 : Either incomprehensible OR no attempt to address the topic. 



Scale Point 2- 



Scale Point 3: 



Scale Point 4: 



Scale Point 5: 



Scale Point 6: 



Scale Point 7: 



Scale Point 8: 



Scale Point 9: 



Minimal attempt to tell a story. Mechanical problems are 
excessive. Serious problems with coherence and unity. 
Comprehension difficult. 

Either attempts to tell a story, but style is ineffective and 
mechanical problems excessive rendering comprehension difficult. 

OR ^ 

Mechanically satisfactory but faj'ls to teM a story. 

Attempts to tell a story. Reasonably clear, but no evidence of 
originality. Lapses in unity and coherence. 

Content is fairly thin although there is some attempt at originality. 
A story is told with evidence of coherence, unity and reasonable 
comrrand of the language. Style tends to be conversational; Some 
problems with mechanics most often in spelling and sentence 
structure. Sentences lack control and variety. Often wordy and 
repetitious. 

Evidence of originality. Good use of detail. Some attempt at 
characterization. . However, contains problems with unity coherence 
^nd mechanics. 

Workmanlike. Written with clarity and organization but not a great 
deal of orginality. No serious errors. Use of mechanics and 
writing style acceptable. Character(s) may be realistic, but 
problem and its development and resolution pedestrian. 

Well developed narrative. Generally, the introduction is effective 
although the resolution may not be stiong. Some attempt at charac- 
terization. Vocabulary, style and mechanics above average for grade 
level . 

Establishes a realistic character with an interesting problem. 
Evidence of originality. The conclusion is effective, may have an 
interesting twist. The e.iding is 'honest* in terms of development. 
Good paragraph structure and organization. Precision in use of 
language. No serious mechanical flaws^ minimal stylistic flaws. 
Shows a great deal of promise as a writer. 

PROVINCIAL RESULTS 



Scale Points 


1 


2 


3 


4 


5 


6 


7 


8 


9 


Percent of 
Students 


3 


10 


15 


IG 


20 


12 


12 


8 


1 



♦Interpretation Panel cut-of^f point. 
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NARRATIVE WRITIN^T (OVERALL EFFECTIVENESS) 



EXERCISE 2: PfOPLE 



N16 



SCALE POINT 1 



SCALE POINT 2 



41 jMlfcifti 



"r*^! >wu Plinth 




■Alt. 



1^ 



1 




J^OL ^ 



Je*: ^jtff TtitnP 



SCALE POINT 3 



^^^^^^ 




NARRATIVE" WRITING (OVERALL EFFECTIVENESS) 



EXERCISE 2: PEOPLE 



N17A 



'SCALE POINT 4 




4* 



ttavu^ M-'-j ^^r\y 



-aaj — :ii ^ i^U^. » ,^ 



nln4 mi^V» '^^^^ .fni 



1^ fumn — ^^-ri| Hft 



' ^ fc ^M O ^.Ui^ ^ 



^^^^^ 



Tift, ^nlii^y ^.^1.'. «l t /i^. L- 



rt/1 *i l-t iJillJ. ft CWJIOI ft. fti 4 



-X»-a -lit J ^.r»^J^«|^ 



— til »l, 



ill >^irii>< — r\ru 



er|c 



n i Kw i U . ^<^ Qi i^ i ring , ijn n ij, — r.^^ 



NARRATIVE WRITING (OVERALL EFFECTIVENESS ) 



r ^ 

EXERCISE 2: PEOPLE N17B 



SCALE POINT 5 




rflryvwfl .SQiip t ^ niimQe and /ii^ in 



-IWo i4nys. Llltftft aVvo. ^ if. hisr 



Virn jKwy: /ty -frftf^-r /vW ^ n/T 



UHf^ '^^p^| nil g»4- 'lVve<e^ 



v^iA LA'S fiTwiv /-. yyihi^ Art tdjr" 



0 
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rmtfa>r W fliri^tfr jVirfr/ {fpllmg'' Ikk b 



fAA hA<> cjr.\ -i^ fjn.' U faflSJ^ 



Ulfi'^f^ ^^ ^ Mil-^ 6llR 



f.lhnV kn^»iA.fJ ft4 tuiWP. rind fill nvF 



- ^//i /-rift,! /f Linulf ^i>i'f uiW* 



'Var rrrt hiftS W Hrt 'Ag- 



ft grtfid ^//'ttf) -fa QtVi ^it 'fe 



1W» Avi. 



NARRATIVE WRITING (OVERALL EFFECTI VEN'ESS ) ' 



EXERCISE 2: PEOPLE 



N18 



SCALE POINT 6 



\ 





1^ 





|,^ i»o,r.«^iiiji irrtlt A^Av. Mi.. ^^>|^ ( ftm <^ ^ 




iL <i/ift <im^,t itJi.:/ .wt"^ 




fTT... J — I X 3 1 : 





A i tvifLrM\^ AiA\^ it^'H ^.4 f fL^-hh^ — a ^. 



MARR. 'IVE WRITING (OVERALI EFFECTIVENESS ) 



EXERCISE 2: PEOPLE 



N19 



SumLE point 7 



JL*aa}t tike 49 ^\nt»*. .itUhniH 



^fatt tw^jtV^*, Ci^riV. b .Wiping Aif^aithf 




r 



iftiiy.hAi^. CrtiHni/ ^afroppol ^hc cat 
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r^r«^jf> 4^h^^ Shdtig — (fifit^u 



^f^,- ^^frh 4hf^ CaHtinf.* Willi/ nn 



^vtA t:tri>A U^.^^ ^h^4- .Vi^i/^lfai 



r^Aiit/ iir#i ihfl±,CiLn 



20,9 



NARRATIVE WRITING (OVERALL EFFECTIVENESS ) 



EXERCISE 2: PEOPLE N20 




SCALE 



POINT 8 



» ^jfe/- Oi^^ >^ab^ a,//T>.wflir 





'4 
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NARRATIVE WRITING 



N21 



SUGGESTIONS FOR TEACHING: 



In addition to the themes of the assessment the following topics may be 
useful tc elicit narrative writing: 

a) A Strange Guest 

b) Me and My Wardrobe 

c) Food and Me 

d) Trapped 1 

Suggestions which expand the imagination of the student often increase his 
writing potentials A realistic, science fiction or fantasy story may 
evolve from any of the above topics* Furthermore, the elements of a story 
(character, setting, conflict, climax and resolution) could be tauqht by 
concentrating on the development of one element within the story. 

For example: 

A Strange Guest 

i) Realistic writing about a strange guest: describe 
a stray animal as a house guest 

ii) Science Fiction about a strange guest: describe a 
Martian scientist visiting you 

ill) Fantasy about a strange guest: tell about Batman's 
holiday in your garage 
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NARRATIVE WRITING 
(SU8SCALE FOR ORIGINALITY) 



A piece cf narrati^^e writing should ideally be marked on at 
least two levels: once for the impression of first reading, 
then for at least one area of mechanical proficiency. Following 
is the subscale which was designed to evaluate originality. 

In using tht ollowing scale and samples cf student writing, please 
refer to Exercise 1, which is reproduced on pages N2 - N3 of this 
package. 

This skill is referred .to as SKILL 51 at the grade 4 level in the 
Assessment of Written Expression reports. 



NARRATIVE WRITING: SUBSCALE FOR ORIGINAL I TY 



EXERCISE 1: ADVENTURE N23 



Basis of the scale : The scsle focuses on the quantity and quality of 

original ideas with some attention to the degree 



. — degree 

of their development. All other factors are ignored. 
Off- topic papers should not be scaled. 



Scale Point 1 



No original ideas. Nothing added to information 
given. 



Scale Point 2: 



Two or three original ideas, lacking development. 
Story is based primarily on information given. 



Scale Point 3: 



Very original in quantity and quality of ideas 
developed. 



PROVINCIAL RESULTS (Grade 4) 



Scale Points 


1 


! 2 


3 


Percent of 








Students 


12 


i 56 


32 



'Intecpretation Panel dut-of." poiijt. 
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NARRATIVE WRITING: SUBSCALE FOR ORIGINALITY 



EXERCISE 1: ADVENTURE N24> 



SCALE POINT 1 




Ah 



-flttii Aftu^^t jj, iict 
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SCALE POINT 2 
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NARRATIVE WRITING: SUBSCALE FOR ORIGINALITY 



EXERCISE 1: ADVENTURE N25 



SCALE POINT 3 




Tr^Any M^rfy Mo»*»i> rnm^. \c% i.ur hc.\tCo\ 

staff fOOrt wjVigr\ lll ^ iV^tvfciy U*.W> r>^- 

n«tf» int. 



ffft^ fl nfiin^aa ^ ^^^^^ — 



HirsPaekmr^ ^ffJ tArS o^i^j- ^^.i Ae.^ vw«uU 



^ p>»^J ik,, Cr.Ay. M,,ty tn W vf hnnr rtnJ pJ k. m li y tt^^ rtreplfl<=g 

U»»n^ U« ir\\y n»A wV. ^iv ^j;/ \ D fi ni r Jip ^0 ^^W' **nr(iy fame 

^ <jot ou» Vhe icecube. 
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NARRATIVE WRITING: SUBSC Ai E FOR ORIGINALITY 



N26 



SUGGESTIONS FOR TEACHING: 



(1) In story writing, discourage the incorporation of characters already 
in existence on T."., comics, or readers. 



(2) Teachers could encourage originality by: 

- setting a character from fantasy in a realistic setting or 
vice versa 

- having the children combine unrelated items, e.g. kangaphant, 
potatuce (potato, lettuce), super egg, etc. 

- give a character from a nove' a problem from a T.V. show 
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NARRATIVE WRITING 



(SUBSCALE FOR ORGANIZATION) 



When assessing student writing competencies, you will find that 
organization can be isolated and evaluated separately from the 
other components of composition. However, the organization of a 
short composition is difficult to scale unless its thesis or main 
idea is clearly defined, developed, and resolved. 



Look at the examples ojf,^5t«dent responses to familiarize yourself 
not only with the scale points but with the various levels of ability. 
In applying this (or any other) scale, continually remind yourself 
that the scale refers only to the specific component being evaluated 
and not to the composition as a whole. 

In using the following scale and samples of student writing, please 
refer to Exercise 2, which is reproduced on page N4 of this package. 

This skill is referred to as SKILL 61 in the Assessment of Written 
Expression reports. 
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NARRATIVE WRITING: SUBSCALE FOR ORGANIZATION 



EXERCISE 2 



N28 



Basis of the scale: 



Presentation of an ide^. (thesis, topic or problem) 
which is systematically developed and resolved or 
concluded. 



Scale Point 1 



Scale Point 2: 



No organization evident. References to thesis or 
topic typically vague or omitted. Lack of s^uence. 
Relationship of elements obscure - conclusiwis may 
have no relation to topic or development./ Little 
or no attenpt at transition ("and. . .and. . *and t^en... 
typical^ Inappropriate or no paragraphi/ng. 

\ 

Some organization apparent, although lapses in unity 
and coherence occur. Conclusion may fail to relate 
to introduction and development. Topic may not be 
clear. Often evidence of problems in paragraphing. 



Scale Point 3: 



Thesis, development and conclusion evident but rela- 
tionship may be awkwardly handled. Lapses in unity. 
Paragraphing often inappropriate or lacking. 



Scale Point 4: 



Thesis^ development and conclusion evident and systemically 
relate?. Paragraphing appropriate. Each paragraph displays 
unity and coherence. 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 


2 


i ^ 


4 


Percent of 










Students 


29 


34 


1 29 


8 



*Intp''t;retation Panel cut-off point. 
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NARRATIVE WRITINGT: SUBSCALE FOR ORGANIZAT ION 



EXERCISE 2 



N29 



SCALE POINT 1 • 



'!■'<■ 'TaUt'iCM.. {k~^ IUr« Ui...U fe* fix 



^1 ^0 — - — 



aUt. TKU cV\^^\X W oirv 



.Ml 



SCALE POINT 2 



nrmnrlimfi nif^rn fi n i j " i^iii Tn i H i iBi ^ i /irr4^>v^< 



SCALE POINT 3 



jiAajj^ artiMni, MiM^u^ ^^aaAJa 



i 



^JA/ ^l^i^ MfPf^ jUfJ^ jLJ^^ ^ytA^^ 



Jtv /n 
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NARRATIVE WRITING; SUBSCALE FOR ORGANI ZAT I ON 



EXERCISE 2 



N30 



■ SCALE POINT 4 



«J>>lil»^^ *>#a^ t>i>.X w^>i> 



itmtd — mliilt ji'ft liAa fcr^ y*^^ Li^n, 



Out Aii^ Mfc. ^WL^ 



tj' ^jWei^ At9\i A»,| 4- 



r 



niri H > U fLft«^4<A, i.lf 11^ T f 



if 



^^kA fkair tbmK Kc r 1^ ;4. 



iw>..«^t w^m sj^^ uV<^ ;i 

LLh^ ^ 
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NARRATIVE WRITING: S&BSCA L E FOR ORGANIZATION N31 



SUGGESTIONS FOR TEACHING : 



(1) Intermediate Grades.: Making outlines helps define organization. 
Teacher and class initially discuss and composp eutlines together. 
Eventually students compose their individual outlines. 

■ ' ' ' / 
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NARRATIVE WRITING 
(SUBSCALE FOR SENTENCE >TRUCTURE AND USAGE) 

Many of the Directed Writing Skills and much of the Proofreading 
section can be used in conjunction with this subsgale. Many of 
the prescribed textbooks can also be used as resource materials 
for this skill. 

In using the following scales and samples of student writing, please 
refer to Exercises 1 and 2, which are on pages N2 - N4 of this parage. 

This skill is referred to as SKILL 52 at the grade 4 level and as 

t 

SK[LL 62 at the grade 8 level in the Assessment of Written Expression 
reports. 



1^: 



erJc 
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WARRATIVE WRITING; SUBSCk .C FOR SE^!TENCE 
STRUCTURE AND USAGE 



/ 



EX LRCISE T: ADVENTURE N33 



Basis of the scale : Number of errors. A'l . rors are counted including 

— — repetitions. In counting number of errors, a single 

rup-on sentence will be scored according tc the 
number of sentences that would be required to correct 
It. 



ErrqA to consider: 



(1) run-on sentences (2) sentence fragments 
(3) Incorrect w J usage - subject/verb Incon- 
sistency, faulty verb tense, faulty pronoun 
reference. 



Scale Point 1: 



Story contains five or more of the above errors. 



Scale Point 2: 



Story contains two to four of the above errors. 



Scale Point 3: 



Story contains one pr none the above errors. 



PROVINCIAL kESULfS^ (Graide 4}' ' 



Scale Points 


1 


2 


^ 3 ■ 


Percent of 








Students 


62 


28 


10 
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NARRATIVE WRITING; SIJ8SCALE FOR SENTENCF 
' - ^ ' STRUCTURE AND USAGE 



EXERCISE 1: ADVENTURE N34 




SCALE POINT 1 



SCALE POINT 2 



-Uu.^ (tali '^^ Iff Ll^ 



-A*ki — o-i- hJLL_ML 



^ Aj ^ 



^ W ^ ^UL^ J ^ J/J 



1! 



Jf!l£l iA*itt rrlj L .1.1^1 



— Ctti^ 




'TWr tu^fj QJa^ ^n-h^ V^ ,- ^ 



^ — ^ — LuA, — ^ /-"i 
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NARRATIVE WRITING; SUBSCALE FOR SENTENCE 
STRUCTURE AND USAGE 



EXERCISE 1: ADVENTURE N35 



SCALE POINT 3 




it 



^ ^ ^^ 

















i-ir.:/ £^M. .an^! 
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NARRATIVE WRITING: SUBSCALE FOR SENTENCE EXERCISE 2 

STRUCTURE AND USAGE 



Basis of the scale : Frequency and severity of errors. Length of composition 

must be considered. NOTE: This scale in NOT concerned 

with style. 

Errors of major concern : Run-on sentences, punctuation, sentence fragments, 

inappropriate or awkward subordination; subject- 
verb agreement. 

Other err ors: (some tolerance for these) modification problems, pronoun 
reference faults, redundance, faulty parallelism. 

Concerning punctuation : End of sentence punctuation and dialogue punctuation 

. are considered major while within sentence errors 
(generally commas) are not. 

Scale Point 1 : Comprehension of the pa^ssage is difficult because of the 
proliferation of errors of different types. No sense of 
^sentence control'. Entire composition may, for instance, 
be one run-on sentence. 

Scale Point 2 : Several types of major errors are repeated frequently, 

usually accompanied by several minor errors. Little evidence 
of "sentence sense". Requires some deliberation or re- 
reading on the part of the reader. 

Scale Point 3 : Several types of major errors or frequent repetition of one 
major error. Often contain frequent instances of run-on 
sentences and inappropriate coordination (i.e. failure to 
subordinate). Comprehension not difficult. 

Scale Point 4 : One or two major err:ors or several minor errors. Comprehension 
not affected. 

Scale Point 5 : Nc major errors. May contain one or two minor problems. 
PROVINCIAL RESULTS (Grade 8) 



Scale i^oints 

Percent of 
Students 



1 


2 


3 


4 


5 


10 


" 16 


35 


2b 


13 



*Interpreta:ion Panel cut-off point. 



NARRATIVE WRITING: SUBSCALE FOR SENTENCE 



EXERCISE 2 



N37 



STRUCTURE AND USAGE 



SCALE POINT 1 



12 uyira 



Vvcv-tV 



/ 



■4^ 



1 



V^'N vVi^t — y 



Kv> Wo. i.7i? 



CJLJJ ^ ^ ^ 



y I ct — roirf 



t'l t cmn kifl — ... w^r. ir»k.fl.j. 
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NARRATIVE WRITING: SUESCALE FOR SENTENCE 



EXERCISE 2 



N38 



STRUCTURE AND USAGE 



( 



SCALE POINT 2 



<;Vi^^ TVvV^ ^i^^o^i^ igy^Qt ^W-,t \Nf^ 



n 



V^gue. <V>>nur^ |gnV>^H ftAf^^^i 



ERIC 



SCALE POINT 3 






NARRATIVE WRITING: SUBSCALE FOR SENTENCE 
STRUCTURE AND USAGE 



EXERCISE 2 



N39 



SCALE POINT 4 




\ r 







7^ ./ 



ILL 





ERIC 



"//. .-^ A* I. 
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NARRATIVE WRITING: SUBSCALE FOR SENTENCE 
STRUCTURE AND USAGE 



EXERCISE 2 



SCALE POINT 5 



Afirtf ^^^iiTY^ ^i.A^. /^J-».^Aj ^.^^i -frua . 



Qf nf > n7 u> n ^ — »wv# ^i^kj J ju^m.l ^ 




NARRATIVE WRI TING: SUBSCALE FOR SENTENCE STRUCTURE AND USAGE N41 



SUGGESTIONS FOR TEACHING: 



(1) Have children create very short sentences, e.g. a) Pigs 
b) Cats run. c) Dogs bark. 



(2) Have children write one sentence for a picture. Have a variety of 
picturas. ^ 



(3) Have children write one concise sentence for an experience. 



(4) Tense - Do exercises where the teac^ier gives the present tense and 
the child changes it to past tense. 
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N42 
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NARRATIVE WRITING 
(SUBSCALE FOR SPELLING) 

Some drill in 'confusables ' , prefixes and suffixes, common spelling 
errors, and basic spelling rules is appropriate. However, students 
often have difficulty perceiving spelling errors in their own work 
although they can accurately proofread 'good' copies ot their fellow 
students' work. Working in pairs to proofread each other's work can 
be very beneficial at any grade level. 

In using the following scales and samples of student writing, please 
refer to Exercises 1 and 1, which are on pages N2 - N4 of this package. 

This skill is referred to as SKILL 53 at the grade 4 level and as SKILL 
63 at the grade 8 level in the Assessment of Written Expression reports. 
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NARRATIVE WRITING: SUBSCALE FOR SELLING 



EXERCISE 1 ; ADVENTURE N43 



Discussion of this scale with students ymay encourage them to proofread 
carefully, and thereby /oid errors. 



Basis of the scale : Number of e'^rors- Repeats of the sar.& error are not 
counted. Wh^n a paper falls on a cut-off line, some 

discretion may be used if the words misspelled are 

challenging ones. 



Scale Point 1 



Five or more errors. Includes short papers with a 
high proportion of errors. 



Scale Point 2: 



Two to four errors. 



Scale Point 3: 



One or no errors. 



PROVINCIAL RESULTS (Grade 4) 



Scale Points 


1 


2 


3 


Percent of 








Students 


38 


37 


24 



♦Interpretation Panel cut-off point. 



ERIC 
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NARRA TIVE WRITING; SUBSCALE FOR SPELLING 



EXERCISE 1: ADVENTURE 



N44 



SCALE POINT 1 




ff i i f / Aiit</:^ct' 

^M. ^ ^^^^ ^ 



Juf^> /Fa>». , / ^^^v^ ^, 



SCALE POINT 2 



ERIC 





-^^^d^ — ^<4^ — 



^ *. 'nf ^A^^ I 
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NARRATIVE WRITING; SUBSCALE FOR SPELLING 



E XERCISE 1: ADVENTURE N^S 



SCALE POINT 3 




^2rrr^^>/ Zt/rr^y ;/i^//y^. ^^^^ 




/^^/ An^y>y ^ ^^ 4/ 



if 



Mye^ .r^^A/ jTy^^r^ Ar^^y^,. 
/ S aoA'/ ^dA/ ^y/^/y7^. ^^^JV^ /i f ^ 



' ^y^ ^^^^^ ^^t^^^ -^^^f/ 

^^y^^ tffe- n/^y wa^y 

J ^ y Kt/f 4 ia n7 { 




'^<n^ .^aO^ ' ^.a/^ ^ 

4uS/ jtA^ /tfii^ -<ai3^ 
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NARRATIVE WRITING: SUBSCALE FOR SPELLING 



EXERCISE 2 



N46 



Incorrectly spelled words used by students that are considered to be beyond 
their required spelling level should not be counted as errors. 



Comnents : Count each error once only. Length of corr¥)osi tions seemed 
roughly equivalent, and thus was not taken into account, 
although it may be necessary to adjust scale in extreme cases.. 



Scale Point 1 



More than six errors invariably including confusables and 
"common" or easy words. 



Scale Point 2: Three to six eri ^rs. 



Scale Point 3 : No more than two errors - usually attributable to haste or 
phonetic spelling of unfamiliar words. 



Scale Point 4: No errors. 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 1 2 


! 3 


4 


Percent of 








Students 


13 ! 33 


j 35 


18 









i • 



♦Interpretation Panel cut-off point. 
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NARRATIVE WRITING: SUBSCALE FOR SPELLING 



SCALE POINT 1 



EXERCISE 2 



N47 



/urrrf^ , ^f . 



i^p-r,-_A 



7 • 7 y 



::7 




SCALE POINT 2 



T - Th i ^ > > ^^<i arri n -pr^uu^^ f . 

in /inW ^/.^.ir.ry^^^htf p rn l i l r r tlt l u i 



I V ri t i g 

flg t^id f^flf /vin^M nrnun a 



, 



NARRATIVE WRITING: SUB SCALE F(JR SPELLING 



EXERCISE 2 



N48 



SCALE POINT 
\ 



4 »^»r* 'J^. 



Yt^ "'^^^Ct^^V' '^jj^ ^ 



1 nrfy ^rfi 




2^ 




■■5 
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NARRATIVE WRITING; SUBSCALZ FOR SPELLING 



EXERCISE 2 



SCALE POINT 4 



im . a ... hi T £..1 Hi t-L u L-.Li, i, J 




t Ifi- wj.f. J. t, ^.1 
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NARRATIVE. WRITING: SUBSCALE F QR SPFLLING 



N50 



SUGGESTIONS FOR TEACHING: 




(1) Grades 1-7: Teach spelling of Dolch and Fitzgerald lists - 
common usage. 



(2) Dictate paragraphs and, evaluate according to the spelling scale. 

Teacher may instruct students to bracket words they know they cannot 
spell. This will focus each student's attention on his/her spelling. 
Perhaps this will encourage him/her to loQk up the correct spelling. 

Note: Be careful not to count the same error twice. 



0 
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NARRATIVE WRITING 
(SUBSCALE FOR HANDWRITING), 

The skill of handwriting can be isolated and evaluated separately 
from the other components of composition. It should be noted, 
however, that this skill is very difficult to assess without bias, 
even when using a good marking scale. 

In using the following scales and samples of student writing, please 
refer to Exercises 1 and 2, which are on pages N2 - N4 of this package. 

This skill is referred to as SKILL 54 at the grade 4 level and as 
SKILL 64 at the grade 8 level in the Assessment of W'^itten Expression 
reports . 
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NARRATIVE WRITING; SUBSCALE FOR HANDWRTTTNG 



EXERCISE 1: ADVENTURE N52 



ERIC 



The underlined words indicate the key words to each scale point and may 
be used by themselves to form simplified scal^. • 



Basis of the scale ; Readability; attractiveness to the eye as a visual 

: pattern. These features arise from regularity of 

slant, size and spacing, and use of an attractive 
style. A paper should not be penalized for a 
"personalized" style, provided the changes the 
writer has made to the basic style do not detract 
from appearance or readability. 

Scale Point 1 : Difficult to read because of poor cr irregular letter 

formation or spacing. 

Scale Point 2 : Readable, but contains some irregulari ties or faults 

of size, slant or spacing . 

Scale Point 3 : Easy to read ; uniform in letter formations and spacing. 

Consistent with a known style. 



PROVINCIAL RESULTS '(Grade 4) 



Scale Points 


1 


2 


3 


Percent of 








Students 


19 


62 


19 



'Interpretation Panel cut-off point. 
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NARRATIVE WRITING; SUBSCALE FOR HANDWRITING 



EXERICSE 1: ADVENTURE 



SCALE POINT 1 





^ i rry^ 



^^^^ ^.^^m^r^ 



SCALE POINT 2 



ERiC 




J^ii flLili 



iil lb TRt, ^MmAntst 



D-iu nKXi. 



^&nM^ ^yj/^ /aW 



JLiok ./r\A>W)M. \\n^/nM 



10: 



-A. C 
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MARRATIVE WRITING; SUBSCALE FOR HANnURTTihtr, 



SCALE POINT 3 



EXERCISE 1: ADVENTURE N54 




^^^^ yj^i. 




Lu r^um,^ ^^t i yr f^t^4^ 




.^oiL <%^ui ^--^ ^ ^^^^ ^ 

i^rfftr^ ^^^^ ^^i^i^f 





^t^i^w 7^43^i ^<m»' w^*' 

i^d ink ,i/Sf^ ' ^ ' 
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NARRATIVE WRITING: SiJBSCALE FOR HANDWRITING 



EXERCISE 2 



N55 



Basis of the scale : Legibility, consistency and proportion. NOTE: Photo 
copies do not always adequately reflect legibility. 



Scale Point 1 ; Virtually illegible. Many words require two or three 

re-readings. Frequently doesn't stay on the line. 
Inconsistent. 



Scale Point 2 : Difficult to read due to exaggeration of features or 

lack of consistency in letter formation. Some letters 
may be difficult to distinguish. Legible but requires 
deliberation on the part of the reader. 



Scale Point 3 : Readily legible. Shows some maturity. Spacing adequate. 

Weakness is some inconsistency,^ exaggeration or lack of 
proportion. 



Scale Point 4 : "A pleasure to read*'. Consistent proportion in letters, 

no exaggerated features, flows smoothly. 



PROVINCIAL RESULTS (Grade 8) 



Scale Point 


1 


2 1 3 


4 


Percent of 








Students 


2 


24 1 45 


28 






1 





♦Interpretation Panel cut-off point. 
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NARRATIVE WRITING: SUBSCALt: FOR HANDWRITING 



EXERCISE 2 



N56 



SCALE POINT 1 



Af^i^irt I f.^)iifr,nrh Buy f^c^^ \r r#>j^ 




^ — i^uLci^. — ir H»y^.ti » I f — you i^tiAt 




SCALE POINT 2 



\ 





I /Iff ff^^ ti* yr-*»^^A / 



St^^^ ^^^^^ iti^i/ ^tr^ 
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NARRATIVC WRITING: SUBSCALE FOR HANDWRITING 

SCALE POINT 3 



EXERCISE 2 



N57 



'uJk\n VfciAlw^ Sf i A 



(A V i^ rtnihi Mr. m. ^r^v qa. 



\ 



SCALE POINT 4 



ERIC 



ii^Mdl W-.-^ A uft L , \>tiK ljfi>r. 



f^ t A ^rtAlt fa^iii ,..ftn^ rift^.is r 



^ M\ar\^ dx3 CiCryyr^U^^tf^ Ar, 



Ait. CKiA tfj- iftiMl" 



a CifOTLtk^ Ma.^ (r.T^J^ 
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NARRATIVE WRITING: SUBSCALE FOR HANDWRITING 



N58 



SUGGESTIONS -FOR TEACHING : . 



(1) Transparencies may be used at all grades to show students what is- 
and is not acceptable. 



(2) This is a scale which students themselves could use after becoming 
familiar with the scale (any composition). 
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NARRATIVE WRITING 
(S.UBSCALE FOR PUNCTUATION AND CAPITALIZATION) 



A piece of narrative writing should be ideally marked on two levels; 
, once for the impress-^ on on first reading, then for one area of mecha- 
nical proficiency. Ih?, following is a four point subscale for judging' 
punctuation and capitalization. 

Although samples of student responses from the assessment are included 
in this section, this subscale is useful with any piece of narrative 
writing. 

The papers for Exercise 2 (Grade 8) were not assessed for this skill. 

In using the following scale and samples of student writing, please 
refer to Exercise 1, which is on pages N2 - N3 of this package. 

This skill is referred to as SKILL 55 at the grade 4 level in the 
Assessment of Written Expression reports. 



NARRATIVE WRITING; SUBSCALE FOR PUNCTUATION 
AND CAPITALIZATION 



EXERCISE 1 : ADVENTURE N60 



Basis of the scale : Instances of correct punctuation and capitalization. 

End of sentence punctuation and dialogue punctuation 
are considered major. Commas may be disregarded un- 
less their overuse or omission seriously affects the 
meaning. 

Punctuation required; Periods, question and' exclamation marks, quotation 

marks, commas. 

Scale Point 1: Very little or no correct use of punctuation. Vef-y 

little or no correct use of required capitals 

Scale Point 2: Generally correct use of periods, exclamation marks, 

quest-.on marks, and capitals, but some errors or 
omissions. 

Scale Point 3: Correct use of all required capital letters, periods, 

question and exclamation marks. Quotation marks are 
required but are not used correctly, or capital letters 
with the quotation marks are not used correctly. 

Stale Point 4: Correct use of all capital letters, periods, q.if.stion 

and exclamation marks. Quotation marks are required 
and used correctly with all necessary capitalization. 
(BUT, if quotation marks are pot required in the 
composition, and all punctuation is correct, the paper 
should be assigned to point 3). 



■4. 



PROVINCIAL RESULTS (Grade 4) 



Scale Points l ; 

Percent of • 



Students \ 34 | 49 8 10 

] I 



'Interpretation Panel cut-off point. 



ERIC 
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^ NARRATIVE WRITING; SUBSCALE FOR PUNCTUATION 
AND CAPITALIZATION 



EXERCISE 1: ADVENTURE N61 



SCALE POINT 1 




tLj^ ^ jLtk^ 




— ^^^^ ^xiy f^^^'^'y^ 




SCALE rCINT 2 




— Lifc^A. rtfMt JLitu 4^ M^i^ 

— MfL iLi ^/iHA 4L4^ Vy.A^ i^^n 

Ail 



^ — * 



HUM. ^if i^mfyr^ gru 





-^L 4Ulc ^ :UjJy LrA 



Jt^L A^. ^ jlL 

Ai. Jii ^ jj/f^ ^idl AHAA^. 

Jjt ^tAan^ iAmxwutf^ AJiJL 



/hiAM^i^ JMtiAJi 
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NARRATIVE WRITING; SUBSCALE FOR PUNCTUATION EXERCISE 1: ADVENTURE 

AND CAPITALIZATION 



SCALE POINT 3 




J2 



^ >^ 2^/^ ^.M^/sJ d/t JaAb /Af Mii 

/A /J0 cagi J^i jA' Ttf jAifi*:*^^^ 
^M^ryJ^^J- "^^^ "^^^ 

im ./S^i, ^/fl»ir. ffy^rf^ /i^ir/ /vm|y 

iLui^kk yf^^jA4 Ji^i^ JaaaJ 9^m/j^ 



/irm/ AH (Ai. JfAi^A^Ay A^ AAj^ 

d ini A^d mA ^// di/ if ^^,JSnnA 

^ JA». jy'^^t yjj^r/i Am^A^ 

^y^* AiiA ^Atrti. 

^^mJ. J J- Amjid j.m^J JtmJ y^jJ /Ai 
fiMi^rsfmi JtmJ AAi ^.jm^^J ^,Ai^* HAaA 
^^A/f Af/jn^ At ^J^J»M^Ai/A At- 




^4m. Mk jujft JfA/K "HimaA^ ffumeL 

JuaA JMIml Jl^^auyt^ Au A^ 

A4i^ /m. "^laUf Mm^ 
aoo^jA /bM /At /fiAjMi jouA ^ jM 



NARRATIVE WRITING: SUBSCALE. FOR PUNCTUATION 
AND CAPITALIZATION 



EXERCISE 1 : ADVENTURE N63 



SCALE POINT 4 




-^^'^ M/fn^i /^*^. ^ii^y^ y^itd^ 



11^1 a^Jmm^Aart\ iif<<n |rrft 



1^ ^r^^ 
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HARRATIVE WRITING; SUBSCALE FOR PUNCTUATION AND CAPITAL I ZATION 



N64 



SUGGESTIONS FOR TEACH I N6 : 



(1) K - Tape conversaff- between children. 

Grade 1 - Tape conversations between children and teacher; transcribe 
conversations on a chart. 



(2) Grade 2 - Tapt conversations, transcribe conversations, children 
begin to transcribe conversations. 



(3) Grade 3 - Record radio, newspaper reports. 



(4) Grade 4 & 5 - More of the same. Compose conversations between 

spacemen and humans, principal and student, mother 
and child, over a specific problem. Teacher can 
dictate conversation and mark for correct punctuation. 



(5) Grade 6 4 7 - Begin to compose plays, stories and interviews. 



(6) Grade 8 - Record interviews - further development of all of the above. 



ERIC 
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TEACHING AND EVALUATING 
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PROOFREADING SKILLS 
..LEMENTARY GRADE LEVELS) 



TABLE OF CONTENTS 



Introduction 

Introductory Pages from Assessment Tests P2 

Grammatical Usage 

Capital Letters p^^ 

Quotation Marks p^g 

Abbreviations P2Q 

Apostrophes P2g 

Sentence Structure P32 

Appropriate Word Choice P3g 
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INTRODUCTION 



The exercises In the following section require students to locate mechanical 
errors and to correct them. The exercises continue to develop the themes 
established in the Directed Writing sections. At the Grade 4 (Exercise 1) 
level, Marty Mouse's sister Minty needs help with her homework. At the 
Grade 8 (Exercise 2) level the newspaper editor requires assistance from his 
Junior Reporter. The introductory pages from the assessment tests are re- 
produced on the following pages. 

Each exercise is accompanied by its marking key and a graph showing the 
provincial results. The skills which were tested at the three assessment 
grade levels are indicated in the table below: 



Proofreading Skill 


Exercise 1 
(Grade 4) 


Exercise 2 
(Grade 8) 


Exercise 3 
(Grade 12) 


Apostrophes 


X 


X 




Grammatical Usage 


X 


X 




Capital Letters 


X 


X 




Abbreviations 


X 


X 




Appropriate Word Choice 




X 


X 


Correcting Errors in Sentence Structure 




X 


X 


Quotation Marks 




X 


X 


Capital Letters and Punctuation 






X 



Teachers who use the exercises in this package should be aware that such exercises 
can become quickly overused. Use your own proofreading exercises, if possible, 
cr use materials from textbooks or from commercially-available sources. 



READ THE GENERAL INTRODUCTION TO THIS PACKAGE BEFORE 
USING ANY OF THESE MATERIALS WITH YOUR CLASSES. 
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INTRODUCTION TO GRADE 4 EXERCISES 




Marty says ^ 




Hi everybody I Can you 
help my sister Minty? 
She's got mouse fever so 
she has to do her school 
work at home. Minty is 
in Grade 3. Her teacher, 
Ms. Mouse, has sent her 
this work to do. Can you 
help her do it? 




P3 



INTRODUCTION TO GRADE 8 EXERCISES 

When this ad appeared in your local weekly newspaper you applied 
for the job - and got it. Congratulations I Turn the page to 
find out what you have to do. 



Employment Opportunities 
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JUNIOR REPORTER WANTED 



The Fraser River Times wishes to 
employ a Junior Reporter. This is 
a part-time job for a Grade 8 stu- 
dent who lives in British Columbia, 



i BENEFITS; 



1. Many different experiences. 

2. A chance to express your ideas. 
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:J DUTIES: 



at in 



To write about things that happen in g 
your school and your community that | 
are of general interest to teenagers. § 



Sr «\ on 



APPLY to the editor of this news- 
5 paper. 



fiunity 
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As part of your work on the Fraser River Times, you sometimes have to 
make corrections in material that other people have written. 

Here is your copy with the editor's instructions. Read the editor's notes on 
each page. Look for the kind of mistake*; she describes. Cbrrect any errors 
you find. 
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PROOFREADING SKILLS: GRAMMATICAL USAGE 

This skin is referred to as SKILL 80 in the Assessment of 
Written Expression reports. 
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PROOFREADING SKILLS; GRAMMATICAL USAGE 



EXERCISE 1 



P5 



ERIC 



These are sentences I wrote. 
Please check each sentence 
for me. If you find mistakes 
in the sentence, change it to 
make it right. If you think 
the sentence Is RIGHT, draw a 
circle around the word "RIGHT'* 



c 



ferty did the first two to 
show you how. 




I a mouse. 
My name is Minty. 



RIGHT 

> 

RIGHT 




Marty and me like to play ball. RIGHT 

Some other Grade 3's were playing with 

Marty and I. RIGHT 

One of the Grade 4' s were playing too. RIGHT 

I throw the ball good. RIGHT 

Marty is more good at batting. RIGHT 

I wish he would learn me to hit the ball 

like that. JGHT 

The other team could of beaten us. RIGHT 

We were to good for them. RIGHT 

Their team struck out. RIGHT 

That's how we won them. RIGHT 

After that we left the others to play 

by theirselves. RIGHT 




2^2 



PROOFREADING SKILLS: GRAMMATICAL USAGE 



EXERCISE 1 



These are sentences I wrote. 
Please check eatr sentence 
for me. If you find mistakes 
in the sentence, change it to 
make it right. If you think 
the sentence is RIGHT, draw a 
circle around the word "RIGHT" 



rty did the first two to 
show you how. 




MARKING KEY 



I a mouse. 



My name is Minty. 



Marty and i«rlike to play ball 



RIGHT 

righT> 



RIGHT 



Some other Grade 3*s were playing with 
Marty andJVWC* 

One of the Grade 4*s we« playing too. 

I throw the ball 

Marty is ^WiM P e yu o U at batting. 



I wish he wo 
like that. 



uld l^fi^me to hit 



it the ball 



The other team coulc^^^^eaten 

Is. 

We were^><f good for them. 
Their team struck out. 
That's how we ^SSTthem. 



us. 



RIGHT 
RIGHT 
RIGHT 
RIGHT 

RIGHT 
RIGHT 
RIGHT 
^IGH^ 
RIGHT 



ERLC 



After that we left the others to play 
byJ*S^elves. 

POSSIBLE SCORE » 11 ^C.'i 



RIGHT 



PROOFREADING SKILLS: GRAMMATICAL USAGE 



EXERCISE 2 



P7 



SPORTS REPORT 

EDITOR'S NOTE : This copy came in from our Grade 7 reporter. 

Each item may have a mistake in it - a 
wrong word, wrong ounctjation, or words 
missing. 

ASSIGNMENT : Correct each of the following items 
where necessary. You may cross out, add, or change 
words or punctuation. Some items m?.y not need to 
be changed. The example has alrea^> been correctc 

EXAMPLE: Everybody in Grade 7>*ra wanUT to play on a team. 

a. Terry and me are on the volleyball team. 

b. A list of instructions were given to us. 

c. One instruction says each menber of the volleyball team 
must carry *'heir own strip. 

d. Just between you and I the new coach is very strict. 

e. We don't never have an easy practice , 

f. Although volleyball is my ^'avorite sport. 

g. Kelly is better at serving than Terry but she doesn* t 
spike the ball as good. 

h. Only one of them can be captain, tomorrow we'll find 
out who it will be . 

i. We can't use the old gym any more. Because it burned 
down. 

\, 

j . After burning al 1 night, we couldn't find much of the 
equipment left. 



PROOFREADING SKILLS: GRAMMATICAL USAGE 



EXERCISE 2 



P8 



SPOF^S RE PORT 

CDITOR'S NOTE : Thi$ copy came in from o ade 7 reporter. 

Each it^m rnay have a m1stal,e in It - a 
^nrng word, wrong punctuation, or words 
. missing, 

A SSIGNMENT : Correct each of the following items 
where necessary. You may cross out, add, or •change 
words or punctuation. Some items may not need tn 
be changed. The example has already been corrected. 

MARKING KEY 

EXAMPLE: Everybody in Grade 7^-*ra wantiT'to play on a team. 

a. Terry and are on the volleybaTl team. 

b . A 1 isi of instructions were gi ven to us . . 

c. One instruction says each merrber of the volleyball team 
must carry iiuBkr own strip. ( ^r^€mi>ttS j 

d. Just between you and the new coach is very strict. (^0^• Q% j 

e. We ^^fur^ never have an easy practice. 

h 

. . A44+Ttmgn Volleyball is my favorite sport, ^69^: aJJ rr^airk cUw^) 

g. Kell V is better at serving than Ter .7 but she doesn' t 
spike the ball as %&0(ti4^//. 

Only one of them can be captainf tomorrow we'll find 

out who it will be, . ^ ,1 . ^. . 

b 

We can \ use the oJd gym an> nior^ JBecause it burned 
down. ^C^iT P€^i<ff> 



ter ^burn*#f 



ERIC 



J After ^burn*lf all ni^ht, we couldn't find much of the 
equipment left. 

NOTE: Only the most i-requently occur ing corrections 

ARE INDICATED HERE. KaNY OTHERS WERE ACCEPTABLE 
AND SCORED CORRECT. 

POSSIBLE SCORE = 10 



PROOFREADING SKILLS: GRAMMATICAL USAGE 



P9 



PROVINCIAL ASSESSMENT RESULTS 



EXERCISE 1 (Grade 4) 



EXERCISE 2 (Grade 8) 



Number Correct 
0 

2 
3 
4 

. 5' 
6 




8 

9 

10 
11 



% of Students 

1 

b 
16 
24 
24 
14 

8 

4 

1 

0 

0 

0 



Number Correct 
0 
1 



3 
4 

5 
6 
7 
8 
9 
10 



% of Studerits 
1 
4 

15 
27 
23 
15 

9 

4 
<2 
<1 

0 



^Interpretation fanel cut-off point. 
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PROOrRE/SDING SKILLS: CAPITAL LETTERS 

This skill is referred to as SKILL 81 in the Assessment ot 
Written ""xpression reports. 



ERIC 



PROOFREADING SKILLS: CAPITAL LETTERS 



EXERCISE 1 



n 



My teacher says 
I have to learn 





where to use capital 
letters. Can you show 



2 




me where to put 
them? ^ 




There's a country called greenland. 



There's a sea called the red sea. 



There's a mountain called blue inountain. 



There's a river called black river. 



There's a street called white avenue. 



There's a town callea rainbow city. 



The first day of the week is Sunday. 



The first month of ♦^he year is January. 



A book you might like to read is IjUle Jiouse on the prajjrjj. 



A movie you might like to see ib stdr_wars. 





ERIC 



PROOFREADING SKILLS: CAPITAL LETTERS 



EXERCISE 1 



My teacher says 
I have to learn 
where to use capital 
letters. Can you show 
me where to put 
them? 




mRKirJG KEY 



There's dfcountryycalled greenland. 



There's afseaJcalled the red sea. 



There's a/fiountainOcalled blue mountain. 



There's aTri i^erJcalled black river. 



iv A 

There's afstreet Jcal led white avenue. 



[( sTree^ a 



There's aftownjcalled rcinbow city. 



The first day of theft'eelJis Sunday 



The firstfrnon7h)of the^ea^is j 



January. 



A book you might like to read is l ittle house fonj^ ^ 



S 0^ 

A movie you might like to see is star wars^. 



NOTE: Circled words w-ere marked "correct" if not capitalized. 




ERIC 



POSSIBLE SCORE = 29 



PROOFREADING SKILLS: CAPITAL LETTERS 



EXERCISE 2 



WHERE D O NAMES COME FROM? 

EDITOR'S NOTE : Our new typesetter knows that every 

sentence begins with a capital letter, 
but he ("oesn't know where else he should 
use capitals. Write a capital letter on 
the copy wherever you think there should 
be one. I have done the first sentence. 

Disneyland is named after wait disney. 

Vancouver got its name from captain george Vancouver. 

A prince gave his name to prince george. 

A Canadian mountain, mount eisenhower, is named after 
president eisenhower. 

Colours are used to name several seas, including the 
red sea - and to name a country, greenland. 

Some names describe. For exai'ple, the pacific ocean is 
supposed to be peaceful, and so is the peace river. 

Months and days are named after gods: January for 
janus, march for mars, thursday for thor, and ';aturday 
for Saturn. 

Book and movie titles often tell you what the story is 
about: o wls in the fjm;ily is about owls, and star wars 
is about wars in space. 



PROOFREADING SKILLS: CAPITAL LETTERS 



EXERCISE 'c 



P14 



WHERE DO NAMES COME FROM? 

EDITOR'S NOTE : Our new typesetter knows that every 

sentence Lagins with a capital letter, 
but he doesn't know where else he should 
use capitals. Write a capita! letter on 
the copy wherever you think there should 
be one. I have done the first sentence. 



MARKING KEY 



Disneyland is named after wait disney. 

toy 

Vancouver got its name from captain jeorge Vancouver. 
A ^rince ^gave his name to prince george. 

A Canadian mountain, mount eisenhower, is named after 

P * . ^ • 

president eisenhower. 



Colours are used to name several seas, including the 

ned ?ea - and to name a country , Greenland . 
s s • 

P O 

Some names describe. For example, the pacific ocean is 
supposed to be peaceful, and so is the peace river. 



jpnths ^nd days a^ named afterQodsjk january for 
janus, march for mars, Thursday forthor, dhd Saturday 
for saturn. 

Book and movie titles often tell you what the story is 
about: ^ wl s ^n||^ h ^ f ami \ y is about owls, and f tar ^ars 
is about wars in space. 

POSSIBLE SCORE = 33 



ERIC 271 



PROOFREADING SKILLS: CAPITAL LETTERS 



P15 



PROVINCIAL ASSESSMENT RESULTS 



EXERCISE 1 (Grade 4) 
Number Correct % of Sti-dents 



0 


0 


1 


0 


2 


0 


3 


0 


4 


0 


5 


0 


6 


0 


7 


0 


8 


0 


9 


0 


10 


0 


11 


c 


12 


1 


13 


0 


14 


0 


15 


0 


16 


1 


17 


0 


18 


1 


19 


2 


20 


2 


21 


6 


22 


8 


23 


4 


24 


7 


25 


5 


26 


6 


27 


21 


28 


10 


29 


26 



*Interp '«»tation Panel cut-off point. 

ERIC 



E>ERCISE 2 (GRADE 8) 
Numbtr Correct % of Students 



u 


ft 

u 


1 


0 


2 


0 


3 


0 


4 


2 


5 


0 


6 


0 


7 


0 


8 


0 


9 


0 


lU 


0 


i 1 


0 


1 0 


0 


1 o 


ft 

0 


1 H 


ft 

u 


ID 


ft 

0 


1 0 


ft 

0 


i / 


0 


18 


0 


19 


0 


Oft 


1 


21 


1 


22 


1 


23 


1 


24 


2 


25 


4 


26 


2 


27 


6 


28 


10 


29 


9 


30 


13 


31 


16 


32 


20 


33 


12 



272 
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PROOFREADING SKILLS: QUOTATION MARKS 

This skill is referred to as SKILL 82 in the Assessment of 
Written Expression Reports. 



2^' > 



ERIC 
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PROOFREADING SKILLS: QUOTATION MARKS 



EXERCISE 2 



iN COURT TODAY 



EDITOR'S NOTE 



This page has all of the punctuation 
left out. Please correct the story. 



ASSIGNMENT: 



Put in all the punctuation that is needed. 
The first sentence is done for you. 



The trial of John Vickers^the local poet^ended today. 



The judge asked Do you find the pris ier gui Ity or 
not guilty 



Not guilty replied the foreman of the jury 



A woman spectator shouted Thank goodness 



the jury ig dismissed said the judge and may leave the 
courtroom 



271 



ERIC 



PROOFREADING DRILLS: QUOTATION MARKS 



EXERCISE 2 



P18 



ERIC 



IN COURT TODAY 

EDITOR'S NOTE: This page has all of the punctuation 
left out. Please correct the story. 

ASSIGNMENT: Put in all the punctuation that is needed. 

the first sentence is done for you, 

MARKING KEY 



The trial of John Vickers ^ the \qca] poet ^ ended today ^ 



«r 

The judge asked^ Do you find the prisoner guilty or 
not guilty: 



If )1 

Not guilty^ replied the foreman of the jury 



Of I n 

A woman spectator shouted^ Thank goodnessj 



The jury is dismissed^ said the judge ^ and may leave the 
courtroom • 



POSSIBLE SCORE = 19 



275 



PI 9 



PR OOFREADING SKILLS; QUOTATION MARKS 

PROVINCIAL ASSESSMENT RESULTS 

EXERCISE 2 (Grade 8) 
Number Correct % of Students 



0 


1 


i 


0 


2 


0 


3 


2 


4 


2 


5 


2 


6 


3 


7 


4 


6 


3 


9 


3 


in 




11 


3 


12 


5 


13 


5 


14 


6 


15 


7 


16 


9 


17 


11 


18 


12 


19 


19 



ERIC 



♦Interpretation Panel cut-off point/ 27t) 
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PROOFREADING SKILLS: ABBREVIATIONS 

This s-kill is referred to as SKILL 83 in the Assessment of 
Written Expression reports. 



<^ 27? 
ERIC 



PROOFREADING SKILLS: ABBREVIATIONS 



EXERCISE 1 



P21 




British Columbia 



February 



Doctor 



kilometre 



ERIC ;b7^ 



PROOFREADING SKILLS: ABBREVIATIONS 



EXERCISE 1 



P22 




I 'm making flash cards 
for these abbreviations. 
Marty has done t^e first 
twc. 



Soctdl Studies 



Street 



j Freddy . 



MARKING KEY 



G 



] 



Doctor 



[ 



5 J, 



5 Af^ 





71 l>r. 



ERIC 



possibll, score = 8 
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PROOFRF APING SKILLS: ABBREVIATIONS 



FXhRCISE 2 



P23 



COMMON AiiERLVI AT IONS 

EDITOR'S NOTL: To help people write a Classified ad, I've 

decided to give a list of common abbreviations, 

ASSIGN'MhiNT: Write I .v abbreviations for these 
words. The first is done for you. 



ERIC 



Grade 8 

Social Studies 

Street 

Friday 

Mister 

telephone 

British Columbia 

January 

Post Office 

Doctor 

number 

year 

Ontario 

Company 

ct cetera 

kilonetre 



2H'J 



PROOFREADING SKILLS: ABBREVIATIONS 



EXERCISE 2 



: COMMON ABB RLVIATIO N S 

KDITOR*S NOIL: To help people write a Classifir' ad, Pve 

decided to give a list of coininon abbreviations. 

ASSIGNMENT: Wrire the abbreviations for these 
words. The first is cone for you. 

MARKING KEY 



orade 8 



Mister 
telephone 



et cetera 
kilometre 



POSSIBLE SCORE = 15 



fir. ^ 



Social Studies SS. Of Sog>Sf> 

Street 9*^. 



Friday Ft/. 



/Hr. 



^^A or f^k or fdt 

British Columbia %.C . 



January Jan 
Post Office P.O* 



DoctOl T>t. 9t MT) 

number fl0 . 

year s/T. 



Ontario Of^t^^ 



company Cq* 
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PROOFREADING SKILLS: ABBREVIATIONS 



PROVINCIAL ASSESSMENT RESULTS 



EXERCISE 1 (Grade 4) 
Number Correct % of Students 



EXERCISE 2 (Grade 8) 



0 
1 
2 
3 
4 
5 
6 
7 
8 



4 
12 

8 

9 
12 
14 
19 
19 

3 



Number Correct 
0 
1 



4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 



% of Students 
1 
1 
1 
0 
1 
1 
1 
2 
3 
7 

n 

16 
20 

if 

20 
12 

3 



'Interp'-etai-ion Panel cut-off point. 
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PROOFREADING SKiLLS; APOSTROPHES 

This skill is referred to as SKILL 84 in the Assessment of 
Written Expression reports. 



ERIC 
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PROOFREADING SKILLS: APOSTROPHES 



EXERCISE 1 




Suppose youve won ? thousand bananas and ^oure waiting to eat 



then. At first thenre hard and green. Green bananas dont 



taste 900d but it d oesn t take long for a banana to change. 



Theres easy ^ay to tell when its time tc eat a banana 



Its skin turns yellow. You have .'any bananas. If you cant 



eat them all, helj_ :,lad to split thL^ri with you -~ a 



oanana snl i t ! 



PROOFREADING SKILLS: APOSTROPHES 



EXERCISE 1 



P28 




On this page my teacher has 
underlined 10 words. Most of 
the 10 words should have an 
apostrophe , as in 



^^^X^* ^ Please read each word that 
underlined. If it needs an 
apostrophe ; put it in. 



MARKING KtY 



2. 



Suppose yoilve won a thousand bananas and jrpure waiting to €Cw 
them. At first tjiejnre hard and green. Green bananas dortt 



taste good but 1t- doesn t take long for a b-,nand to change. 



4. 

Tht 



re*s an easy way to tell when time to eat a banana 



ts skin turns yellow. Vou have r>any bananas, if you can; 



them an, wen_ be glad to spin thefr wUh you - a 



binana split' 



POSSIBLE SCORE - 10 



ERIC 



PROOFREADING SKILLS: APOSTROPHES 



EXERCISE 2 



P29 



EDITOR'S NOTE: The apostrophes have been left Oul of this 
letter to Dear Ellie. Please put in all 
the apostrophes that are needed. 



Dear Ell^e: 

Ive never written to you before but weve got a proble;n. Theres 
a dog hanging around our >*ouse. Its lost its collar and we cant 
find out wnose dog it is. My dads really angry. Hed l.ke'to call 
the Pound because the dogs been digging up my nx)ms garden and chewing 
up my two sisters toys. It wouldnt ratter so much if the dog was ours. 

Ell 18, the dogs eyes look so sad. He coHd be some childrens pet. 
Theyre probably looking all over for him. The dog doesnt look h' igry. 
Its coat IS health". Its just unhappy. What should we do^ 



Animal Lover 



* 



/ 



ERIC 




PfflQFREADING SKILLS: APOSTROPHES 



EXERCISE 2 



P30 



EDITOR'S NOTE: 



The apostrophes have been left out of this 
letter to Dear Ell ie. Please put in ajj 
the apostrophes that are needed. 



MARKING KEY 



Dear Ellie: 

Ive never written to you before but we\e got a problem. There\ 
a dog hanging around our house. Its lost its collar and we cant 
find out whose dog U is. My dad's really angry. H^d like to call 
Lhe Pound because the do^ been digging up my fnon?5 garden and chewing 
up my two sisters* toys ft wouldr^t matter so m^ch if the dog was ours. 

Ellie, the dog\ eyes look so sad. He could be some childrens pet. 
Theyre probably looking all over for him. The dog doesn\ look hungry. 
Its coat IS heaUhy. lt\ just unhappy. What should we do? 



Animal Lover 



NOTE; Underlined words are scored as a correct 

RESPONSE IF NO APOSTROPHF IS ADDED. 

POSSIBLE SCORE - 19 



ERIC 



2S7 
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PROOFREADING SKILLS: APOSTROPHES 



PROVINCIAL ASSESSMENT RESULTS 



EXERCISE 1 (Grade 4) 
Nunter Correct % of Students 



0 
1 
2 
3 
4 
5 
6 



7 
8 
9 

10 



0 

9 

0 
1 

2 
4 

7 

18 
22 
36 
8 



EXERCISE 2 (Grade 8) 
Number Correct % of Students 



♦Interpretatior Panel cut-off point 



0 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

n 

12 
13 
14 



15 
16 
17 
18 
19 



10 
0 
0 
0 
2 
1 
1 
2 
4 
6 
7 

10 
12 
9 

10 



11 
7 
4 
3 
1 



ERIC 
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PROOFREADING SKILLS: SENTENCE STRL'CTURE 

This skill is referred to as SKIL'. 85 in the Ass ssment of 
Written Expression reports. 



ERIC 2 b:) 



PROCFREADING SKILLS: SENTENCE STRUCTURE 



EXERCISE 2 



P33 



TOWN TEAM TRIUMPHS ! 



^ EDITOR'S NOTE: Last page! 

This copy was taken over the telephone and needs to 
have a few words changed before it is good enough to 
print. Can you try to make each sentence a little 
better? 

ASSIGNMENT: Try to correct or Improve each of the following sentences. 
You car change the sentences by crossing out, changing, or adding words. 



The home run was hit not by a regular player but with a 
pinch-hitter. 

The ball sailed over the first-base man, over the right- 
field fence, and the parking lot. 

The people jumped to their feet, waved, and are cheering 
madly 

After the game, when it was over, the player', carried the 
pmch-hUter on their shoulders. 

The TV crew decided they should stay at the perk and to 
interview the pincn-hi tter. 

As I pushed my way through th*^ rrowd you could feel the 
-*xci tement 



ERiC 
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PROOFREADING SKILLS: SENTENCE STRUCTURE 



EXERCISE 2 



TOWN TEAM T P I UrPHS__!, 



EDnOR'S NOTE: Last page! 

This copy was taken over the telephone and needs to 
have a few words changed before it is good enough to 
print. Can you try to make each sentence a little 
better? 

ASSIGNMENT: Try to correct or improve each of the following sentences. 
You can change the sentences by crossing out, changing, or adding words. 



MARKING KEY 



The home run was hit not by a regular player but yit*tTV a 
pihch-hi tter. 



The ball sailed over the first-base man, oji^ the right- 
field fence, and the parking) lot.^ - ajJ aftxt on^ , 



The people jumped to their feet, waved, and ^ cheerj 
madly. ^ • w O'^^^^jJ cfittnn^ • • • 

After the gamey^w**^ >r was over, the players carried the 

pinch-httter on their shoulders. Ct^dttftf^ '^(vXcn U/S^ OYft 

The TV crew decided they ^,hould sta/ at thp park ^ to 
interview the pinch-hitter. ' 

As ! pu!;hed my Way through thp crowd j<M could fei'^ the 
excitement or \ . . yon . , , y9V . , .". 

W^" \ Only the most frequently occur ing correct 

RESPONSES ARE INDICATED HERE. 



ERIC i 



POSSIBLE SCORE = 6 



2\)i 
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PROOFREADING SKILLS: SENTENCE STRUCTURE 

PROVINCIAL ASSESSMENT RESULTS 

EXERCISE 2 (Grade 8) 

Nu nfcer Correct % df Students 

0 7 

1 6 

2 8 

3 14 



♦Interpretation Panel cut-off point. 



4 19 

5 25 

6 21 



ERIC 
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PROOFREADING SKILLS: APPROPRIATE WORD CHOICE 

This skill is referred to as SKILL 86- in the Assessment of 
Written Expression reports. 



ERIC 
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PROOFREADING SKILLS: APPROPRIATE WORD CHOICE EXERCISE 2 



TEST YOUR WORD POWER 



EDITOR'S inOTE: This is last week's word power feature. 

Your job is to make up the Answers to Our 
VJord Pov/er Test for printing in this week's 
edition • Just circle the right choice in 
each pair the typesetter will dc the rest. 



ASSIGUMENT. Circle the right choice in each pair of words. 
The first has been done already. 



V/e've had ap election • Pacific High School voted to ^[Jqqs^ 



a new student ^^^""^ii . When the announced the result, 

counsel principle 

cruiet where -^i^ accept 

"^^^ quite ^ surprise. The winners ^^^^ all girls ^^^^^^ 

for one boy. The boys ^^^^ unhappy to i^^^o ' should 

wa s 1 oo s 6 

them a lesson: it 5°"'^,^ do to get ^° confident, 
learn aoesn t too 

They should ^^^^ worked harder themselier ' ^^^^ ^^^^ 
of situation you could ^^op^ ^"^^ ^ Playl The winners will now 



select a chairperson and a teacher J[!hose -^^^ help them, 

their aood 
I don't but I think they're going to work 5.,, together, 

there 



ERIC 



PROOFREADING SKILLS: APPROPRIATE WORD CH DICE 



EXERCISE 2 



P38 



TEST YOUR WORD POWER 



EDITOR'S NOTE: 



This is l^st week's word power feature. 
Your 30b IS to make up the Answers to Our 
VJord Power Test for p;^nting in this week's 
edition. Just circle the right ci^oice in 
each pair — the typesetter will do the re^t. 



ASSIGN^iNT. 



Circle the right choice in each pair of words, 
first has been done already. 



MARKING KEY 



t 1. J 1 ^ • hear ^ ». , chose 

V/e've had an election /r n- Pacific high School voted to ^ ^-^^ 

' fnerej ^ Cchoosej 

4. x^ouncilj ^principaO ^ ^.l. * ^^ 

a new student ■ 1 r When the V^^l I i announced the result, 

counsel principle 



it was #3^41^ a surprise. The winners ^liere girls ^,^£££P^ 

^uitej ^ Cwere^ ^ 



^wer V lo S6J 
for one boy. The boys ^ *^ unhappy to ■ , but it should 

''was '^'^ loose 



Lteachj ^, , ^ do n ' t , . i. to ^ • i. 

T ^^U^ *^ th€m a lesson: it ^ ■ , . do to get y confident, 

learn fooesn'tj ^ Ctooj 



They should 



, , , , the irs jl ves • ^.i. ^ - - 

worked harder / i i ^1 ^ • Th';.s is the kina 
^hemse Ives^ 



of situation you could ^j^p^^ into a playl The winners will now 



who * s ^ 

select a chairperson and a teacher ^ v ^ job is to help them. 

Cwhose^ ^ 



I don't 



Jtna 
no 



their 



uitc^^ ood 
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PROOFREADING SKILLS: APPROPRIATE WORD CHOICE 

PROVINCIAL ASSESSMENT RESULTS 

EXERCISE 2 (Grade 8) 

Number Correct % of Students 

0 1 

1 0 

2 0 

3 0 

4 0 

5 0 

6 0 

7 0 

8 1 

9 0 
10 1 

n 4 

12 4 

13 7 

14 13 

15 16 * 

16 19 

17 23 

18 11 



♦Interpretation Panel cut-off point. 
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